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Abstract 
The number of Facebook users is rising, yet educational policies guiding the use of 
Social Networking Sites (SNS), including Facebook, have traditionally restricted the 
use of such technology by teachers for classroom learning.  While international 
studies about university learners confirm that the use of SNS can enhance learner 
engagement, there has been relatively little research, in comparison, about the use of 
SNS for learning in the vocational educational sector in Australia or the factors that 
can influence the readiness of teachers and learners to use such sites as part of their 
formal teaching and learning.   
An Australian adult vocational learning context provides the focus of this 
study. The perceptions of current users and uses of Facebook within an adult 
vocational learning environment are analysed to identify what factors influence the 
readiness of teachers and students to utilise such social networking tools in their 
classroom learning.  Data from questionnaires and focus group interviews were 
analysed to understand participant readiness and the perceived potential benefits 
and/or risks associated with using Facebook as a teaching strategy to enhance learner 
engagement.  
Significant findings included the capacity of teachers to implement change is 
influenced through their perceived “power” and “load” balances; the changing Face 
of learning, that is, the roles of teachers and students have changed and the places 
and spaces that they learn, and lastly it was found that there are certain conditions 
that are necessary for Facebook to be used as an engagement strategy.  It is 
envisaged that findings from this research will inform future policy reform around 
the use of SNS in an adult vocational learning environment. 
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Chapter 1: Introduction 
The number of regular users of Social Networking Sites (SNS) has grown 
significantly over the last decade with a reported 73 per cent of all online adults, 
including 90 per cent of the 18-29 age group, in the United States using social media 
regularly (Duggan & Smith, 2013).  One SNS in particular, Facebook, is reported to 
have over 1.23 billion monthly users worldwide (Ross, 2014) and over 13 million 
users in Australia alone (Cowling, 2014).  These astonishing statistics along with the 
rapid growth of mobile technology that includes 20.3 million mobile subscribers 
(ABS, 2014), raises the question of how educators can harness such a powerful and 
high traffic technological tool to better enhance student learning experiences and 
outcomes.  In the Australian adult vocational learning context researched in this 
qualitative case study, there was an institutional directive stating that teachers were 
not to use SNS’s for learning purposes in the Institute. The following research 
project sought to understand participant readiness and the perceived potential 
benefits and/or risks associated with using Facebook as a teaching strategy to 
enhance learner engagement if this directive was to change. 
There have been many previous studies conducted with high school students 
(Crook, 2012; Liu, Yin, & Huang, 2013; Onga, Anga, Hoa, Lima, Gohb, Lee, & 
Chua, 2011) and college and university students (Junco, 2012a, 2012b; Karl & 
Peluchette, 2011; Selwyn, 2009) to ascertain their beliefs and attitudes towards the 
use of SNS, such as Facebook, into their learning and the subsequent impact on 
student engagement or lack thereof.  This study is significant as the Australian 
vocational educational sector is an educational context that has not been explored in 
current literature in relation to learner engagement through the use of SNS.  By 
identifying the factors that influence teachers’ and students’ readiness to use 
Facebook for learning in an adult vocational educational setting it contributes 
important information for policy and practice for those interested in the potential that 
SNS, in particular Facebook, could have on increasing learner engagement both 
within the classroom setting and out of it. 
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This chapter summarises the background (Section 1.1) and context 
(Section 1.2) of the study, the purpose (Section 1.3) and an overview of the research 
method (Section 1.4) as well as the significance of this research (Section 1.5) while 
the final section (Section 1.6) outlines the remaining chapters of the thesis. 
1.1 BACKGROUND 
SNS can be defined as virtual communities that allow a group of people with similar 
interests to interact with each other in various ways.  According to The Office of 
Australian Information Commissioner (OAIC) SNS can be defined as “websites that 
let people socialise online, send messages to one another, share interests and 
information, chat, meet people, and post information, photos and videos about 
themselves for others to look at” (OAIC, 2012, para. 1) Some of the more common 
sites are Facebook, Twitter, MySpace, YouTube, LinkedIn and BlogSpot.  Facebook 
is currently the most popular SNS in Australia (Cowling, 2014). 
While there has been some recent research about the use of Facebook in 
Australian educational contexts, there has also been a clear lack of research about 
SNS in the vocational educational sector.  One study in 2009, investigated the 
perceptions, experiences and beliefs of Facebook users at an Australian University, 
finding six emergent themes that suggested students were varied in their opinions 
relating to academics using Facebook to support their education.  They did not 
always see the relevance to the subject area and were quite cynical about the 
interaction with their lecturer and some felt that it was even an intrusion into their 
social space (Andrews & Drennan, 2009).  Ryan and Xenos (2011) researched a 
group of self-selected Australian Internet users to examine the relationship between 
different personality types and its influence on Facebook usage or non-usage.  They 
found that Facebook users were more likely to be extroverted and narcissistic but 
also experience family loneliness, while it was found that non Facebook users were 
more conscientious, shy and socially lonely.  It is important to note that neither study 
focused on the characteristics or beliefs of an Australian vocational educational 
learner and the educational environment in which they are situated.  Thus, there is an 
existing gap in the current research into the educational application of SNS in 
vocational education.  The need for expanding the research contexts of SNS in 
education is taken up by Hew (2011) who argued that future research “should 
examine other contexts or samples” (p. 669). 
 Chapter 1: Introduction 3 
One of the distinguishing characteristics of the vocational educational 
environment is the potential tension created by the different SNS experiences 
between the vocational students and their instructors, who represent quite different 
demographic groups within the vocational educational setting in terms of gender and 
generations. According to the statistics collated in 2012 from the Australian 
vocational educational Institute chosen for this study, the majority of students 
enrolled were female, (n=16,885), compared to only 9,503 males.  Of these female 
students, 47% were identified as part of the Generation Y group (identified by the 
vocational Institute as those born between 1984-2002), closely followed by 37% 
represented in the Generation X group (that is, those born between 1965-1983).  Of 
the male students, 51% were identified as part of the Generation Y group and 31% as 
Generation X (Vocational Educational Institute, 2012)
1
. From these 2012 statistics, it 
was identified that the majority of students enrolled at that time could be categorised 
as the Generation Y group and that it is important to understand the characteristics of 
this generational group of vocational learners so as to identify how they engage best 
while learning. 
According to Prensky (2001a, 2001b), this group of students have spent their 
entire lives surrounded by technology and it is an everyday part of their lives.  
Prensky (2001a, 2001b) labelled them as “digital natives” as opposed to those who 
were not born into the digital world and he labelled them as “digital immigrants.”  
The biggest problem facing education in the current climate, according to Prensky 
(2001a), is “that our Digital Immigrant instructors, who speak an outdated language 
(that of pre-digital age), are struggling to teach a population that speaks an entirely 
new language” (p. 3).  Following Prensky’s argument, the use of a digital platform 
such as Facebook would be a logical strategy to engage the Generation Y learners 
who form the majority of learners in the vocational Institute being studied.  However, 
there have been other researchers in the 14 years since (Bennett, Maton & Kervin, 
2008; Jones, Ramanau, Cross & Healing, 2010; Margaryan, Littlejohn & Vojt, 2011; 
Salajan, Schönwetter & Cleghorn, 2010) who believe that Prensky’s findings have 
been oversimplified and require further research as generalisations cannot be made 
about both the digital native and the digital immigrant as they are often not 
                                                 
 
1
 Vocational Educational Institute has been used as the pseudonym for the authoring institution to 
protect the anonymity of the case study site.  
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homogenous. Jones, et al. (2010) found in their research that the expectations around 
the use of technology, that have evolved from the net generation and digital native 
theses, were unfounded as “the generation is not homogenous in its use and 
appreciation of new technologies and that there are significant variations amongst 
students that lie within the Net generation age band” (p. 722). It would thus appear 
that simplistic categorisations of adult vocational educational students and their use 
of, engagement with and understanding of new technologies and social media cannot 
be assumed.  The study described in this thesis aims to identify both the teachers’ 
and students’ readiness to adopt these technologies as part of their formal educational 
processes.  
1.2 CONTEXT 
An Australian adult vocational educational learning environment was chosen for the 
purpose of this study.  The vocational educational Institute was founded in 2006 and, 
at the time of the study during 2012, had more than 30,000 students across multiple 
campuses.  Students ranged in age from 15 to 90 years.  The majority of students 
were typically female (64% of total students in 2012) with approximately 84% of the 
female students almost equally being Generation X or Y, that is, those born between 
1965-1983 and 1984-2002 respectively (Vocational Educational Institute, 2012). 
The vocational educational Institute conducted a student survey in April/May 
2011 which elicited 1,655 survey responses.  This equates to only 5.9% of the 
student population at that time.  Distance and online students made up 63% of 
respondents, with 45% indicating they were affiliated with a face-to-face (classroom) 
method of study.  The majority of survey participants indicated that they were 
enrolled in the Business (24.22%) or General Education (20.46%) training units. The 
majority of respondents (40.40%) were enrolled at the Certificate III level followed 
by 30.47% enrolled in a Diploma qualification.  The three top reasons the 
respondents indicated for studying were: (i) to change career (31%), (ii) to get a job 
(29%) and (iii) to gain extra skills for the job (24%) (Queensland Government, 
2011a). The institution labelled the survey respondents in generational groups as 
Traditionalists, Baby Boomers, Generation X, Generation Y and Generation Z. 
While there are many different theories about what constitutes a particular 
generation, the institution labels will be used in this study, as it reflects the context, 
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and may also enable the outcomes of this study to influence the future policy of the 
institution. These generational labels were: 
 Traditionalists – those born between 1900-1945 
 Baby Boomers – those born between 1946-1964 
 Generation X – those born between 1965-1983 
 Generation Y – those born between 1984-2002 
 Generation Z – those born from 2003 onwards  
(Vocational Educational Institute, 2012).   
The institutional directive that restricted teachers from using SNS in formal 
teaching and learning emerged from the current Director’s interpretation of the social 
media guidelines in the Standards of Practice policy training.  From the January, 1, 
2011, the Standards of Practice (Queensland Government, 2011b) were introduced 
as a document that supported the Queensland Public Service Code of Conduct 
(Queensland Government, 2011c).  The Standards of Practice were designed to 
provide a clear statement of what is expected of Department of Education and 
Training employees and were aligned to the Queensland Public Service Code of 
Conduct which assisted employees in supporting the ethical standards of behaviour 
and expectations across Government. 
The Standards of Practice did not cover every possible scenario but rather 
provided guidance on the intention of the four ethical principles (from the Code of 
Conduct).  These principles were: 
 Integrity and impartiality 
 Promoting the public good 
 Commitment to the system of government 
 Accountability and transparency 
(Queensland Government, 2011b, p. 2) 
In 2011, Code of Conduct training was provided to ensure all Government 
Department employees were aware of this documentation and the information was 
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also available on the Department’s website or on the staff intranet.  The Standards of 
Practice, in relation to Social Media, stated that: 
You must not use social media sites such as Face Book, Twitter, My Space 
or You Tube to contact or access students enrolled in any state educational 
facility. 
You must not use any official departmental social media site for 
inappropriate or non-work related communication. 
You must only establish an official social media presence / site with 
approval from an appropriate manager. 
If you use private social media sites in your personal time you must 
ensure that the content is appropriate and private, and that you restrict access 
to people who are not students. 
(Queensland Government, 2011b, p. 5) 
This adult vocational Institute was part of a larger Government Department, with 
policies that covered all levels of education in Queensland, not just the vocational 
level.  This meant the policy was the same regardless of whether you were a teacher 
or student in a primary school, high school or in the vocational sector. The policies 
and guidelines were particularly restrictive when it came to the use of social media in 
the educational sector. The policy did not identify that vocational learners, as a 
whole, are generally very different in terms of age when compared to primary and 
secondary school students. 
The current social media policy stance within the vocational Institute, focused 
on the premise of reducing harm to both learners and the teachers.  The Institute 
Director actively discouraged staff from using social media in their teaching 
practices and access to sites such as Facebook were restricted to one hour per day.  
This restriction was also, in part, due to the limitations on available Internet 
bandwidth within the vocational Institute.  As mentioned, the focus of the policy was 
one of “no harm.”  While the policy covered issues around protecting students or 
preventing harm, it also included statements involving the protection of employers 
from non-productive employees, which may imply that Facebook was seen as a 
distraction or time-wasting activity for staff. The wording of the policy, however, 
potentially provided a reason for using Facebook. The Standards of Practice for the 
Queensland Public Service (2011b) also outlined that: “employees should strive to 
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establish, build and maintain positive relationships with students so that the self-
esteem and social development of students are enhanced” (p. 6).  The use of 
Facebook could potentially assist with the building of these positive relationships 
with and amongst students. 
The vocational educational Institute underwent a restructure in October 2011 
and was divided into ten Vocational Education Training Units (VETUs), meaning 
there were 10 senior managers appointed to head these VETUs.  Enrolments were 
lower than normal (based on previous years) in the second Semester of 2011, which 
impacted on the subsequent workload and budget constraints for Semester 1, 2012.  
There were increased workloads and many contract employees had their employment 
terminated.  This meant that the same amount of work had to be completed by fewer 
staff members, particularly in the Administration area.  A remedy for the future 
economic sustainability of the institute had been to focus on increasing student 
enrolments and engaging students so that they would complete their study within the 
given timeframes which would then be accurately reflected in the current financial 
year’s figures (2011-12).  The student completion rate affected the level of funding 
that the vocational educational Institute received in the following financial year 
(2012-13).  The focus of this institute, at that time, was – how do we attract new 
students and more importantly how do we keep them? That is, how do we best 
engage them?  Learner engagement that was also cost effective was a priority within 
the institute.  Blended delivery options were considered, including a combination of 
face-to-face classes and online delivery in order to reduce wages costs and meet 
budgetary requirements. Incorporating the use of social media may have been 
considered as a potential strategy, however, this approach was not supported and was 
actively discouraged within the current policy of the institute.  It is worth noting for 
future reference (see Section 2.4), that the vocational face-to-face classes typically 
involved assessments that involved group work and collaboration and that this was a 
standard format of many unit assessment instruments. 
While the adult vocational educational Institute in this study did have an 
institutional Facebook page, it was controlled by the Marketing department and they 
monitored what was placed on the site.  It was a general information page that 
students, or anyone for that matter, could visit to find out what was happening across 
the campuses.  It was not used as a direct link between teachers and students 
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involved in the classroom or online environment.  The site was created in January 
2011 and the vocational educational Institute joined “Twitter” (another social 
networking site) in 2012.  Students were actively encouraged to “Like” the Facebook 
page.  There was, however, no encouragement provided for teachers wanting to set 
up a Facebook page for their students, as it is was not actively supported by the 
current Director and without that approval, a teacher could potentially be in breach of 
the Departmental policy and the Standards of Practice. 
At the time of the case study, the adult vocational educational Institute, 
consisted of approximately 564 employees, comprised of 63.4% administration and 
management (non-delivery staff) and 36.6% teaching (delivery staff) (Vocational 
Educational Institute, 2012).  The adult vocational educational Institute delivered a 
number of qualifications through two main modes of learning – online or classroom 
delivery.  Another important pathway to a recognised qualification included 
Recognition of Prior Learning (RPL) but this pathway did not require a learning 
component as the candidate was deemed to already have developed skills and 
knowledge.  Since 2012, the vocational Institute underwent a further major 
restructure and merged with other institutes.  This meant further staff reductions, 
creating an environment of uncertainty amongst staff regarding their tenure. It was in 
this climate of uncertainty and change that the case study was conducted.  
Confusion and uncertainty amongst teachers and learners was evident, as they 
were not confident what the acceptable practice was in relation to the use of 
Facebook and other social networking sites.  Prior to the restrictions placed on the 
Facebook site, some teachers had unwittingly set up Facebook pages for their 
students, without realising they needed to seek approval from the Director and could 
potentially be in breach of the Department’s Code of Conduct and Standards of 
Practice.  Some classroom students had also set up their own Facebook page with 
other students to discuss ideas and issues relating to their studies.  This would not, 
however, be considered a breach of any policy as student-to-student Facebook 
interaction was regarded as acceptable. As a current teacher, at the time, within the 
vocational educational Institute in this study, the researcher was inspired through 
personal observations and discussions, to inquire into the potential of using Facebook 
for learning, in preparation to advocate for a policy change.  Before advocating for a 
policy change, it was important to investigate and understand the readiness of 
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teachers and students to use Facebook to support their teaching and learning 
practices.   
This research is a very small and specific deep case study focussing on one 
vocational institute in a complex changing context.  Due to the small sample size 
used for the research, further investigation will need to be undertaken before any 
generalisations can be made. 
1.3 PURPOSE 
The use of SNS including Facebook has been shown to increase student engagement 
and provide an avenue for students to collaborate and share information (Lampe, 
Wohn, Vitak, Ellison & Wash, 2011) while providing a “backstage” area in which 
they can openly discuss issues outside of the educational arena (Selwyn, 2009).  
While the argument might be made for the potential benefits of using Facebook for 
learning from the literature, it is acknowledged that a policy shift to make Facebook 
available for use will not immediately lead to learner engagement. This research 
seeks to understand the factors that influence teacher and student readiness to use 
Facebook in their adult vocational classroom learning environment. The focus of this 
research is limited to the use of Facebook, as opposed to other potential social media 
sites, based on the fact that Facebook is currently the most popular online SNS in 
Australia and amongst this age group of learners (Cheung, Chiu & Lee, 2011; 
Cowling, 2014). 
This thesis investigates the following research question:  
What factors influence teacher and student readiness to use Facebook for 
learning in an adult vocational educational setting? 
This research identifies the teachers and students’ readiness to use Facebook in a 
vocational educational setting and the factors that influence this readiness.  This 
included analyses of the perceived benefits to be gained, as well as any potential 
risks or issues, by using Facebook as a way of supporting learning.  A further inquiry 
was to understand whether the generation of the learners or teachers reflected their 
readiness to use Facebook. 
The definition of readiness for this thesis is drawn from the readiness for 
change (RFC) literature. Readiness is a term that has been used to describe an 
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individual’s preparedness to accept and manage a change process.  For an individual 
to be ready for change “it is essential that individuals work through their fears, 
resistances, and anxieties about changes.  This process is one that increases an 
individual’s RFC [Readiness for Change]” (Madsen, John, & Miller, 2006, p. 94).  
As such, the research into readiness will focus on the experiences and beliefs about 
using Facebook, and will be a qualitative investigation into the beliefs and 
experiences of teachers and students.  
The following sub-questions guided the research process: 
(a) What are the student and teacher perspectives on the possible benefits to be 
gained by using Facebook to enhance learner engagement? 
(b) What are the student and teacher perspectives on the potential risks or 
issues that could occur by promoting the use of Facebook as a teaching for 
learning tool in Vocational education courses? 
(c) How do current users of Facebook within the adult vocational educational 
context use Facebook to engage in learning? 
(d) How influential is the generation gap in any difference in readiness to use 
Facebook for learning purposes in a vocational setting? 
1.4 RESEARCH METHOD 
A qualitative interpretive case study approach was chosen for this research in order 
to explore the unknown variables as outlined in the research sub-questions.  A 
sample group of teachers and students were chosen from one Australian vocational 
educational Institute, across two vocational teaching areas, and formed the basis for 
this research.   
There were two stages to the research.  The first stage of the data collection 
consisted of a voluntary questionnaire that was distributed to the teacher and student 
groups.  The second stage of the research consisted of separate voluntary focus group 
interviews for the teacher and student groups. 
The current policy climate in this particular adult vocational educational 
Institute, as well as the perceptions of the participants, in relation to the use of 
Facebook in the classroom environment, were analysed to identify what factors 
influenced teacher and learner readiness to use Facebook in their teaching and 
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learning environment.  Analysis of the data was thematic, with categories for coding 
arising from the data as well as the literature review.  
1.5 SIGNIFICANCE 
The use of SNS to engage students in educational settings, and the associated 
benefits and risks, has been widely researched in the United States and the United 
Kingdom (Chen, Lambert & Guidry, 2010; Crook, 2012; Junco, 2012a, 2012b; Zhao 
& Kuh, 2004) however, this has not yet been widely researched in Australian 
educational settings, particularly not in the vocational sector.  This research sets out 
to further understand the practices of vocational learners, whose needs are quite 
different to learners from other levels of education and in other educational 
environments.  It is an important focus for research as “the key to improving the 
adult learning experience is to acknowledge that adults do have very different needs, 
expectations and limitations in what they want and need to know, and how they are 
prepared to experience it” (O’Toole & Essex, 2012, p. 189). It is important to 
understand how adult learners’ best learn so that the most suitable methods of 
engagement can be incorporated into their education. 
In the vocational sector, the use of Facebook in learning is limited as the use of 
SNS in and out of the classroom is only allowable at the Director’s discretion as 
outlined in the Code of Conduct and Standards of Practice (Queensland Government, 
2011b, 2011c).  The first step in the process for changing current procedures or 
policy is to identify the issues, and by gathering the data through research, this way 
the problem or issues can be more clearly defined (Althaus, Bridgman & Davis, 
2007).  Additionally when implementing policy it is the will, the beliefs and 
attitudes, the motivation that drives the success of new policy, in particular “policy 
success depends critically on two broad factors:  local capacity and will” 
(McLaughlin, 1987, p. 172). It is intended that findings from this research can inform 
policy makers of the existing capacity within the vocational Institute as they review 
current processes and policy in relation to the use of Facebook in the vocational 
educational setting, as well as inform the professional learning that may support a 
policy change. 
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1.6 THESIS OUTLINE 
The thesis is structured in six chapters. In Chapter One, the background and context 
for the research will be introduced, followed by the purpose of the research study and 
the research questions. Chapter Two will present a summary of the literature and 
research that has already been undertaken in the area of SNS and explores the 
information through six main topic areas: (i) the characteristics of adult vocational 
learners, (ii) learner engagement, (iii) Facebook functions and features, (iv) the 
associated benefits of using Facebook and (v) potential risks and lastly, (vi) 
understanding teacher and student readiness to incorporate Facebook into the 
vocational learning environment. 
In Chapter Three, the research methodology is presented. A qualitative 
interpretive case study approach was used as the research method.  A sample group 
of teachers and students were chosen within an adult vocational educational Institute 
to further explore their beliefs and attitudes towards the use of Facebook as part of 
their teaching and learning.  The factors that influence their ability to or desire to, 
that is, their readiness, use this SNS was investigated firstly through a descriptive 
questionnaire that was analysed before significant themes were followed by focus 
group interviews with teachers and students. 
Chapter Four outlines the data from the questionnaire and the focus group 
interviews, including reflections on the analysis process. Three key findings are 
presented in Chapter Five, informed and supported by both the data and the 
literature. These findings include the power and load factors that influence teachers’ 
capacity to implement change, the changing Face of learning and the necessary 
conditions for Facebook to be successfully integrated as a learner engagement 
strategy. Finally in Chapter Six, conclusions, limitations and recommendations for 
further research are shared.  
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Chapter 2: Literature Review 
As the use of SNS, such as Facebook, in Australian educational settings is a 
relatively new concept, most of the research has been previously been undertaken in 
other countries.  Hew (2011), in his review of current, published empirical research 
found that previous studies in relation to the use of Facebook in teaching and 
learning has, in the past, focused mainly on undergraduate students with the majority 
from North America (particularly the USA), followed by Europe (UK) and Africa 
(mostly South Africa).  For example, Hargittai (2007) surveyed a diverse group of 
young adults from Chicago in the United States and found that the use of SNS is not 
randomly distributed.  The study found that when usage is analysed based on a 
particular Social Networking Site, such as Facebook or MySpace, a “person’s 
gender, race and ethnicity, and parental educational background are all associated 
with use” (Hargittai, 2007, p. 276).  The research described in this thesis will 
investigate whether the key factors of gender and generation affect the teachers and 
students’ use of Facebook in this particular vocational educational Institute.  boyd 
and Ellison (2007) stated that “scholars still have a limited understanding of who is 
and who is not using these sites (SNS), why, and for what purposes, especially 
outside the U.S” (p. 224).  More research is needed within the Australian setting to 
determine if the characteristics of the Australian learner, in particular the vocational 
learner and their subsequent use of Facebook, support the findings from the research 
undertaken in the USA or UK and if they have relevance for Australian settings.  
While there are many different SNS that have their own particular 
technological features, which support a range of preferences, cultures and like-
minded audiences, they all tend to have similar characteristics (boyd & Ellison, 
2007). These common characteristics lead to a broad definition, so that a social 
networking site can be defined as a place where individuals come together online to 
share thoughts, ideas and comments. Importantly, SNS create communities of 
practice that are “virtual communities for people interested in a particular subject or 
just to ‘hang out’ together” (Murray & Waller, 2007, p. 56). SNS are increasingly 
popular formal or informal communities of practice, however the focus of this 
literature review is to analyse the principles and practices from literature to consider 
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the benefits and tensions of teachers and students using Facebook, to enhance learner 
engagement in a vocational educational setting.  
This chapter begins by attempting to understand the characteristics of adult 
learners in a vocational setting (Section 2.1) before defining and understanding the 
term “learner engagement” (Section 2.2).  It then outlines how Facebook can be used 
as a strategy to engage learners (Section 2.3), the potential benefits (Section 2.4) and 
risks of using Facebook as a learning engagement tool (Section 2.5).  Section 2.6 
identifies the concept of teacher and student readiness to adopt Facebook in their 
learning and finally Section 2.7 provides a summary of the literature around this 
topic and provides an overview of what is already known and what is yet to be 
researched in this area. 
2.1 UNDERSTANDING CHARACTERISTICS OF ADULT LEARNERS IN 
A VOCATIONAL SETTING 
Adult learners have very different needs to child learners.  According to O’Toole and 
Essex (2012) “adults tend to want to learn ‘in the moment’, meaning they seek out 
learning that is relevant for them at that time, whereas children have compulsory 
attendance for the majority of their learning experiences” (p. 185).  This emphasises 
that the adult learner in a vocational learning environment has chosen to be there, has 
chosen that particular course or training at that point in time, because it meets their 
needs.  It therefore makes sense to understand how these particular learners want to 
be engaged as they could easily choose another training option or course if their 
needs are not being met. 
As noted, the context for this research is an Australian vocational educational 
Institution where adult learning is the focus. In the contemporary Australian context, 
“adult learning takes place in a variety of settings such as the workplace, vocational 
training institutions such as TAFE, universities and private colleges” (O’Toole & 
Essex, 2012, p. 184).  Information from the vocational Institute’s 2011 student 
survey, as outlined in Section 1.2, paints a clearer picture about the type of student, 
their generation and their reasons for studying at that point in time.  It was also 
indicated that these vocational students tend to be females in the 18-24 age group, 
that is, those born between 1988-1994, also commonly referred to as Generation Y or 
Millennials.  It is therefore important to understand the characteristics of this 
particular group, that is, Generation Y, to identify how they want to be engaged in 
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their learning.  Prensky (2001) referred to this generation as “digital natives” and 
proposed that: 
Digital natives are used to receiving information really fast.  They like to 
parallel process and multi-task.  They prefer graphics before their text rather 
than the opposite.  They prefer random access (like hypertext). They 
function best when networked. (p. 3)    
This is in direct contrast with the traditional methods of step-by-step teaching that 
has been the dominant teaching approach in the vocational educational Institute.  
Prensky (2001) argued that there is significant difference in the technological skills 
and knowledge between students who are typically “digital natives” and teachers 
who are referred to as mostly “digital immigrants”.  Prensky (2001) characterised 
this as “the biggest single problem facing education today” (p. 3).  However, there 
have also been some criticisms of this view of different generations as simplistic  
(Bennett, Maton & Kervin, 2008; Kennedy, Krause, Judd, Churchward & Gray, 
2008).  Bennett, et al., (2008) cautioned that “generalisations about the ways in 
which digital natives learn also fail to recognise cognitive differences in young 
people of different ages and variation within age groups” (p. 779).  The same could 
be inferred for “digital immigrants” and that entire generations do not necessarily 
share the same characteristics and skills.   
While simplistic generalisations should be avoided regarding the use of 
technology for different generations, it is difficult to ignore the fact that some 
learners from these generational groups participate and learn in very different ways.  
Ransdell, Kent, Gaillard-Kenney and Long (2011) conducted a study on a group of 
American college students who ranged from 27 to 61 years of age, who participated 
in an online health science graduate programme.  They measured self versus social 
reliance and found that those students from Generation Y (those born after 1983) 
“were more likely to be digital natives, showed poorer knowledge application skill 
and were more self-reliant than older students” (Ransdell, et al. 2011, p. 931).  
Ransdell, et al. (2011) also found the “older boomers” (those born between 1951 to 
1962) were more active on the websites but demonstrated characteristics of the 
“digital immigrant” and needed to be encouraged to be more confident with the 
technology. The younger students in this study were found to need more 
encouragement in relation to active participation and connecting on a social level to 
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their learning.  It is clear that there are some contrasts in the way the different 
generations learn and it is important to understand these differences so as to identify 
how they best engage in their learning. Generational information about the adult 
learners and teachers in the vocational educational Institute was gathered to examine 
if there was a generation affect that might influence their use of social media in this 
setting.  
Over the last decade the use of SNS, such as Facebook, Twitter, Instagram and 
LinkedIn as a means of communication in Australia has increased dramatically and 
as at January 2014, according to Cowling (2014) there were 13 million Facebook 
users in Australia alone.  The current population of Australia is over 23 million 
(Australian Bureau of Statistics, 2014), therefore, over 56% of the Australian 
population have a Facebook account. As previously mentioned the Institute’s largest 
student age group was, in 2012, the 18-24 years age group.  According to the 
Australian Bureau of Statistics survey (2012-2013), while the majority (93%) of 15-
17 years age group used the Internet for educational purposes, 92 per cent of the 18-
24 years age group used the Internet for social networking.  It would appear that the 
18-24 years age group use the various SNS to network and socialise with their 
family, friends and fellow learners.  As Callaghan and Bower (2012) stated “SNSs 
are in fact a very complex place where individuals are required to utilize a number of 
IT and social skills to form a virtual representation of themselves and interact 
effectively with others” (p. 1). Further, Coleman (2012) found that friendships and 
peer groups were important to young people, particularly in the adolescent stage, and 
stated that “young people are more likely to use peers rather than family as social 
support networks, in social decision-making and as a reference group for attitudes 
and opinions, culture, leisure and fashion” (p. 4). It is apparent that the use of social 
media such as Facebook could provide a space where adolescent and vocational 
learners could engage and develop social skills and connections with their fellow 
classmates and/or their teacher. 
Livingstone (2011) found, when analysing the benefits of Information and 
communication technologies (ICT) in education from data about online studies 
gathered across Britain, Europe and America, that there was a positive benefit for 
online over face-to-face instruction, with an even larger positive effect for blended 
learning (combination of both).  According to Berge (2005) “digital natives are adept 
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at, and enjoy multitasking, working in groups, and absorbing information rapidly 
with greater access to information and resources” (p. 408).  If we look at the 
characteristics and behaviours of the Generation Y student from the literature, it can 
be surmised that the students at this adult vocational educational Institute could be 
looking for blended learning that offers fast-paced classes, up-to-date technology, 
multi-tasking, flexibility, mobile access and networking.  By providing a more 
integrated and blended approach to the teaching of the vocational learner, it is hoped 
that they will, in turn, become more engaged in their learning.  
2.2 LEARNER ENGAGEMENT 
As learner engagement is the anticipated outcome, it is important to firstly define the 
concept.  Astin (2009) defined learner engagement as “the amount of physical and 
psychological energy that the student devotes to the academic experience”. (p. 1). 
Others believe that learner engagement is measured by their attendance and 
participation in activities both in the classroom and out of it (Kuh, 2009).  Facebook 
can potentially provide a space where learners can actively participate and interact 
with other learners even when they are not in the classroom environment.  It has been 
found that learners are able to use SNS not only for navigating through their study, 
but to engage with peers in learning “by allowing them to enter new networks of 
collaborative learning, often based around interests and affinities not catered for in 
their immediate educational environment” (Selwyn, 2009, p. 158).  This means 
learners can devote more time interacting with fellow learners outside of the normal 
class hours, therefore, engaging for longer periods of time.  
Peer interaction that is enabled outside of classroom hours through SNS such 
as Facebook, allows learners to develop new identities and a sense of belonging. 
Willis, Davis and Chapman (2013) found through their research on online peer 
engagement, that the “opportunities to engage with peers online challenged their 
[students] identities as learners, and the importance of how a sense of belonging 
contributed to engagement clearly emerged” (p. 39).  Within this Facebook 
“community,” students are able to share knowledge and ideas and therefore, increase 
their understanding and become more of an “expert” within the community (Wenger, 
2008).  Further to this, Wenger (2008) highlighted that “we all have our own theories 
and ways of understanding the world, and our communities of practice are places 
where we develop, negotiate, and share them” (p. 48).  Through the use of a 
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Facebook community, students could share resources, their thoughts and provide 
feedback to each other, which would potentially increase participation and 
engagement. 
There have been several theories offered on what constitutes student 
engagement and learning and how to best encourage students to become more 
involved in their learning (Astin, 1999; Crook, 2012; Kuh, 2009) but for the purposes 
of this study, Munns and Woodward’s (2006) three-dimensional theory of student 
engagement will be used, that is, student engagement is: 
when students are simultaneously: 
 Reflectively involved in deep understanding and expertise (high 
cognition). 
 Genuinely valuing what they are doing (high emotion). 
 Actively participating in school and classroom activities (high behaviour). 
(p. 194) 
This three-dimensional approach to student engagement will be used when 
identifying the benefits of the use of Facebook in Section 2.4 but before analysing 
how Facebook can assist in learner engagement, the functions and features of 
Facebook must firstly be outlined. 
2.3 FACEBOOK FUNCTIONS AND FEATURES 
Facebook was founded by Mark Zuckerberg and his college roommates in the USA 
in 2004.  It was originally designed only for Harvard college students but is now 
open worldwide to anyone 13 years of age or older who is connected to the Internet. 
Facebook users can set up their own profile and upload comments, photos, videos, 
and other general information about themselves.  Before Facebook users can become 
friends, a friend request must be sent and accepted.  This request is sent to the email 
address set up on the user’s profile.  The request must be accepted by the user to 
allow that “friend” to see the profile and other information of the Facebook user.  
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Each Facebook profile has a "wall," where friends can post comments. The 
wall is generally viewable by every one of the user's friends, which really makes any 
wall postings public.  If a user wishes to have a more private conversation with a 
person a private message (see Figure 2.1) can be sent which will show up in his or 
her private Inbox, much the same as an e-mail message. 
Figure 2.1 - Private message screen in Facebook 
 
Facebook allows each user to determine their security and privacy settings 
(see Figure 2.1). The user can adjust these settings to determine which users within 
the network can contact them, email them and view part or all of their profile. They 
can hide certain parts of their profile from other viewers.  A Facebook group can also 
be set up and can be an open, closed or secret group.  Each group has different levels 
of security in relation to who is able to become a member and who can view the 
members’ names and what they post. Usually one person or several people are set up 
as the Administrator/s of the group and they can change the settings and monitor the 
groups’ activities.  If a secret group has been set up and the privacy settings are 
adjusted accordingly, only the people who are members of that group can see the 
comments made and people can only join the page if they are invited by a member of 
the group and approved by the Administrator.  This type of Facebook group offers 
the best form of security for those who would prefer not to have their comments 
made public and gives the Administrator some control over the comments made and 
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perhaps mitigate some of the risks associated with using a Social media site such as 
Facebook. 
 
 
 
 
Figure 2.2 - Facebook Privacy Settings 
Determining who the users of SNS are and in particular who the users of 
Facebook are, is crucial to understanding the needs of vocational educational 
learners.  It is important to firstly identify if the learners in this educational sector are 
using Facebook and for what purpose, in order to identify if it is a plausible option 
for use in learner engagement. 
2.3.1 Facebook users and uses 
Previous research around the users of the Internet had shown that men were 
identified as spending more time online than women (Bimber, 2000; Hargittai & 
Shafer, 2006; Jackson, Ervin, Gardner, & Schmidt, 2001). However, in a more recent 
survey on Personal Internet Use (2012-2013) by the Australian Bureau of Statistics 
(2014), “the proportions of men and women accessing the internet are almost even, at 
84% and 83% respectively” (para. 3).  It is important to note however, that users of 
the Internet and users of SNS may not necessarily be the same groups. 
Hargittai (2008) surveyed a group of undergraduate University students 
regarding their use of the Internet and found that the previous traditional concerns 
over “digital divide” in relation to access to the Internet, no longer exists and argued 
that it cannot be assumed that an Internet user is necessarily a Social media user.   
However, Hargittai (2008) found that over 80% of respondents were currently SNS 
users, with Facebook being the most popular platform of choice. A more recent study 
(Cheung, et al., 2011) found that of the 182 Facebook users surveyed, 68% were 
female and 32% were male, with the majority (75%) indicating that they were aged 
19-23, that is, Generation Y.  Again these are the same characteristics of the largest 
group of learners at the adult vocational educational Institute used in this study. 
Privacy settings are changed by 
clicking on this button 
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While it is important to identify who the typical users of Facebook are in order 
to ascertain if the characteristics match those of the students at the vocational 
educational Institute, it is equally important to examine their purpose for using 
Facebook as “understanding why students use online social networking sites, 
especially Facebook, is crucially important for the academic community as this use 
has a great impact on student motivation to learn, affective learning and classroom 
climate” (Dogruer, Menevi§, & Eyyam, 2011, p. 2643).  Determining the reasons 
behind vocational learners’ Facebook use will better equip the teachers, in the adult 
vocational educational Institute, to further understand how these users like to be 
engaged or, at the very least, understand the purposes for which they use Facebook. 
2.4 BENEFITS OF USING FACEBOOK IN LEARNER ENGAGEMENT 
As mentioned previously in Section 2.2, Munns and Woodward’s (2006) three-
dimensional definition of learner engagement is accepted as:  a learner is engaged 
when they have a deeper understanding of what they are doing (high cognition), 
when they are valuing what they are doing (high emotion) and when they are actively 
participating (high behaviour).  Junco (2012a), found that “it is reasonable to believe 
that types of Facebook activities matter when examining student engagement”  (p. 
164). Facebook provides a space, if it is incorporated into their learning effectively, 
where the learner can participate in activities that can potentially activate all three 
levels of this model of engagement. 
Nykvist (2008) referred to the social nature of communities and discusses the 
theories of social cognition where the social interaction needs to occur first before 
knowledge and concepts can be internalised.  Facebook shares characteristics of 
other social media that “can be described as a set of tools, which enhance our ability 
to communicate and to collaborate” (Martino, 2008, p. 143).  Facebook provides an 
avenue for social interaction and collaboration to occur. Collaboration is essential to 
learning, as “forming relationships with members of one’s cohort is an important part 
of the college experience, and one could argue that services like Facebook facilitate 
such interactions” (Hargittai, 2007, p. 291). Using Facebook with adult vocational 
educational learners could enable them to collaborate and interact with their fellow 
classmates and possibly their teacher and thereby, gain a deeper understanding (high 
cognition) of what they are learning.  Through “legitimate peripheral” participation 
in a Facebook community of practice, the students develop new skills and knowledge 
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from the other students and move from an “apprentice” to becoming more of an 
“expert” (Lave & Wenger, 1991).  They can share their ideas, thoughts and resources 
with each other which all lead to further communication and discussion (high 
participation) beyond that of the traditional classroom. 
SNS create a sense of connectedness and identification with particular interest 
groups or a community of interest (Barker, 2009; boyd & Ellison, 2007; Nykvist, 
2008; Wenger, 1998).  Students can negotiate their individual identities within the 
community as they come together with a common interest, that is, their learning, and 
develop “community membership” (Wenger, 1998).  Over time, the sense of 
belonging will increase as they interact and participate more regularly.  Wenger 
defined this process of identity formation through three distinct modes of belonging; 
engagement, imagination and alignment and noted that “it is in the conjunction of all 
three processes – as they take place through each other – that engagement becomes a 
mode of belonging and a source of identity”  (Wenger, 1998, pp. 173-174).  
Wenger’s community of practice concepts and theories are used in Chapter 5 to 
further understand the main findings.  Teamwork, collaboration and the sharing of 
ideas are all part of learning and education, which is exactly what a social 
networking site such as Facebook provides (Moore & McElroy, 2012).  The use of 
Facebook could also assist the teacher to engage with vocational learners outside of 
the educational environment and outside of normal classroom hours.  Group work 
and student interaction outside of classroom hours is a feature of vocational learning 
(see Section 1.2), and “one of the main educational uses of social networking is seen 
to lie in their support for interaction between learners facing the common dilemma of 
negotiating their studies” (Selwyn, 2009, p. 158). Facebook could enable sharing of 
information and provide learners with access to their peers in order to negotiate and 
discuss group assessments, share ideas and resources while still allowing for the 
teacher to be involved by ensuring that the information is accurate. 
Facebook could support students by providing a space where students can 
engage in peer conversations about their learning, with students that they may not 
even know or talk to in the classroom setting.  Students engage with each other 
through a variety of settings including classroom, online or through the use of Social 
Networking Sites.  Studies have shown (Andrews & Drennan, 2009; Reid, 2011; 
Ryan & Xenos, 2011) that some students who might not even talk to another student 
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in a classroom setting for a variety of reasons, that is, shyness, different culture, or a 
different social group, will, however, talk to those students online in a social 
networking site such as Facebook. This allows for inclusion and a forum for those 
that may be reluctant to speak up in a classroom setting and allows for the learning to 
continue outside of the classroom environment.   
Reid (2011) also found, in a study of a group of South African university 
students, that the students “used the closed-group Facebook page mainly for social 
purposes such as getting to know one another and establishing a class identity, 
communicating with people they wouldn’t normally communicate with” (p. 63).  By 
using Facebook to increase networking, communication and collaboration amongst a 
group of learners and improve their “offline” relationships, learner engagement 
should also be increased overall.  As Martino (2008) pointed out “the role of talk and 
the fostering of effective communication skills are essential to the process of 
learning” (p. 145).  If adult vocational learners can increase their communication 
with each other outside of the classroom environment, through the use of Facebook, 
then this could potentially provide an arena where learners can develop a sense of 
community and genuinely value what they are doing (high emotion) and see their 
contributions as important and worthwhile.   
Facebook has only been available in Australia since 2005 and it has the ability 
to allow learners to collaborate and communicate at home and in their classroom 
environment. There has been considerable research (Chen, et al., 2010; Coleman, 
2012; Crook, 2012; Livingstone, 2012; Perrotta, 2012) about incorporating ICT into 
education and the potential benefits such as enhanced learning, increased learner 
engagement and more integration between traditional methods and modern 
technology.  Livingstone (2012) outlined how technology can help to “intersect 
places of learning – home, school, work and community” (p. 10). Given that there 
are a multitude of new technologies, the possibility of providing and creating a 
learning environment that is innovative is within reach.  However, integrating a new 
technology “requires a reconceptualisation of teaching and learning that incorporates 
new technologies and new learning that is collaborative and social” (Nykvist, 2008, 
p. 170).  Facebook provides an opportunity for learners to engage in their learning 
through actively participating (high behaviour) in what they studying both in and out 
of the classroom. 
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Selwyn (2009) found that Facebook use was seen to neither enhance nor erode 
learners’ engagement in their formal studies but rather as:  
… being situated within the “identity politics” of being a student.  In 
particular, Facebook appears to provide a ready space where the ‘role 
conflict’ that students often experience in their relationships with university 
work, teaching staff, academic conventions and expectations can be worked 
through in a relatively closed “backstage” area. (p. 157)  
 Facebook could provide an environment where learners are able to participate and 
discuss issues that they may not feel comfortable in doing so in the classroom setting, 
a place where the learner can move from “peripheral to full participation” in a 
community of practice (Lave & Wenger, 1991, p. 71).  Facebook could provide an 
alternative forum for those students who are still developing their own knowledge 
identity and would prefer to not to speak up in class but feel more comfortable doing 
so in a relatively “private” area. 
The role of the teacher or instructor has changed over the years.  As Berge 
(2008) stated “as learners assume more responsibility for their own learning than 
they have in the past, it changes the role they have in their learning.  The role of the 
instructor changes, too” (p. 408).  Traditionally, the teacher has taken on the role of 
sole provider of information but now, as information is readily available through the 
Internet, the role has shifted to see the teacher as only one source of information, 
shifting to more of a facilitator role. The type of interaction that takes place between 
the student and teacher needs to be re-considered when attempting to engage today’s 
learner as “a simple increase in ICT provision does not guarantee enhanced 
educational performance” (Livingstone, 2012, p. 11).  It is, therefore, not just a case 
of incorporating more technology into education but how that technology is used that 
best determines whether its use is successful or not in engaging learners.  
Since the role of the teacher has changed dramatically and technology is 
changing constantly and at a rapid pace, it is unreasonable to assume that all teachers 
have the expertise and/or skills needed to teach, use and operate all of the possible 
technology available.  Postman (1995) stated that “the advantages and disadvantages 
of new technologies are never distributed evenly among the population.  This means 
that every new technology benefits some and harms others” (p. 192).  This is where 
the teacher could use the skills available in the classroom by utilising the students’ 
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expertise but it would require a shift from the traditional models of teaching.  The 
students’ current knowledge can be acknowledged and built on as evidence has 
shown that “where the circulation of knowledge among peers and near-peers is 
possible, it spreads exceedingly rapidly and effectively” (Wenger, 1998, p. 93).  
Technology continues to change at a rapid pace but, through collaboration and use of 
all the skills in the classroom, both teachers and students can each learn from the 
other.  
While previous studies have shown that the use of Facebook allows learners to 
communicate and that some learners would prefer to use Facebook to assist their 
learning (Lampe, et al., 2011; Selwyn, 2009), other studies have shown that learners 
see sites such as Facebook as private and social and would prefer not to have their 
teacher as their “friend” (Karl & Peluchette, 2011). It is important therefore to 
research the teachers’ and students’ preferences at this particular adult vocational 
educational Institute, chosen as the research setting, before considering the 
possibility of using Facebook in a more formal setting.  
2.5 RISKS ASSOCIATED WITH THE USE OF FACEBOOK IN FORMAL 
LEARNING 
While the benefits of using Facebook to engage learners are worthy of consideration, 
there are also some genuine concerns and risks associated with the use of Facebook 
in an adult vocational educational setting.  These risks or concerns include: (i) the 
mixed age groups and generations that exist within the vocational educational 
setting, (ii) the privacy and protection issues and (iii) organisational concerns. 
2.5.1 Mixed age groups within classes 
One concern may be how to best engage and interact with all of the different age 
groups that occur within an adult vocational classroom or online environment, that is, 
Generation Y, Generation X and Baby Boomers (see Section 1.1).  A teacher cannot 
assume that all learners are familiar with the technology, have access to the devices 
required or have Facebook accounts. There has been previous research (Hargittai, 
2007; Montagnier & Wirthmann, 2011) about the concept of “digital divide” or 
“digital inequality”, that is, the concept of those that have access to the technology 
and those who do not.  Hargittai (2007) found that “students who have more 
resources are spending more time on these sites [social networking sites] and have 
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more opportunities to benefit from them”  (p. 290).  The risk then is that some  
learners may be disadvantaged through the use of technology that may not be 
accessible to all. 
Salajan, et al., (2010) conceded in their study that there were age-related 
differences in the use of technology but these differences were minimal and the 
actual type of technology being used and the context impacts on the use of these 
resources in learning and teaching.  Therefore, before considering the incorporating 
the use of Facebook into vocational educational settings, careful consideration must 
be given to the various characteristics and skills of the learners in the classroom and 
the available resources, both in the classroom and the home environment.   
2.5.2 Privacy and protection concerns 
Another major concern for both teachers and learners is that of privacy for all 
participants using a social networking site such as Facebook.  There have been many 
papers (for example, He, 2012; Oakes, 2009) written about the importance of strict 
security policies, procedures and guidelines to ensure privacy and protection when 
using SNS. As previously mentioned in Section 2.3, there are privacy and security 
settings that can be altered in Facebook that would enable better security and a 
closed or secret Facebook group could be established.  The teacher would also need 
to monitor the use of the Facebook group and ensure that the learners’ language was 
appropriate, the information was accurate and that no forms of bullying or 
harassment were tolerated.  By setting strict guidelines and rules of use from the 
beginning, and ensuring all participants were aware of them and the consequences of 
not following them, this risk could be at least partially mitigated.   
2.5.3 Organisational concerns 
The risks at the vocational institutional level also need to be considered when 
looking to incorporate SNS, such as Facebook, into the classroom environment.  The 
vocational educational environment would need to consider its current policies (see 
Section 1.2) around the use of such sites and ensure that if they were to allow the use 
of Facebook as a learning engagement strategy, all participants involved were aware 
of the strict guidelines associated with its use.  This would involve educating both 
teachers and learners before the implementation phase could begin to ensure the 
privacy and safety of all participants.  Martino (2008) noted that 
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…social media today faces the same type of negative reaction [as mobile 
phones] and is encountering barriers to being accepted as a legitimate 
instrument in the service of teaching and learning.  Like the mobile phone 
they are frequently banned or their use is severely restricted in educational 
settings as educators fear them as disruptive and inconsequential for learning 
(p. 140).   
The policies surrounding the use of social media and mobile phones in the classroom 
would also need to be considered by the vocational educational Institute as there 
were strict guidelines/rules around the use of these sites and devices (see Section 
1.2).  The other related issue that would need to be considered would be the impact 
that the use of Facebook would have on the limited Internet bandwidth within the 
vocational educational Institute (see Section 1.2). If Facebook was to be integrated 
into the vocational institute, the demand for the social networking site would 
increase, increasing Internet traffic and therefore, the costs associated with 
monitoring the data usage and the costs involved in upgrading or increasing the 
bandwidth would need to be considered.   
2.6 UNDERSTANDING TEACHER AND STUDENT READINESS 
Merely introducing new practices, such as using Facebook in adult vocational 
learning, does not automatically ensure they are successful. Research has been 
conducted into the introduction of digital technology and ICT within educational 
environments, and the perceived benefits and barriers to their success (Coleman, 
2012; Livingstone, 2012; Perrotta, 2012).  While some educators believe that ICT or 
technology has many benefits for learners, there are also others who are reluctant to 
incorporate it into their teaching methodology.  This indicates that some teachers are 
more adaptable and ready for change than others or, as Lloyd and Yelland (2003) 
found, some teachers, when faced with the introduction of new technology, can 
display coping behaviours best defined as “adaptation” or “avoidance.”  How ready 
teachers are, within an organisation, to embrace and incorporate change by 
introducing new technology, can impact student engagement. 
Moore, Fowler, Jesiek, Moore, and Watson (2008) prepared a research bulletin 
about the “new learners” or the “critically engaged learners” and the responsibilities 
that institutions have to provide opportunities for these students to be engaged.  They 
found that while most of the information suggests that higher educational institutions 
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“need to embrace change in response to advances in knowledge, technology, 
transportation, and more,” the reality is that “most mature organizations and the 
individuals they employ resist change” (Moore, et al., 2008, p. 3). Further to this, 
Perrotta (2012) found that: 
… while a minority of teachers appears able to effortlessly ‘assimilate’ and 
incorporate digital technologies into their teaching and are more inclined to 
see the benefits of technology use in their classrooms, many others are seen 
to reach a stubborn ‘accommodation’ of technology into existing modes of 
working. (p. 3). 
Determining what contributes to these contrasting behaviours will be researched 
through investigation of the attitudes, experiences and beliefs of a group of teacher 
and student participants as “it seems likely that ICTs do have some characteristics 
which influence the way they are used, but in turn users too shape the ways in which 
they approach and utilise the technologies available to them” (Coleman, 2012, p. 6).  
Before social media, such as Facebook, can be successfully incorporated into the 
vocational educational setting, the participants – both teachers and learners must first 
understand the benefits and purpose of using the new technology, before they can 
then adopt a willingness to incorporate the same technology into their classroom.  
The willingness or readiness to learn is explained in McClusky’s (1963) theory 
of margin (cited in Madsen, John, & Miller, 2006). It is based on the balance an adult 
seeks, when facing change, between potential energy available (power) and the 
energy required for the change (load).  The concepts of “power” and “load” are 
influenced by both internal and external factors.  The argument is “that to learn and 
change most effectively, adults need to have some margin of power, meaning that 
individuals should have more power (resources) available than perceived load” 
(Madsen, John, & Miller, 2006, pp. 104-105).  These concepts of power and load 
perceptions of both teachers and students, and the factors influencing these at the 
vocational educational Institute are central concepts in this study. 
Holt, Armenakis, Harris and Field (2007) reviewed many definitions of 
readiness for change in order to conceptualise a clearer, more integrated definition.  
They proposed that a person’s attitude and readiness for change is influenced 
simultaneously by: 
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… the content (i.e., what is being changed), the process (i.e., how the change 
is being implemented), the context (i.e., circumstances under which the 
change is occurring), and the individuals (i.e., characteristics of those being 
asked to change) involved and collectively reflects the extent to which an 
individual or a collection of individuals is cognitively and emotionally 
inclined to accept, embrace, and adopt a particular plan to purposefully alter 
the status quo (p. 326). 
This review of definitions indicates that there are many factors that need to be 
considered when ascertaining teacher and student readiness within the vocational 
educational Institute.  It will be important to understand participants’ thoughts, 
expectations and their role in order to determine the likely success of introducing 
new technology, for example the use of Facebook. 
For successful incorporation educators and learners will need technological 
training, training about potential pedagogical uses, and ensuring they have access to 
the appropriate resources (power)..  Identifying potential areas for future training 
may be a potential outcome from this research. As mentioned in Section 1.2, the 
adult vocational educational Institute used in this study currently had a social media 
policy that restricted the use of SNS and a limited bandwidth that restricted the use of 
SNS such as Facebook.  This meant that even if teachers and students were ready for 
change and wanted to incorporate Facebook into their teaching and learning, they 
may not have had the ability to implement this change in the current official learning 
environment.  This research aims to identify the factors that influence teacher and 
students’ readiness to use Facebook in the vocational learning environment as the 
Institute was examining issues of learner engagement.  This study has the potential to 
inform future policy change. 
2.7 SUMMARY 
The literature and past research outlined thus far provide an understanding of adult 
learners (see Section 2.1), the concept of learner engagement (see Section 2.2), the 
features and functions of Facebook (see Section 2.3), the benefits and risks 
associated with the use of Facebook (Sections 2.4 and 2.5) and the definitions of 
readiness for change (see Section 2.6).  This is the information that is currently 
known, from the literature and the current context of the vocational institute, about 
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the use of Facebook in education.  What that leaves then is the unknown factors, that 
is, the purpose of this research, the main research question: 
What are the factors influencing teacher and student readiness to use Facebook for 
learning in the adult vocational educational setting? 
As previously discussed, there are many barriers and necessary conditions 
already known from the literature that exist when trying to incorporate new 
technology into the vocational educational Institute.  These include understanding the 
adult learner’s needs and the mixed age groups within the classroom environment so 
the best teaching and learning strategies can be adopted; there must be a supportive 
policy environment and organisational culture to support the implementation of any 
new technology and lastly a teacher and student readiness for a change, such as the 
inclusion of Facebook into the vocational educational institute, to occur.   
The concept of “power” versus “load” was outlined in Section 2.6 and in order 
to understand its influence on readiness for change, this concept will be used as a 
basis for understanding and measuring the teachers’ and students’ level of resistance 
to change throughout the research at the adult vocational educational Institute. 
According to Taylor and Parsons (2011)  
… students have changed over the last twenty years; perhaps as a result of a 
technology rich upbringing, they appear to have “different” needs, goals, and 
learning preferences than students in the past. We must better understand 
these youth to determine how to best engage them in learning; yet, there is a 
notable lack of “student voice” or student perspectives in the literature on 
student engagement. (p. 6)  
For this reason, the research methodology will include seeking out both the 
students’ and the teachers’ perspectives.  Understanding participant perspectives and 
exploring the unknown factors that affect their readiness to change and incorporate 
new technology, such as Facebook, into their learning and teaching forms the basis 
of this research and highlights its significance. The research and identification of 
these unknown factors may then inform institutional readiness and preparedness for 
change.  Figure 2.1 provides a conceptual picture of the framework for this research. 
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CONCEPTUAL FRAMEWORK FOR THE 
RESEARCH 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2.1 - Conceptual framework for the research 
 
Investigating the unknown factors as listed in Figure 2.1 will provide further 
insight into the teachers and students current readiness to adopt and use Facebook as 
part of their teaching and learning.  The research methodology is outlined in Chapter 
Three. 
 
Benefits 
 Connectedness 
 Collaboration 
 Peer conversations 
 Access outside of 
normal classroom 
hours 
 Sense of 
community 
 Inclusion 
 Role negotiation 
 Shared expertise 
Risks 
 Mixed age groups 
in classrooms 
 Digital divide 
 Privacy and 
protection of 
teachers and 
students 
 Organisational 
policy and 
guidelines 
 Internet 
bandwidth/ costs 
Teachers and Learners 
UNKNOWN FACTORS 
 
 Current attitudes and beliefs 
 Current skills and knowledge 
 Capacity to implement change - barriers 
 Motivation or willingness to change  (Power versus load) 
 Perception of Facebook benefits and risks 
READINESS TO USE FACEBOOK FOR LEARNING IN AN ADULT 
VOCATIONAL EDUCATIONAL SETTING 
 32 Chapter 3: Research Methodology 
Chapter 3: Research Methodology 
This chapter outlines the design for the research that investigated the various factors 
that could potentially impact teachers’ and students’ readiness. Section 3.1 discusses 
the research methodology underpinning the research, the research design, the 
questions, sub-questions and the objectives of the research.  The participants chosen 
for the research are identified in Section 3.2, the instruments used for data collection 
and how the data was analysed are provided in Section 3.3 while Section 3.4 presents 
the ethical considerations of the study. 
3.1 METHODOLOGY 
3.1.1 Introduction 
As stated in Chapters 1 and 2, the purpose of this research was to identify and 
evaluate the personal and contextual factors influencing the readiness of both 
teachers and students, in relation to the use of Facebook within a particular adult 
vocational educational Institute. The context within the case study vocational 
educational Institute (see Section 1.2) was one that noted a reduction in enrolments, 
decreased revenue which lead to a subsequent increased focus by management to 
address this threat to enrolment revenue. The institute’s aim was to increase learner 
engagement which was believed to lead to subsequent student completion of study.  
The following section, 3.1.2 outlines the research design that was used in the 
investigation of the teachers’ and students’ readiness to incorporate the use of 
Facebook in this educational context as a possible avenue for increasing student 
engagement. 
3.1.2 Research Design 
A qualitative interpretive case study approach was chosen for this research.  
Qualitative research is best used when all of the variables and issues are not known 
and the problem needs further exploration, through developing an understanding of 
the participants’ perspectives (Creswell, 2012).  Further, a qualitative interpretive 
case study approach was chosen as it allows the “interpreter in the field to observe 
the workings of the case, one who records objectively what is happening but 
simultaneously examines its meaning and redirects observation to refine or 
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substantiate those meanings” (Stake, 1995, p. 8).  This approach allowed for data to 
be gathered from a sample group of teachers and learners at one particular adult 
vocational educational Institute. 
As Stake (1995) outlined, “qualitative researchers take pride in discovering and 
portraying the multiple views of the case.  The interview is the main road to multiple 
realities” (p. 64).  By choosing a group to research for the case study from within the 
current educational context, their thoughts and beliefs about the use of Facebook in 
learning and teaching were identified. As was anticipated there were many different 
opinions and beliefs amongst the participants and these were identified, it was 
important that an interpretive case study approach was adopted to ensure that all 
views were considered.   
Before embarking on a policy change to enable the use of Facebook, it was 
important to firstly identify if the teachers and students actually wanted to use 
Facebook in their teaching/learning and if so, how did they want to use it?  It was 
assumed that the generational groups who were typically enrolled in the adult 
vocational learning were active Facebook social users, but this may not have 
necessarily translated to their readiness to use Facebook in their formal education. 
These assumptions were explored and understood through the use of an interpretive 
case study using qualitative methods.  
As noted, this research was undertaken within an adult vocational setting so 
that the participants’ perspectives, those of the learners and the teachers, can be 
identified, analysed and interpreted. The boundary of the case study was the institute.  
According to Simons, (2009) “the primary purpose for undertaking a case study is to 
explore the particularity, the uniqueness, of the single case” (p. 3).  Denzin and 
Lincoln (2003) further explained that “qualitative researchers study things in their 
natural settings, attempting to make sense of, or to interpret, phenomena in terms of 
the meanings that people bring to them” (p. 5).  Therefore, the intent of the research 
was to identify the issues and interpret the responses in order to determine if there 
was a valid need for change in the current policy.  One of the first steps in policy 
analysis is to identify the issues through discussions with key stakeholders 
(Althaus, et al., 2007).  Qualitative researchers are not so much concerned about 
setting the policy but about informing those who do (set policy) by providing them 
with an understanding of those that are in the particular situation (Simons, 2009; 
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Stake, 2005).  Additionally, from this understanding, further research can be 
conducted to examine if any generalisations can be made. The choice of case study 
therefore suited the unique context and purpose of the study, but it also addressed an 
important gap in the existing literature.  
Case study was also a relevant research design as it provided a rich description 
of a group of teachers and learners within a vocational setting in Australia, as 
opposed to a university in Australia, the United States, United Kingdom or South 
Africa, which had been the focus of a majority of the previous research.  Previous 
research (Selwyn, 2009) has also used an ethnographic approach, setting up a 
Facebook account and conducting research “from within” in a non-participant role by 
simply observing the comments and behaviours of the participants.  Other 
researchers have posted invitations on Facebook groups’ pages with a link to the 
URL for their questionnaire (Cheung, Chiu & Lee, 2010) and others have contacted 
participants through their student email addresses (Junco, 2012a).  Most researchers 
had also offered some form of incentives to their participants. These research 
approaches would not be possible in the proposed context due to the privacy and 
Facebook use restrictions, and the Code of Conduct and Standards of Practice in this 
Department and vocational institute.  In this research design, learner participation 
was entirely voluntary and requested through the classroom teacher, and teacher 
participation was also voluntary. 
It was important to consider participant perspectives as increased learner 
engagement, the outcome that Facebook may potentially facilitate, depended upon 
emotional and behavioural as well as cognitive domains (Fredricks, 2011). By 
gaining an insight into the participants’ behaviours and attitudes towards Facebook 
and how they wanted to learn or teach, provided an avenue for identifying areas 
where learner engagement had the potential to be increased. 
For the purposes of this study, Munns and Woodward’s (2006) three-
dimensional definition of learner engagement was used (see Section 2.2).  The aim of 
this research was to identify what factors influenced teachers’ and students’ readiness 
to use Facebook for learning and the impact these factors had on incorporating this 
new technology into classroom learning. To gather the data to inform this inquiry, 
the research was conducted in two stages.   
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Stage 1:  The first stage of the data collection consisted of a questionnaire that 
was distributed to both the teacher and learner sample groups (see Sections 3.2.1 and 
3.2.2).  The questionnaire (see Section 3.3.1) was distributed to teachers via 
electronic format and to students in a print-based format. The purpose of the 
questionnaire was to obtain basic demographical information and a general 
understanding of their current thoughts and perceptions of Facebook that could 
inform more in-depth focus group interviews.  Figure 3.1 outlines the first stage of 
the research process. 
Figure 3.1 – Stage 1 of research 
 
The teachers were asked to voluntarily complete the questionnaire and were 
sent an email with a link to an electronic questionnaire through Google Docs
© 
via 
their work email address.  Their responses were recorded online and extracted 
through a Microsoft Excel 
©
 Spreadsheet.  As part of the questionnaire the teachers 
were asked to indicate it they would be willing to participate in a teacher focus 
group.  If the teachers agreed they provided their email address so that consent forms 
could be emailed back to them.  
The students were, after obtaining permission from the classroom teacher, 
approached in their classroom and asked to voluntarily complete the questionnaire 
presented in print format.  At the conclusion of the questionnaire the participants 
were asked if they wished to voluntarily participate in separate focus groups.  If they 
agreed the students who agreed to participate were provided with a print-based 
consent form to complete. This allowed for them to provide their email address in 
order to be contacted with the focus group information.  Their questionnaire 
responses were then tallied into an Excel Spreadsheet before combining all of the 
data from both the teacher and student groups.   
The data collected from the teacher and student questionnaires provided some 
descriptive statistical information about the participants and their use of Facebook 
using closed-ended questions, with a few open-ended questions to identify the 
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common themes or issues experienced by the participants.  This was then interpreted 
using coding to identify the main discussion topics that could then be explored within 
the focus group interviews.  
Stage 2:  In Stage two, separate focus group interviews were conducted (see 
Section 3.3.2) with both the teacher and the learner groups to “define what is [was] 
happening in the data and begin to grapple with what it means[t]” (Charmaz, 2006, 
p. 46).  Because the research aim was to identify the subjects’ beliefs and attitudes 
towards Facebook, the qualitative interpretive nature of interviews allowed for this 
exploration to occur. Figure 3.2 provides an overview of Stage 2 of the research 
process. 
 
Figure 3.2 – Stage 2 of research 
 
The teachers and students who had indicated their willingness to participate in 
a focus group interview were invited, via email, to an hour lunch time session where 
refreshments were provided.  These interviews were audio recorded, after consent 
was obtained.  The focus group questions were developed from the responses 
provided in the teachers’ and students’ questionnaires where further investigation 
was required.   
3.1.3 Research questions and objectives 
The aim of this study was to investigate how the use of Facebook might be used to 
improve the engagement of learners in a vocational educational setting.  The research 
question was: 
What factors influence teacher and student readiness to use Facebook for 
learning in an adult vocational educational setting? 
Based on the unknown readiness factors identified in Chapter 2, the research 
involved collecting data regarding the participant’s current use of Facebook, as well 
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as their beliefs and attitudes towards using Facebook as a teaching for learning tool.  
This research was guided through the following sub-questions: 
(a) What are the student and teacher perspectives on the possible benefits to be 
gained by using Facebook to enhance learner engagement? 
(b) What are the student and teacher perspectives on the potential risks or issues 
that could occur by promoting the use of Facebook as a teaching for learning 
tool in Vocational education courses? 
(c) How do current users of Facebook within the adult vocational educational 
context use Facebook to engage in learning? 
(d) How influential is the generation gap in any difference in readiness to use 
Facebook for learning purposes in a vocational setting? 
The objectives of the study were identified, the main research questions, the 
information that was required, which then formed the questions on the questionnaire 
instrument – see Appendix A.  By beginning with the main objectives of the research 
and then breaking this down to identify the actual information that was required, the 
main questions were valid as they fit the purpose of the research.  Stobart (2009) 
outlined that validity should be measured against four concepts – purpose, construct 
validity and fitness for purpose, reliability and result interpretation.  The concept of 
construct validity and fitness for purpose looks at what was being assessed and if the 
assessment does what it is claiming to do.  In this research, the questions developed 
for the questionnaire (see Appendix B) and the focus group interview questions (see 
Appendix C) met this criteria and were valid as they were related to the purpose of 
the research itself. 
3.2 PARTICIPANTS 
The participants or groups who took part in this study consisted of the two major 
contributors to learner engagement within the vocational educational Institute, that is, 
the teachers and the learners.  Each group was first issued with a questionnaire (see 
Section 3.3.1) and once this data was collated, coded and interpreted, the participants 
were then invited to attend separate focus group interviews.  Separate focus groups 
were chosen for the teachers and the learners because “focus groups are 
advantageous when the interaction among interviewees will likely yield the best 
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information and when interviewees are similar to and cooperative with each other” 
(Creswell, 2012, p. 218).  Separate focus groups were therefore conducted for the 
different participant groups, one for the teachers and one for the learners in this adult 
vocational educational Institute (see Section 3.3.2). Using Creswell’s (2012) diagram 
the sample chosen for the research can be identified in Figure 3.3. 
 
 
 
 
 
 
 
 
 
 
 
Figure 3.3 - Sample group for research (adapted from Creswell, 2012, p. 381) 
The larger population being all teachers and students who participate in 
vocational education in Australia, the target population identified as those teachers 
and students within one adult vocational educational setting and the smaller sample 
consisting of a group of teachers and students within the vocational educational 
Institute. 
3.2.1  Teacher group 
A group of experienced vocational teachers (n=20) from the Business and Language 
and Literacy areas in an adult vocational learning environment were invited to 
participate in an electronic questionnaire through Google Docs
© 
(see Section 3.3.1).  
This group of teachers was chosen for the ease of access in obtaining the data as they 
all worked in the same staffroom as the researcher and they had also previously 
expressed an interest in the research.  The teachers were currently working within the 
The Population is the teachers and students who 
are part of vocational education. 
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teachers and students within the 
adult vocational learning 
environment. 
The Sample is a group of 
teachers and a group of 
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environment. 
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adult vocational educational Institute so they were familiar with both the current 
bandwidth issues and other policy restrictions.  The teachers in this group also 
provided a cross-sectional picture of the larger population with a variety of 
generational groups represented including Baby Boomers, Generations X and Y and 
they taught and assessed across a range of modes, that is face-to-face classroom 
teaching, online teaching/assessing and Recognition of Prior Learning (RPL). 
The generational groups identified in the adult vocational educational 
Institute’s student survey (see Section 1.2) and the information that is available on 
the staff intranet provided the categories for the different generations.  These 
categories of generations were used for ease of interpretation and comparison of the 
data collected during the research as they related to the current terminology and 
categories used by the adult vocational educational Institute in this study. 
As identified in Section 1.2, the majority of the students at this particular 
institute could be categorised as Generation Y.  From personal observation, as a 
teacher working within the Institute, the majority of teachers at this vocational 
institute represented all of the generational categories except Traditionalists, that is, 
those born between 1900-1945 (See Section 1.2).  The demographical data was 
collated from the questionnaires and generational information was identified to see if 
it was an influencing factor in the readiness to adopt and use Facebook in the 
vocational learning environment.  Once the questionnaire was collected and coded, 
the main emerging themes or issues for the teacher group were identified and they 
were invited to discuss these further at a focus group interview conducted by the 
researcher. 
The teacher focus group interview was conducted in a one hour session in a 
meeting room at the vocational institute where the teachers worked.  The questions 
were related to the unknown factors as identified in Chapter 2 and were based on the 
research sub-questions (see Section 3.1.3).  Participants’ responses were audio 
recorded, when there were no objections, and some comments are anonymously 
referenced later in the results (see Chapter 5).  Refreshments were provided for lunch 
in order to encourage attendance and participation over their lunch break. 
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3.2.2  Learner group 
The learner group were invited to participate in a short paper-based questionnaire. 
The questionnaire followed the same format, with only minor changes to the wording 
for the areas of teaching and learning for relevance.  Two student groups were 
invited, one from the Business area (n=30), and one from the Language and Literacy 
area (n=15).  It should be noted that the Language and Literacy group were currently 
using some innovative technology (that is, iPads) in their current classroom learning 
environment where the Business students only had access to the standard classroom 
computers that were available.  Both of these groups in their current state have access 
to technology and if policy is to be informed and potentially changed, then these 
groups could potentially be pilot groups for further research.  As this group was 
already using current technology in other parts of their learning, it was expected that 
this group would be able to provide information on what other factors may influence 
the learners’ readiness to use tools such as Facebook in their learning in the 
vocational environment. 
The students who participated in this study ranged from 15 - 50 years old, that 
is, from all generational groups except Traditionalists (See Section 1.2).  They were 
current vocational students at the time so they were familiar with the current policy 
towards the use of social media sites on campus. Once the questionnaire had been 
collected and coded, the main emerging themes or issues for the learner group were 
identified and then they were invited to discuss these further at a focus group 
interview conducted by the researcher.  The one hour student focus group interview 
was conducted in a meeting room at the vocational institute where the learners study.  
The questions were related to the unknown factors as identified in Chapter 2 and 
were based on the research sub-questions (see Section 3.1.3).  Participants’ responses 
were audio recorded, when there were no objections, and some comments are 
anonymously referenced later in the results (see Chapter 5).  Refreshments were 
provided for lunch in order to encourage attendance and participation over their 
lunch break. 
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3.2.3  Researcher’s role 
The researcher’s role at the time of this study was one as an insider researcher, while 
also being an observer in the focus group discussions.  According to Costley, et al. 
(2010): 
when researchers are insiders, they draw upon the shared understandings and 
trust of their immediate and more removed colleagues with whom normal 
social interactions of working communities have been developed. (p. 1).   
This type of role facilitated the qualitative interpretive approach to research as 
“interpretive research works to record communicative events with responsiveness, 
public disclosure, and public evidence that textures human science with human 
faces” (Arnett, 2007 p. 34).  The researcher was, at the time of the research, a teacher 
within the adult vocational educational Institute in this study and was known to the 
teacher sample group.  It was envisaged that as the researcher understood the culture 
and current climate of the vocational educational institute, that a “shared 
membership” would be felt by the participants.  It was hoped that this would 
overcome the issue that had been identified by Silverman (1997) as a problem in 
qualitative interview research, that if we study a group with whom we do not share 
“membership” with, then:  
… interviewees may not trust us, they may not understand our questions, or 
they may purposely mislead us in their responses.  Likewise, given a lack of 
membership in their primary groups, we may not know enough about the 
phenomenon under study to ask the right questions (p. 101)   
The researcher in this instance knew the culture in the vocational institute and was 
able to establish rapport with the interviewees.  However, the researcher was 
consciously aware of tensions between the researcher role and her role as a teacher in 
the context that may have influenced her approach to the participants and the data.  
Strategies for critical reflexivity, that is the self-awareness of the perspective of the 
researcher while participating, were discussed with supervisors prior to data 
collection and afterwards. 
The researcher did not participate in the questionnaire or as a teacher in the 
focus group interviews, but guided the sessions through the use of active listening 
and further questioning to seek clarity on the points raised when necessary.  The 
researcher used follow up questions to enable the participants to provide more 
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detailed information to ensure the interviewer understood, and provided the 
transcripts to the focus group interviewees for checking. 
3.3 INSTRUMENTS  
3.3.1 Questionnaire  
Purpose and rationale 
Survey/questionnaire research methods are usually used to gauge trends and learn 
about a particular population.  By conducting a cross-sectional survey research 
design that compares two or more educational groups, more can be learnt about their 
“attitudes, beliefs, opinions, or practices” (Creswell, 2012, p. 378).  The participants 
from the sample groups (as outlined in Section 3.2) were invited to complete a 
questionnaire, online format (Google Docs
©
) for the teachers and paper-based for the 
students, in order to obtain demographical information from the groups, as well as 
identifying the major issues or concerns of the groups that were explored further 
through the use of the focus group interviews.  The questionnaire was chosen as the 
best method of obtaining this type of qualitative descriptive information because it 
provided a convenient way of gathering the data in a relatively short timeframe and 
was easily administered. A cross-sectional survey design was used to gather the data.  
According to Creswell (2012), in cross-sectional survey designs, “the researcher 
collects data at one point in time” (p. 377).  Cross-sectional studies can measure 
attitudes, beliefs and opinions and this study focussed on the sample groups’ beliefs, 
opinions and attitudes in relation to using Facebook in their learning.   
The questionnaire research tool was selected as the best way to first identify 
the issues and beliefs of the sample groups before delving further and analysing the 
information in the focus group interviews.  Questionnaire researchers “often correlate 
variables, but their focus is directed more toward learning about a population and 
less on relating variables or predicting outcomes” (Creswell, 2012, p. 376).  The 
purpose of this stage of the research was to learn about the sample groups’ 
perspectives and beliefs and their actual usage in relation to Facebook. 
There were two open-ended questions at the end of the questionnaire that asked 
the participants about their beliefs and attitudes towards using Facebook in their 
learning and what they saw as potential benefits and possible risks associated with its 
use.  The data from the questionnaires was collated and coded prior to the focus 
 Chapter 3: Research Methodology 43 
group interviews to determine further areas for discussion. Asking the participants to 
answer open-ended questions allowed the researcher to get an idea of “what 
structures and cultural values influence the person” (Charmaz, 2006, p. 36). 
Design and procedure 
The sample groups of the population were chosen as outlined in Section 3.2. A 
paper-based questionnaire was created for the learner group for ease of access and 
convenience for the participants.  The questionnaire was distributed to students 
within their allocated classroom time.  The researcher visited the classroom, and after 
permission from the classroom teacher explained the research purpose and 
distributed the questionnaire in an envelope to the learner groups.  They were then 
asked to voluntarily complete their questionnaires and place them back in the 
envelope and on the front desk as they were leaving the room.  The researcher did 
not stay in the classroom so that the participants did not feel pressured to complete 
the questionnaire while being observed.  This allowed them time to choose whether 
to participate or not. 
The teachers were invited to participate in an electronic questionnaire (Google 
Docs
©
) through a link in an email.  This electronic method was chosen for the 
teacher group as they all had different schedules and it was not possible to meet with 
them all at the same time. The email asked them to click on the link if they wished to 
participate and answer the questions online.  They were asked to voluntarily 
complete this questionnaire by a set date in order to meet deadlines, but they could 
do this at a time suitable to them, within this timeframe.  Once completed, the 
information would be automatically stored online anonymously.  The questionnaire 
was used to determine the participants’ demographic information of gender, age, and 
their current extent and purpose of their use of Facebook (if any) in order to identify 
whether there were patterns arising from the generation/s and gender type, that were 
currently using Facebook, that may indicate greater readiness to use Facebook for 
learning.  The questionnaire also had two open-ended questions which were used to 
gauge their current beliefs and attitudes towards incorporating social media into their 
learning or teaching.  This allowed the researcher to evaluate findings from the 
literature review as outlined previously in Chapter 2 and address the research 
questions as outlined in Section 3.1.3. There was also one last question asked in 
relation to their voluntary participation in the focus group interviews.  They were 
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asked to indicate if they wished to participate and if so, were provided with a written 
consent form. 
The research sample provided information about whether the teachers and 
learners actually wanted to use Facebook in their teaching and learning and if so, 
how they thought it could be incorporated?  They were asked if they thought there 
would be any benefits that could be obtained from using Facebook to support 
learning and also any potential risks.  The purpose of this questionnaire was to 
identify the emerging patterns of teachers’ and students’ Facebook use and the 
devices they used to access the site.  This information was then used to draw 
tentative conclusions about the ways that teachers and students were currently using 
social media so that further research could be undertaken in the focus group 
interviews. 
Data analysis and coding of Stage 1 - Research. 
The demographic data from the questionnaires was collated and sorted into 
quantitative data tables using Microsoft Excel ©.  The open-ended questions were 
coded using thematic inductive coding informed by grounded theory (Corbin & 
Strauss, 2008; Glaser & Strauss, 1969). This was the first phase of coding that is 
known as open coding and is one where “the researcher examines the text (for 
example, transcripts, fieldnotes, documents) for salient categories of information 
supported by the text” (Creswell, 2007, p. 160).  
As the sample groups were quite small in number, it was thought that it may 
have been possible for the respondents to be identifiable through age or generation 
category, but these participants were de-identified through not using the name of the 
vocational educational Institute and by not identifying the particular class or names.  
The participants were also informed of this risk prior to taking part in the study.  The 
completed questionnaires were anonymous and did not ask for names or any 
identifying codes. The data was aggregated using a Microsoft Excel
©
 by 
generation/age group according to the categories identified in Section 1.2 and then 
the qualitative information (from the open-ended questions) relating to the most 
common opinions, beliefs and attitudes relating to benefits and risks were sorted to 
see if there were some common themes.  This information was then used to 
formulate the questions and areas for discussion in the focus group interviews.  
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3.3.2 Focus group interviews 
Purpose and rationale 
The focus group interviews with the sample groups provided the richer qualitative 
data for further analysis.  It was anticipated that the qualitative information obtained 
from the focus group interviews would provide information that is indicative of, not 
only of these sample groups, but the larger vocational population.  Silverman (1997) 
acknowledged that interviews: 
… provide access to the meanings people attribute to their experiences and 
social worlds.  While the interview is itself a symbolic interaction, this does 
not discount the possibility that knowledge of the social world beyond the 
interaction can be obtained.  (p. 100)   
The purpose of these focus groups was to identify the cultural norms of the different 
sample groups, to find out what they thought and possibly areas of agreement in 
relation to Facebook and learner engagement.  The focus group interview provided a 
snapshot of the groups’ thoughts and beliefs at a given point in time and it is 
envisaged that this information could be used as a basis for future research in this 
area, to extend understanding. 
The focus group interviews were used to enable further discussion around the 
topics/issues that were identified from the coding of the questionnaire responses.  
The interview questions were developed by the researcher and delved deeper into the 
issues raised in the literature review and also identified in the questionnaires.  The 
relatively small (teachers, n=5; students, n=6) and informal focus group interviews 
were conducted within the adult vocational educational Institute where the teachers 
and students work and study. By conducting smaller focus group interviews, it was 
hoped that the participants would share information, ideas and thoughts more freely. 
According to Creswell (2012), focus group interviews enable participants’ views and 
thoughts to be shared amongst the group. The researcher was able to pose questions 
to the group that elicited responses from the individual participants. 
It must be acknowledged that, as the researcher was a teacher within this adult 
vocational educational Institute, there was concern that the interviewees may not feel 
they could respond honestly.  However, this did not appear to be the case.  There was 
also a risk of the students feeling coerced to participate out of obligation or fear of 
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non-participation on future courses.  To overcome these risks, the researcher assured 
the interviewees that while some of their quotes may be used in the study, these will 
be de-identified so that the interviewee remains anonymous.  The researcher was 
positioned as an interested colleague, and showed interest and appreciation for their 
views, deliberately taking a non-teacher and non-authoritarian position in the 
questioning and listening to their responses to encourage a positive experience, as, 
“the issue of how interviewees respond to us based on who we are – in their lives, as 
well as the social categories to which we belong, such as age, gender, class and race 
– is a practical concern” (Silverman, 1997, p. 101).  Awareness of these issues 
helped to monitor any concerns as they arose and action could be taken to protect the 
interests of the participants. If there were any concerns, participants were able to 
discuss them confidentially with my research supervisor, or their classroom teacher.  
Design and procedure 
The focus group interviews were conducted after the questionnaire information had 
been collated, coded and analysed.  The questions posed to the participants in these 
focus group interviews were developed from the data collected in the questionnaires, 
that is, the information that was obtained from the first open coding phase.  There 
were two open-ended questions in the questionnaire that asked the participants about 
their thoughts about the potential benefits and risks associated with Facebook use in 
learning and teaching.  The responses to these questions were analysed through 
thematic coding and the questions were developed to generate further discussion 
within the focus group interviews.  While the data from the questionnaires was sorted 
into generation/age categories, the focus group responses were not.  The focus group 
interviews were designed to be representative of a typical adult vocational 
educational institute where the learners fall into many generational categories. 
Data analysis and coding of Stage 2 - Research 
The data from the focus group interviews was collated and coded using a thematic 
inductive coding approach, informed by the grounded theory approach, where the 
key issues identified came from the research itself.  Qualitative coding is “the 
process of defining what the data are about, is our [the] first analytical step” 
(Charmaz, 2006, p. 43).  The data from the questionnaires was coded using the first 
stage of open coding to identify the key categories or areas for further research.  
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Once this was done, the focus group questions were formed around the central areas 
of interest or central phenomenon, incorporating the research sub-questions. The 
teacher and student focus group questions are outlined in Sections 4.3 and 4.4. 
Based on a grounded theory approach, the data was coded and sorted into 
categories first so that the central ideas or codes were formed from the data itself and 
not from preconceived categories (Charmaz, 2006). The set of themes or areas 
identified were then coded using thematic inductive coding practices, along with 
concepts that emerged from the literature review, to make some generalisations about 
the sample groups. Coding is “the pivotal link between collecting data and 
developing an emergent theory to explain these data” (Charmaz, 2006, p. 46).  The 
literature was then used to explain the emerging themes and outline some probable 
explanations. 
3.4 ETHICAL CONSIDERATIONS 
3.4.1 Ethics approval 
As this research involved human participation, approval was first obtained from the 
QUT Human Research Ethics Committee in accordance with Policy document 6.2.1.  
The QUT Ethics Approval number is 1300000198.  Ethical approval was also 
obtained via email from the Director at the vocational educational Institute. 
3.5 SUMMARY 
This chapter has provided an overview of the research for this study.  The 
methodology section provided an outline of the current climate in the adult 
vocational educational Institute used for this research as well as identifying the 
research design as a qualitative interpretive case study.  The participant groups were 
selected from teachers and learners at the same adult vocational educational Institute 
and the role of the researcher in this project was presented.  The design of the 
research instruments, that is, the questionnaire and the focus group interviews, were 
presented and the procedure that was followed to gather the data and analyse it.  The 
process followed for this study involved using a thematic inductive coding practice 
informed by a grounded theory approach. The following chapter presents the data 
and results of this research. 
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Chapter 4: Results 
4.1 INTRODUCTION 
The purpose of this research was to investigate the factors that influence both 
teachers and students’ readiness to use Facebook as part of the teaching/learning 
process in an adult vocational educational setting. The study was qualitative with 
data drawn from both teachers and students from a particular case study vocational 
institute as outlined in Section 3.2. 
The case study vocational educational Institute was selected for this research 
as, at that time, it was undergoing a high volume of change and internal restructure.  
Management were looking for new methods and approaches to engage students, in 
order to increase student retention, completion and ultimately revenue.  The 
researcher, situated as a teacher in the Institute at that time, was interested in finding 
out if there were alternative methods of engaging students through the use of current 
educational technology compared to the current methods being used.  Given that 
Facebook was the most popular SNS, at that time, it was used as the basis for the 
research.  However, before any new methods or processes could be implemented, it 
was first important to identify if the teachers and students were willing and able to 
use Facebook, that is, assess their “readiness” to incorporate Facebook into their 
formal education.  There were three major components to the research data 
collection: a questionnaire, and then separate focus groups for teachers and students.  
See Appendix A for an outline of each of the research questions, the sub-research 
questions, the objectives of the research and how they relate to the questions in each 
of the data collection methods. 
This chapter will report the data in three major sections. In Section 4.2, the 
questionnaire data is reported and initial analysis outlined. In Section 4.3, the teacher 
focus group data is reported while the student focus group data is reported in Section 
4.4. 
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4.2 QUESTIONNAIRE DATA 
There were 15 questions in the questionnaire. The first thirteen (Questions 1-13) 
questions were typically closed multiple choice type responses, with the final two 
(Questions 14-15) allowing for longer responses being using an open-ended style. 
See Appendix A for a more detailed breakdown of how each of these questions 
relates to the main and sub-research questions and objectives. 
Question 1 
In the first question, participants were asked to indicate if they were a teacher or a 
student.  Of the 48 questionnaire participants, approximately one third were teachers 
(n=13, 27.08%) while the majority were students (n=35, 72.92%). 
Question 2 
The teachers and students were asked to identify which vocational area they 
associated with in relation to their teaching or learning. Table 4.1 shows that the 
majority of both teachers and students were from the Business area.   
Table 4.1 - Questionnaire participants by vocational area 
 
Vocational area 
Teachers 
(n=13) 
Students 
(n=35) 
 n % n % 
Business 10 76.92 30 85.71 
Language, Literacy and 
Numeracy area 
3 23.08 5 14.29 
This reflects the size of the cohort as a whole as there are more Business groups 
currently enrolled in the Institute than in the Language, Literacy and Numeracy area. 
Question 3 
This question mapped the ages of teachers and students, in response to research Sub-
Question (d) that focussed on potential generational differences (see Section 3.1).  
The key difference in age groups is evident in Figures 4.1 and 4.2.   
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Figure 4.1 - Teacher questionnaire respondents by age group 
Figure 4.2 - Student questionnaire respondents by age group 
All of the teachers (n=13, 100%) are in the three higher age categories, that is, 
46 years of age or older (see Figure 4.1), while the majority of the students (94.29%) 
are in the earlier three age categories, namely, 30 years of age or younger (see Figure 
4.2). In relation to the generations referred to earlier in Section 2.1, most of the 
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teachers (n=10, 76.92%) can be categorised as representing the Baby Boomer 
generation, with the remaining teachers (n=3, 23.08%) being categorised as 
Generation X.  The majority (94.29%) of the students represented Generation Y. 
Question 4 
This question asked both groups to indicate their gender.  In the teacher group 
(n=13), four (30.77%) were male and nine (69.23%) were female.  In the student 
group (n=35), sixteen (45.71%) were male and 19 (54.29%) were female.  This 
indicates a strong female presence in both groups. 
Question 5 
Question 5 was used to identify the highest level of education completed of both the 
teacher and student groups. 
 
Figure 4.3 - Student and teacher questionnaire respondents by highest level of 
education 
 
Figure 4.3 shows that all of the teachers (n=13, 100%) have a qualification at 
the vocational level or above, with 10 of the teachers (83.33%) holding a University 
degree or higher.  This finding is expected in that there are minimum tertiary 
qualifications necessary to fulfil the teaching role. It is similarly unsurprising that all 
students (n=35, 100%) listed a vocational qualification or lower as their highest level 
of education, with the majority (n=20, 57.14%) holding a Year 12 Certificate as their 
highest level of education. 
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Question 6 
A set of questions (Questions 6-8) were designed to ascertain the digital devices the 
students and teachers used most frequently, the number of hours that they used these 
devices and for what purpose they used these devices. In Question 6, for example, 
teachers and students were asked to indicate which digital devices they used on a 
daily basis.  The results are presented in Figure 4.4. 
 
Figure 4.4 - Digital devices regularly used by teachers and students  
 
Almost all of the teachers (n=12, 92.31%) accessed their desktop computer 
daily as compared to just over half of the total student group (n=19, 54.29%).  The 
device most accessed daily by students (n=26, 74.29%) was their laptop while only 
58.33% of the teacher group identified this device as one they accessed daily.  
Interestingly, both groups also identified the iPhone as the next digital device they 
used most frequently on a daily basis.   
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Question 7 
This question determines the number of hours both the teachers and students are 
spending using digital devices (see Question 6) on a daily basis.  The results are 
provided in Table 4.2. 
 
Table 4.2 - Time per day (in hours) spent using digital devices 
 
 Time in hours 
 <1 2-4 5-7 8-10 >10 
Students 
(n=35) 
2 
(5.71%) 
17 
(48.57%) 
6 
(17.14%) 
7 
(20.00%) 
3 
(8.57%) 
 
Teachers 
(n=13) 
0 
 
5 
(38.46%) 
7 
(53.85%) 
1 
(7.69%) 
 
0 
 
 
 
The results presented in Table 4.2 indicate that approximately one third of 
students (n=10, 28.57%) use digital devices for more than 8 hours per day compared 
with an individual teacher with the same level of use (n=1, 7.69%).  None of the 
teachers reported use of less than 1 hour per day, although this may include their use 
of desktop computers.  This can be compared with two students (5.71%) who 
reported this low level of use.  One of these students, however, may have 
misunderstood the question as in a later question (Question 11), this same respondent 
indicated that they spent between 2 to 5 hours on Facebook.  The other student, 
though, indicated that they did not own a Facebook account and used very little other 
social media.  
The average hours of use for over half of the teachers (n=7, 53.85%) was 5 to 7 
hours, possibly indicating working hours spent at their desktop computer.  This can 
be compared with only 6 students (17.14%) who reported the same level of use.  
Over a third of teachers (n=5, 38.46%) reported use of 2 to 4 hours, which could be 
attributed to those teachers who work in the classroom environment and are away 
from their digital devices.  This can be compared with almost half of the students 
(n=17, 48.57%) who indicated this same level of use.  
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Question 8 
This question asked the teachers and students to identify their purposes in using the 
digital devices that were outlined in Question 6.    The results are presented in Table 
4.3.  The number (n) of students and teachers listed in the table against each purpose 
only indicates those that selected that option. 
Table 4.3 - Purposes for using digital devices 
 
Purpose 
Teachers 
(n=13) 
Students 
(n=35) 
 n % n % 
Emails 13 100.00 26 74.29 
Text messages including iMessage 12 92.31 28 80.00 
Social media (Facebook, Twitter) 6 46.15 28 80.00 
Skype 3 23.08 13 37.14 
Facetime 1 7.69 6 17.14 
Games 1 7.69 23 65.71 
Other 0 0.00 1 2.86 
Note to Table 4.3. The only “other” purpose listed was Music 
 
Table 4.3 shows that, for all teachers (n=13, 100%), the main purpose for using 
the digital devices (as outlined in Question 6) was accessing emails.  This was 
closely followed by text messaging, with a large majority (92.31%) of the teachers 
reporting this as a main purpose for using digital devices. 
In contrast, the majority of students (80%) used their digital devices equally for 
text messaging and accessing social media sites.  This was closely followed by 
emails with almost three quarters of the student respondents indicating this as a 
purpose for digital device use. An interesting finding was the large number of 
students (65.71%) accessing these electronic devices to play games. 
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Question 9 
This question asked participants to select which social media sites they used in an 
attempt to identify which sites both teachers and students were accessing and if they 
were accessing Facebook.  This question relates to Research Sub-Question (c) which 
asks how the current users of Facebook use it to engage in their teaching or learning 
(see Section 3.1).  In order to determine how they were using Facebook, it was first 
necessary to identify if they were using Facebook at all.  This question was design to 
add detail to the findings from Question 8 which, as presented in Table 4.3, indicated 
that only 46.15% of teachers were using digital devices for accessing social media 
sites as compared to 80% of students. The top seven social media sites for both 
groups are outlined in Figures 4.5 and 4.6. 
 
Figure 4.5 - Top 7 social media sites used by teacher respondents 
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Figure 4.6 - Top 7 social media sites used by student respondents 
 
YouTube was identified as the most popular choice of the social media sites for 
the majority (n=11, 84.62%) of the teacher respondents.  This was followed by 
Facebook with 61.54% of the teachers (n=8) indicating they used this site. 
In contrast, however, Facebook was identified as the most popular social media 
site with the majority of students (n=32, 91.43%) indicating that they used this site.  
YouTube was highlighted as the second most popular social media site with over 
three quarters of the students (n=27, 77.14%).   
These results indicate that the majority of students choose to use Facebook as 
opposed to other social media sites and that both the teachers and students indicated 
usage of the same top two social media sites, namely Facebook and YouTube. 
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Question 10 
This question sought to identify the number of teachers and students who had 
actually set up or “owned” a Facebook account.  As presented in Figure 4.7, over two 
thirds of the teachers had set up a Facebook account (n=8, 61.54%) as compared to 
the overwhelming majority of students (n=32, 91.43%).  
Figure 4.7 - Facebook account ownership by teacher and student questionnaire 
respondents 
 
This finding indicates that a larger proportion of students own and use a 
Facebook account as compared to the teacher group. This information could have an 
impact on their readiness to adopt Facebook as a learning tool. 
Question 11 
Following on from Question 10, teachers and students were asked to identify how 
many hours per day on average they would spend on Facebook if they had a 
Facebook account. Over half of the teachers (n=7, 53.85%) indicated that they would 
spend, on average, less than one hour on Facebook per day, as compared to 
approximately one quarter of students (n=8, 22.86%) indicating the same usage.  
However, two thirds of the students (n=21, 60%) indicated that, on average, they 
would spend between two and five hours on Facebook per day as compared to less 
than 8 per cent of the teachers (n=1, 7.69%) indicating the same.  These results 
indicate that students are, on average, spending more time per day on Facebook as 
compared to the teachers. 
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Question 12 
The teachers and students were then asked to indicate what their main reasons were 
for using Facebook.  This purpose of this question was to provide further insight into 
seeking answers for the Research Sub-Question (c) (see Section 3.1 and 
Appendix A).  The aim of this research question was to identify if and how the users 
of Facebook currently use it to engage in their learning.  The respondents were able 
to choose more than one option.  Table 4.4 presents the results.   
Table 4.4 - Reasons for using Facebook 
 
Reason 
Teachers 
(n=13) 
Students 
(n=35) 
 n % n % 
Social interaction with friends, 
including chatting online 5 38.46 26 74.29 
View or upload photos 5 38.46 19 54.29 
To see what others are up to 5 38.46 20 57.14 
Never use Facebook 5 38.46 3 8.57 
Get information 2 15.38 10 28.57 
Educational discussions 0 0.00 19 54.29 
To meet new people 0 0.00 4 11.43 
Other 0 0.00 3 8.57 
 
Approximately, 40% of the teachers (n=5, 38.46%) equally identified three 
reasons for accessing Facebook, namely: (i) social interaction, (ii) viewing or 
uploading photos, or (iii) to “see what others are up to.” The same number of 
teachers (n=5) who indicated in Question 10 that they did not have a Facebook 
account, here indicated that they “never use Facebook.” This is in contrast to 
approximately three quarters of students (n=26, 74.29%) who indicated that they 
used Facebook mostly for social interaction with friends.  Over half of the students 
also used Facebook to view or upload photos (n=19, 54.29%) or see what others are 
up to (n=20, 57.14%). 
Interestingly, over half of the students (n=19, 54.29%) were also using 
Facebook for educational discussions.  This is in stark contrast to the teacher group 
where none of the teachers who had a Facebook account were using it for any 
educational discussions. 
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Question 13 
In order to provide further insight into the main research question (see Section 3.1 
and Appendix A) and gauge their readiness, the teachers and the students were asked 
if they actually wanted to use Facebook as part of their teaching or learning at the 
institute.  Figure 4.8 presents their responses. 
 
 
Figure 4.8 - Desire to use Facebook in teaching or learning 
 
Over one third of the teachers (n=5, 38.46%) and almost half of the students 
(n=16, 45.71%) indicated that they would like to use Facebook as part of their 
teaching or learning.  It is worth noting, however, there were also just as many 
teachers (n=5, 38.46%) who did not want to use Facebook as part of their teaching.  
There were also a large number of students (n=13, 37.14%) who selected maybe as 
their response to the question.  These results were used to provoke future questions in 
the focus group interviews (see Sections 4.3 and 4.4). 
While the previous questions had only allowed the teachers and students to 
select one or several options, the last two questions in the questionnaire were open-
ended and provided the participants with an opportunity to outline some of the 
benefits of using Facebook as part of their teaching/learning (Question 14) and also 
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asked them if they saw any potential problems or issues with using Facebook in their 
education (Question 15). 
Question 14 
This question asked the participants “What do you think might be the benefits of 
using Facebook as part of learning at your vocational training institute?”  All 
responses to the questionnaires were anonymous. 
Approximately, two thirds of the teachers saw some potential benefits such as 
engaging students through “communication with students in a medium they use every 
day” and “students may feel a greater connection with teacher and may be more 
willing to seek help or clarification on problems or issues in class”.  Others indicated 
that they understood that Facebook was the popular social media site amongst 
students with comments such as "students are already using Facebook. Facebook is 
an embedded part of student life.  No change in behaviour is needed to go with 
Facebook” and “younger students are using social media in their daily lives.”  This 
indicated that some of the teachers saw potential benefits to using Facebook even 
though only approximately one third actually wanted to use Facebook in their 
teaching (see Question 13). 
There were also some comments that indicated they could not see the relevance 
of using Facebook as part of their teaching with comments such as, “I really do not 
think its use is relevant in the subjects I teach.  I teach in practical areas where 
students have to attend to learn the content and then do the content” and “I am not 
sure of what benefits there would be but I am sure there are many people out there 
who will tell me that there are many!”  These comments indicate a potential lack of 
vision for how Facebook might be used in learning, perhaps due to a lack of 
knowledge on Facebook features and functions. Perceptions of relevance was an 
issue that was identified for follow up in the focus group interview.  
Students’ responses to the same question elicited far richer descriptions in 
relation to the benefits that they could see from using Facebook as part of their 
learning.  There were a lot of comments that emphasised the communication and 
sharing aspect that they believed Facebook could offer.  This was evident through 
comments such as, [Facebook could]: 
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“boost certain relationships of students as well as communication and sharing 
of information” and “can communication to your classmates instantly if they could 
not attend session” and “we can communicate easily with our fellow students.  We 
are able to share information with other students in our class”. 
The ability to contact other students and the teacher outside of classroom hours 
was also highlighted with students commenting that: 
 Teacher can answer any questions outside of class and everyone in class 
can see questions and answers; and, 
 Teachers and students could have a large group discussion anytime any 
day. 
The students also liked that it was: 
 Easy to get in contact with members of group.  Easy to do, finish, etc. school 
projects; and, 
  Teachers and students could have a large group discussion anytime any day. 
The other key benefit that students envisaged was that they could access 
information and resources from the Facebook site, even if they were not on campus 
or in front of a desktop computer, indicating that they were accessing Facebook from 
multiple locations on varied devices.  Comments such as: [Facebook is an] “easy site 
to use, accessible on mobile devices anywhere, not limited to desktop use” and they 
liked the “ease of getting notifications because I am always on it” and “not having 
to travel, easily ask questions, easy access to assignment outline online on any 
computer.” The students appeared to have more of an understanding of the ways that 
they could beneficially use Facebook as part of their formal learning.  Their 
readiness appeared from these comments to be high. Understanding the students’ in-
depth thinking behind this readiness became an additional intention for the ensuing 
focus group.  
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Question 15 
This question asked the participants “Do you see any problems/issues with using 
Facebook as part of learning at your vocational training institute?”  All responses to 
the questionnaires were anonymous. 
The teachers had a more exhaustive list of potential problems or issues that 
they associated with the use of Facebook in learning.  Their main concerns were: 
 Privacy, confidentiality and ethical behaviour – of both teachers and 
students. 
 That they would be accessible 24/7 and they wanted to separate their social 
world with their work/educational lives. 
 Concerns over possibility of students having more knowledge of Facebook 
than the teacher. 
 Technical issues and Departmental policy restrictions were also a concern. 
These issues raised indicate that the teachers had some real fears or concerns over the 
use of social media, such as Facebook, in their teaching practices. 
In contrast, the concerns of the students were not as extensive.  The students’ 
main concerns were around privacy and possibly cyber-bullying, inaccurate 
information and they thought they could get too distracted with Facebook (checking 
their personal accounts).  Others saw no real problems or issues with using Facebook 
as part of their learning process. 
Once the data from the questionnaires were collated and the data was tallied, 
coded and sorted in an Excel spreadsheet, there were some results that were 
identified as requiring further investigation.  Any areas identified were then used to 
devise a separate set of questions for both the teacher and student focus group 
interviews.  
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4.3 TEACHER FOCUS GROUP INTERVIEW 
The teachers who identified in the questionnaire that they would be willing to 
participate in a focus group interview were invited to attend a one-hour lunchtime 
session where refreshments were provided.  Five teachers took part and will be 
referred to here as Teacher 1 to Teacher 5 (see Table 4.5).   
 
Table 4.5 - Profile of teachers in focus group 
Teacher Gender Facebook 
user 
Using 
Facebook in 
teaching 
Teaching mode 
 M/F Y/N Y/N  
1 M Yes Yes F2F 
2 F Yes No Online, RPL 
3 M Yes No F2F, Online 
4 F Yes No F2F (evening) 
5 M Yes No Online 
 
As outlined in Chapter 3, the topics for the teacher focus group interview were 
generated from the results of the questionnaire where any responses from the 
teachers that were highlighted as requiring further investigation formed the basis for 
the questions.  See Appendix A for a more detailed breakdown of how each of these 
questions relates to the main and sub-research questions and objectives.  The topics 
and prompt questions which emerged for the teacher focus group interview were: 
1. Facebook in teaching. Discussion would be initiated by asking such questions as: 
How many of you currently have and use a Facebook account; What do you 
primarily use it for; Have you experienced or used it in a learning context 
before; and, If so, can you explain how it worked? (see Section 4.3.1) 
2. Learner Engagement. Discussion would be initiated by making such statements 
as: My thinking was that Facebook might help our learners engage more. I often 
hear us talking about wanting to engage learners. What do you think are our 
current issues around student engagement in this institute? (see Section 4.3.2) 
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3. Benefits and challenges for the Institute. Discussion would be initiated by asking 
such questions as: What kind of learning might Facebook enhance?   Can you see 
any benefits that it may bring? (see Section 4.3.3) 
4. Generation Gap. Discussion would be initiated by asking such questions as: Do 
you think the generation gap has any influence over who uses Facebook or how 
they use it? Why do you think so?  How does it impact its use? (see Section 4.3.4) 
5. Risks for teachers. Discussion would be initiated by posing the following issues. 
In some of the responses I received in the questionnaires, there was some 
concern over the use of Facebook and if it was “legal” to use it, others were 
concerned about the students becoming easily distracted or the increase in the 
teacher’s workload. What would be your biggest concerns about using Facebook 
or other social media in your teaching?   If your concerns could be addressed or 
overcome, would you consider using Facebook in the future? If institutional 
policy was changed and it required teachers to use Facebook to engage students, 
what would be your reaction? (see Section 4.3.5) 
The forum encouraged discussion on additional topics.  The results of the teacher 
focus group interview are outlined in Sections 4.3.1 to 4.3.5. 
4.3.1 Facebook in Teaching 
4.3.1.1 Facebook usage 
All teachers in the focus group (n=5, 100%) said that they currently have a Facebook 
account. However, only one, Teacher 1, was currently using Facebook for 
educational purposes.  As will be shown in Section 4.4 this is at odds with the 
students in the focus group and the questionnaire with 66.67% and 54.29% 
respectively using Facebook as part of their learning and for educational discussions.  
The majority of the teachers (n=3, 60.00%) in the focus group were using 
Facebook mostly for social reasons like keeping in touch with friends and family, 
posting photos, etc.  One teacher, Teacher 5, also uses Facebook to put forward his 
political views and, as he added, “to encourage others to see things my way.”  One 
teacher, Teacher 3, was very new to Facebook and had only recently set up an 
account so was not currently using it to a great extent.  He stated that his reason for 
setting up the account was “because the union said if you want to stay in touch with 
what’s happening in the VET sector and [Institute] you can log onto our Facebook 
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page.” Otherwise, he said that he probably would not have an account as he “didn’t 
have time for it.”   
4.3.1.2  Using a closed Facebook Page or other social media sites 
The one teacher, Teacher 1, who was using Facebook as part of his teaching 
explained how he only used Facebook for educational and not for social purposes.  
He explained how a student in his class had set up a closed Facebook page and when 
he was asked to join he did so under an alias and used a cartoon character as his 
profile picture.  Teacher 1’s reason for using an alias was to avoid any possible 
breach of the Institute’s policy in relation to the use of Facebook between teachers 
and students that is, the use of social media was generally frowned upon by the 
current Director (see Section 1.2).  Teacher 1 said that the cartoon character “creates 
that sense of ‘he’s friendly, he’s not going to jump on us.’” It is interesting to note 
that while the teachers were aware of the Institute Director’s stance on the use of 
Facebook between teachers and students and the associated ethical considerations, 
Teacher 1 still saw the benefits of using Facebook and pointed out that it was his 
students who had initiated the Facebook group which enabled Teacher 1 to remain 
anonymous. 
Teacher 1 said that mostly he watches the students’ posts on Facebook and 
then adds his comments when necessary.  He added “What I’ve noticed is that when 
a student asks a question, more often than not, another student answers the question.  
I moderate.”  Teacher 1 said that the Facebook group was also used by students to 
upload and share information.  Teacher 1 mentioned that “one [student] took a photo 
of the whiteboard and uploaded it onto the Facebook page so that if anyone was 
away, they can see what they missed.”  This highlights the sharing and collaboration 
aspect that Facebook provides.  The students seemed happy to assist their fellow 
classmates and provide any information or notes that they may have missed.  Teacher 
1 was quick to point out that it was not compulsory for students to join the closed 
Facebook group and the students had access to the teacher in other ways such as 
email and consultation times.   
Another teacher in the group, Teacher 4, was curious and asked Teacher 1 
“what is the motivation for a student to go on Facebook?” and Teacher 1 replied that 
“the students are already on Facebook.”  He reiterated that the closed Facebook 
group was the students’ idea and he “didn’t have to really do anything.”  He said he 
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made it clear to the students that he would join the closed Facebook group but would 
not accept any individual “friend” requests. This was another way for Teacher 1 to 
avoid any possible repercussions from his employer and protect himself from 
potential security risks or ethical breaches.  
The other teachers in the group (Teachers 2-5) were not currently using 
Facebook as part of their teaching but other social media sites such as YouTube were 
used as part of the online teaching program.  Teacher 5 said that he uses YouTube 
“for online students to be able to upload video files, [so that] they are able to 
demonstrate competence in areas such as recruitment, performance management 
and coaching.” This indicates that the teachers are not averse to using some forms of 
social media as part of their teaching. 
4.3.2 Learner engagement 
As discussed earlier in Section 1.2, learner engagement has been an ongoing focus of 
this vocational Institute and formed part of the last strategic plan (2009-2012) 
(Queensland Government, 2009). The teachers at the institute were encouraged to 
incorporate new methods of teaching for example, a blended delivery approach to 
provide students with a better learning experience and therefore allow them to 
become more engaged in their learning.  When the teachers were asked about 
engaging students and what they thought were the current issues they faced, the 
answers were varied.  Teacher 4 who currently only teaches a Diploma class in a 
face-to-face mode at night stated that: 
There is a difference between our lovely night-time students and the daytime 
students, Year 13’s.  I have no issues engaging the night students but there are 
issues with the Year 13 type of students in terms of the relevance of what they 
are learning. 
 
This comment indicates that some teachers tend to draw conclusions and 
perhaps stereotype certain learner age groups and find it easier to engage and teach 
the possibly more mature night student, who may have more life experiences and 
higher motivation to learn as opposed to those students who have recently completed 
high school.  The variations in students’ ages, knowledge, life and work experiences, 
within the different vocational classes is arguably one of the challenges around 
engaging the different types of learners.  
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Teacher 5, who teaches in the online mode only, said that his issues were 
around engaging the students in order to assist them in completing their study on 
time. He said that the Institute driven structured format of contacting students in 
particular weeks of their study did not work and he believed it should be more 
informal.  He said “the engagement is between the learner and the teacher and 
personality has to come through so I think there needs to be regular engagement but 
I think in order to hook the student you have to come across as a person.”  So for 
Teacher 5 it was more about developing an ongoing relationship and building rapport 
with the students so that they feel that they can talk to the teacher. 
Teacher 3, who teaches in both face-to-face and online programs, agreed with 
Teacher 5 and added that he believed student engagement could even be taken a step 
further and he outlined how he manages his online program.  Teacher 3 said that he 
has set up “asynchronous engagement through video streams… so that they have an 
idea of who the teacher is not only through a welcome video but also explanation of 
content.” Teacher 3 also mentioned that he has attempted to run web conferences 
and has invited students to participate but has not had a lot of uptake with only 5 
students participating out of the 40-50 that were invited.  He said that he hadn’t 
“pursued why or why not they got involved but the ones that did get involved, 
continued the network with another student.  They continued to liaise with each 
other.”   Teacher 3 suggested that now that the online students were moving into a 
more structured cohort model, rather than a rolling start format, he would attempt 
the sessions again “to see if it works better as most students will be at the same 
topic.”  He outlined that the sessions were primarily designed to provide an 
opportunity for discussion as the content is already readily available online.  This 
comment again highlights that the teachers are not reluctant to use technology to 
engage the students, but were concerned about which technology would work best 
and what the pedagogical benefits of its use were. 
Teacher 2, who assesses in the Recognition of Prior Learning (RPL) area, 
mainly deals with students over the telephone and via email so she finds engagement 
is difficult. Teacher 2 admits that there could be better ways of communicating with 
students and said “I think there could be a way of having the introduction, rather 
than in a big two page email [presented in] a more user-friendly option but really I 
don’t know enough about Facebook.”  Teacher 2 said that she uses Facebook 
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socially but does not know enough about the restrictions around Facebook and said 
“that would be one of the first things that I would want to know is to learn about 
what you can and can’t do before I use it with my students.”  Teacher 2 indicated 
that she did not fully understand all of the functions available in Facebook.  She also 
added that she did not think that as teachers they were “exposed enough to 
technology or have enough time or know how we could use it.  I think it would be 
great but I just don’t know enough.”  This seemed to be a common theme amongst 
the group.  The teachers were willing to learn new methods of engaging students but 
felt that their time to actually learn new systems was limited due to their existing 
commitments and were concerned about whether it was best teaching practice. 
Teacher 1 shared his experiences around student engagement and outlined how 
he used a variety of methods to engage his students.  He offered what he saw was 
and was not working and he highlighted the fact that Facebook offered benefits that 
other methods of communication could not.  He said that the closed Facebook group 
allowed the students to post questions and responses and that they were engaging and 
interacting with each other.  Teacher 1 added that “email is a slow method for me.  
Whereas with Facebook, any student can respond instantly to a student’s question.”  
He also added that the chat feature in Facebook worked really well for the students 
and again provided them with the instant answers that they were seeking. 
4.3.3 Benefits of using Facebook 
When the teachers were asked if they saw any potential benefits from using 
Facebook to enhance learning, they saw definite benefits even though they were not 
all currently using it for educational purposes.  These included: group dynamics 
(Section 4.3.3.1); time efficiency (Section 4.3.3.2); building on everyday practice 
(Section 4.3.3.3); and potential institutional benefits/challenges (Section 4.3.3.4). 
4.3.3.1 Group Dynamics, communication, sharing information 
Teacher 2 thought that Facebook provided a place where students could ask 
questions and feel safe as it is not just directed at the teacher.  She stated that:  
Not all students want to go directly to the teacher.  How often do you 
have a student that says “this is a really stupid question” but they 
won’t feel so stupid if they can post it on Facebook.  It promotes the 
whole group dynamic and communication. 
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It appears that Facebook was considered by the teachers as a place where 
students can come together and ask questions and provide answers that they might 
not feel comfortable doing in the classroom setting.  In this environment, the teacher 
would not be the only source of information. This would allow the teachers to take 
on more of a facilitator role in the unit and allow students to assist each other, 
thereby reducing the workload for the teacher and encouraging students’ thoughts 
and ideas.  It would also provide an opportunity to possibly discover additional 
resources through the students’ research. 
Teacher 1 shared with the group that his students use the closed Facebook page 
to “upload their own files and share articles … I didn’t have to do that, they did it.”  
The other teachers were curious about how Teacher 1 used Facebook and Teacher 3 
asked if Teacher 1 used it as part of the students’ assessment. Teacher 1 answered 
that he did not but that he used it to send “reminders in Facebook.  Keeps them on 
track and up to speed. The work has already been assigned.”  He also added “It’s 
really about collaboration and mutual support.  That’s what it’s all about.”  As 
Teacher 1 was the only teacher using Facebook, the other teachers were keen to hear 
how he was using it to engage the students. 
Teacher 3 added he had heard that, with other learning management systems, 
when using discussion forums or blogs “that students will only use them if it is part 
of their assessment.” Teacher 1 answered “That’s not the case with Facebook, not at 
all, [it’s] the other way.”  There appeared to be some confusion amongst the teachers 
as to whether Facebook could be used as a Learning Management System (LMS) or 
even a Content Management System (CMS) as they had little exposure to Facebook 
and were trying to relate it to other systems that they currently use and know. 
4.3.3.2 Time efficiency: Helping the time poor 
It was acknowledged that Facebook allowed students to get answers to their 
questions at all different hours of the day.  Teacher 2 added “they can go on there at 
11 o’clock at night.  They don’t need to be on there at the same time.”  Teacher 4 
agreed saying “and the time issue.  Everyone is time poor including our students.”  It 
was agreed that Facebook provided the students with a place to ask questions outside 
of the traditional classroom hours and not just ask the teacher but share thoughts and 
answers with each other. 
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4.3.3.3 Building on everyday practice  
The teachers understood that Facebook was widely used by their students and 
Teacher 1 added that it is “part of their normal everyday behaviour.  You don’t have 
to ask them to go on Facebook.  If a student didn’t get to Facebook every day, they 
would have withdrawal symptoms.”  The group laughed and agreed with this 
statement.  This laughter seemed to indicate that while the teachers realised that their 
students used Facebook habitually, they did not fully comprehend this need to do so.  
Interestingly, this statement supports the comments that arose from the student focus 
group (see Section 4.4) where they too indicated that to the “younger generation,” 
Facebook was just an extension of their way of life and that they needed to feel 
connected, “24/7.”  
Teacher 5 suggested that Facebook was probably readily adopted by Teacher 
1’s group because “it is already something they are using, they see the social aspect 
to it.” Teacher 2 agreed saying that “it’s just another one of the comments to read 
with friends, etc.  It’s just another one you put your comments on.  You don’t have to 
go out and log into a TAFE system.  It becomes like they are just one of my friends.”   
The teachers agreed that it was easier for the students to access Facebook as they 
were usually already logged onto the site. There appeared to be an understanding 
that, as the students were already using Facebook and their attention was focused on 
that site, if the teachers were to use it to add any comments or course information, it 
would not be too intrusive or onerous for them.  The students would already be using 
Facebook for social purposes so integrating parts of their learning through this 
platform  could allow for their social and learning time to be blended, thus reducing 
any barriers that may exist between the two.  They might just see the information 
come through their regular news feed as if it was just another post that they could 
read, similar to those posts from their personal Facebook friends. 
Teacher 1 also raised the belief that students did not need to learn how to use 
Facebook as the majority would already know how to use it.  He added “they don’t 
need to learn how to use it whereas you put up another system like our my.[Institute] 
and they don’t want to learn it.  Why would we want to do that for?”  The point here 
is that often the students are asked to use systems and processes that the institute 
wants them to use, but it’s not necessarily the system they want to use.  The teachers 
seemed to be asking ‘why ask the student to use a system that they are not familiar 
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with or that they don’t want to learn?’ ‘Why not use a system that they already 
know?’ 
4.3.3.4  Institutional benefits and challenges 
A question raised by the teachers in the focus group was whether other training 
organisations were currently using Facebook in their programs.  It was 
acknowledged that some of the more recent textbooks had activities based around the 
use of a Facebook page which indicated to Teacher 4 that “at least at an Australian 
[Institute] level, there is a lot more going on out there.”  Further to this, Teacher 1 
told the group that “Private RTOs [Registered Training Organisations] are 100 per 
cent full on Facebook.  It’s only us and because we are not using it, we are 
handicapped!”  This appeared to raise the concern amongst the teachers that this 
vocational Institute may be less competitive as they were not using the latest 
innovative techniques.  If they were unable to compete with other training 
organisations by incorporating these new approaches and strategies, they felt that the 
future viability of the institute, and even their positions, may be jeopardised.   
Teacher 1 also highlighted that the benefit for other training organisations that 
were using Facebook is that it has “zero cost.  They don’t need all that infrastructure.  
Infrastructure that is hard to build, hard to learn, hard to adapt.  What a difference.”  
The other teachers agreed with this statement. 
4.3.4 Generation Gap 
A chart from the questionnaire data was presented to the teachers which showed that 
while 100% of the students aged 20-25 years and those in the 26-30 age group were 
using Facebook, only 85.7% of the 15-19 year age group said they were using 
Facebook. The teachers were asked whether they thought that the different 
generations (or the generation gap) might have any impact over who uses Facebook 
or how it is used.  The responses demonstrated that the teachers did notice gaps, and 
that these were evident from their parenting experiences, and beliefs about the 
disconnection of the managers of the institute from the student experiences.  
The teachers all seemed to believe that Facebook was relatively easy to use 
based on their own experiences through using it socially. Teacher 4 shared that she 
thought more and more people were using Facebook and “a lot of older people have 
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Facebook sites and more and more people are getting iPhones” which made it even 
easier to access the site. 
Teacher 5 seemed to think that “the younger demographic [were] moving more 
to the Instagram platform and away from Facebook.”  While referring to the 15-19 
year age group, he said that “Facebook will need to reinvent itself to appeal to that 
demographic group.” This provoked some discussion amongst the teacher group 
with others seeking clarification around the differences between Instagram and 
Facebook. Some of the other teachers did not appear to have knowledge of Instagram 
and how it is used.  
Teacher 3 explained that he thought that maybe the reason behind the lower 
percentage uptake of Facebook amongst the 15-19 year old age group could be 
attributed to restrictions placed on them by their parents.  He said he “knew of some 
families like that who don’t allow their children to use Facebook or have an 
account.”  Teacher 3 added that he thought that could be the reason behind the 
statistic and “once they turn 18 that’s fine but while under our roof and rules you 
will not have a Facebook account.”  Teacher 3 also went on to say how he won’t 
allow his children to have a mobile phone until they are 15 years of age. In his 
words, he said “I may be a stick-in-the-mud parent but my almost 16 year old son 
only got a mobile phone when he was 15, he wasn’t allowed before that.” It appears 
that an individual’s personal beliefs and values affect their choice of which types of 
technology that their children are allowed to access and at what age.  These personal 
life experiences could also have an impact on an individual’s beliefs around actions 
and role as a teacher. The boundaries of personal and professional life could become 
blurred. 
Teacher 2 was a parent also, with children of 13 and 16 years of age. She 
explained that her 13 year old daughter used both Facebook and Instagram while her 
16 year old son seemed to only use Facebook. Teacher 2 said,  
She loves Instagram for sending quick messages but she’s also on 
Facebook.  Where my 16 year old [son] is not on Instagram, not interested 
at all but he’s on Facebook.  As soon as he gets home he’s on Facebook. 
He’s doing his homework, he’s on Facebook.  They ask questions and work 
and help each other. 
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Teacher 2 also pointed out that her children seem to have more understanding 
of the features available in Facebook than she does. She explained that they “know 
all about what they can do on Facebook and I am at that stage where I don’t have a 
clue.  I wouldn’t know how to set up a group.  I would go to him [her son] and ask 
him what to do.”  All of the teachers, who were also parents, appeared to refer to 
their personal lives and their children’s activities to try and explain their knowledge 
about Facebook and other social media.  They were using these experiences to try 
and make sense of what they did or did not know about the features available and 
how they were used. 
Teacher 1 added that there was another aspect to consider when looking at the 
generation gap and that it is not just between teachers and students but also a gap 
exists between “the students and the management that write the code of ethics.  Here 
is an enormous gap.”  Teacher 1 seemed to indicate that management and the policy 
makers were far removed from the realities of the classroom environment and the 
technology that students wanted to use.  He hypothesised that this gap is less about 
generation but more about risk aversion.  Teacher 1 argued that “as people in the 
hierarchy move up in the organisation, they become more risk averse as it could be a 
threat to their position and promotions or career advancement.”  The teachers in the 
focus group agreed that there was “a fear of the unknown,” (suggested by Teacher 1) 
“a fear of the known” (added by Teacher 4), and, finally, “a fear of the 
uncontrollable” (added by Teacher 5). There appeared to be a sense of frustration 
within the teacher group about the restrictions imposed on them by management.  
Teacher 1 was a strong advocate of using Facebook as part of his teaching as 
he had seen the benefits and he pointed out that “the [Institute’s] use of Facebook is 
restricted by internal policy and they fail to see that students are unlikely to change 
their routine behaviour to an unfamiliar, unreliable system that doesn’t do anything 
really that the students want.”  The current Learning Management System (LMS) 
used by the Institute at that time had a history of being unreliable and had recently 
been “falling over” quite frequently. 
Teacher 1 added that the current processes and systems in place failed to 
deliver what he believed that teachers wanted, particularly in terms of collaboration. 
He said “I want clean, I want comprehensive collaboration of students.  I want 
convenience.”  The teachers then discussed the fact that the Learning Management 
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System (LMS) was currently being reviewed due to all of the problems they had 
spoken about. Again, there was confusion around whether Facebook could be used as 
a LMS or not. 
Overall, the discussion centred around the teachers’ own personal experiences 
and knowledge about Facebook.  Some teachers thought the generation gap existed 
as their children seemed to know considerably more about Facebook and its features 
than they did but all agreed that they would be happy to learn more about Facebook 
and thought it would be reasonably easy to navigate.  
4.3.5 Risks or Issues for teachers 
The teacher group were asked what were their biggest concerns about using 
Facebook as part of their teaching and they raised some important points. The issues 
which emerged related to: (i) Institutional support (Section 4.3.5.1): (ii) academic 
integrity (Section 4.3.5.2); (iii) teacher responsibility in managing personal privacy 
and safety (Section 4.3.5.3); and (iv) resistance to change (Section 4.3.5.4). 
4.3.5.1 Institutional support  
Teacher 3 said that his biggest concern is that there seems to be many technology 
initiatives within the vocational Institute and said that the “question is where does it 
stop? You can use this, you can use that … hundreds of platforms that you could use 
for the same thing. What do we use?”  He seemed to be overwhelmed with the ever-
changing technology introduced by the institute. Teacher 4 responded that “we use 
what the students want.”  The teachers agreed that Facebook was what the students 
seemed to want to use. 
Teacher 1 instead said his biggest concerns come from “a completely different 
area.  [My concern is] about the lack of institute management support.”  Teacher 1 
referred to the code of conduct and how the institute has identified “all of the reasons 
why we can’t use it [Facebook] but no one has actually designed a risk management 
strategy.”  His thoughts were that any risks or issues that arose from using Facebook 
as part of the teaching and learning process could be identified and minimised 
through a proper risk management process.  There appeared to be a sense of 
frustration that the institute tended to avoid using new systems and processes if there 
were any associated risks rather than identifying potential risks and implementing 
mitigation strategies.  
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Teacher 5 agreed saying that “the issue here is enablement support.  I would 
use it [Facebook] but I don’t know all of the ramifications.  I don’t know what I can 
do, what the facilities are.  I also need to know, what’s the support?”  He felt that he 
would need to know what training and support he would have access to before 
committing to using Facebook.  Teacher 5 also agreed with Teacher 3 that there was 
already a considerable amount of technology being introduced at the institute and 
that “the social network universe is a complex one.  [We should] choose one and 
learn it and once you’ve mastered that, then deal with that.”  Teacher 2 agreed 
saying “yes, they’re all going to have the same sort of features anyway, instant 
messaging and other functions but just different buttons.”  The teacher group 
indicated that while they were not opposed to learning and using new technology, 
such as Facebook, as part of their teaching, they had concerns about the amount of 
support they would receive from the institute. 
4.3.5.2 Academic integrity 
Teacher 3 asked a question about using Facebook as a potential Learning 
Management System (LMS) and was concerned about how it would work and if 
there was the potential for students to copy each other’s work.  He asked “If we are 
using it to upload assignments does that assignment just go to the teacher or does 
everyone get to see it in the group? So that when someone does it everyone copies 
it?” From this question there was considerable discussion about using Facebook 
more to share information and links and to post reminders to students rather than as 
an LMS.  The teachers who had little knowledge of Facebook and its uses tried to 
understand how it would work through comparisons with existing systems within the 
institute. Teacher 1 explained that Facebook was for “a different audience and 
different information.  It does not have to compete. ” It was explained that it was 
more of an addition to existing resources rather than a replacement. 
4.3.5.3. Teacher responsibility in managing personal privacy and safety 
Teacher 2 conceded that Facebook provided a space where the students could ask 
questions and was probably “more fun than the classroom or teaching environment 
but privacy, bullying and those students who don’t know how to use it might be a 
little bit scared to use it.”   Privacy and bullying were  “big” issues for her. She 
conceded that “with more adult students it is probably less likely to happen” but 
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Teacher 1 countered by saying that “it can still happen” but could also occur within 
the classroom.   
Teacher 5 agreed saying that there is potential for bullying to even occur 
“outside of the classroom where you have no control as a teacher.” Both Teacher 2 
and Teacher 5 posed similar questions about duty of care and Teacher 5 asked 
“where does our duty of care stop?”  They discussed that some responsibility must 
lie with the students themselves and Teacher 2 said “we can’t be responsible for 
everything, every time, everywhere.  There has to be some degree of responsibility 
with the students.”  So it appears that while privacy and bullying were real concerns 
for the teachers they understood that this issue already exists, it’s nothing new 
because of Facebook.  They agreed that there would have to be clear rules, 
expectations and consequences set for the groups if they were to use Facebook. 
4.3.5.4 Resistance to change 
Teacher 5 raised the issue of teacher resistance should the Institution ask teachers to 
adopt Facebook in their teaching.  He said “the biggest concern for me would be for 
teachers forced into using this … we still have the controlling concept of the teacher.  
Because you are giving away control – that is what you are doing - and you are now 
becoming more of a guide.”  This feeling of giving away their control was an issue 
influencing his use of Facebook as it was a place that students could go to get 
answers, an alternative to the teacher alone. 
Teacher 4 agreed saying “there’s always going to be those teachers that don’t 
want to change.  Having the time to learn it, having the time to put good stuff up 
there … you’re always going to have those issues.”  There seemed to be this concern 
around how much extra time would be required to use Facebook as part of their 
teaching when they believed that their time was already stretched. Teacher 5 
suggested that to reduce the time factor, perhaps a Facebook page could be used to 
mentor others.  He suggested the site could be used to teach others how to use it and 
explain the features of Facebook.  Teacher 1 replied to the teachers’ concerns about 
time and said “you mentioned workload … can I just say I am getting more 
engagement for less work because it’s driven by students.”  This comment seemed to 
impress the other teachers and they appeared to ponder this thought. 
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4.4 STUDENT FOCUS GROUP INTERVIEW 
The students were asked in the questionnaire if they would be interested in 
participating in a focus group interview.  Those that indicated their willingness were 
invited to attend a one-hour lunchtime session where refreshments were provided.  
Six students took part and will be referred to here as Student 1 to Student 6 (see 
Table 4.6).   
 
Table 4.6 - Profile of students in focus group (n=6) 
 
Student Gender Facebook 
user 
Using Facebook 
in learning 
Study area 
 M/F Y/N Y/N  
1 F Y N Business 
2 F Y Y Business 
3 M Y Y Business 
4 F Y Y Business 
5 F Y Y Business 
6 M Y N Language and Literacy 
 
As for the teacher focus group (see Section 4.3), the topics for the student focus 
group interview were generated from the results of the questionnaire. See Appendix 
A for a more detailed breakdown of how each of these questions relates to the main 
and sub-research questions and objectives.  The topics and prompt questions which 
emerged for the student focus group interview occasionally paralleled those raised by 
the teachers. These were: 
1. Facebook in learning. Discussion would be initiated by asking such questions as: 
How many of you currently have and use a Facebook account?; What do you 
primarily use it for?; Have you experienced or used it in a learning context 
before?; and, If so, can you explain how it worked? (see Section 4.4.1) 
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2. Generation Gap. Discussion would be initiated by asking such questions as: Do 
you think the generation gap has any influence over who uses Facebook or how 
they use it? Why do you think so?  How does it impact its use? (see Section 4.4.2)  
3. Benefits for the students. Discussion would be initiated by asking such questions 
as: Do you see potential benefits from incorporating Facebook into your 
learning? (see Section 4.4.3) 
4. Risks for students. In response to one of the questions in the questionnaire, 37% 
(n=13) of respondents answered “maybe” when asked “Would you like to use 
Facebook as part of your learning at the Institute?” Discussion would be 
initiated by posing the following question What do you think are the biggest 
concerns about using Facebook or other social media in your learning?   (see 
Section 4.4.4) 
The forum encouraged discussion on additional topics.  The results of the student 
focus group interview are outlined in Sections 4.4.1 to 4.4.4. 
4.4.1 Facebook for Learning  
There are clear parallels between the teacher and student focus group in their 
discussion of Facebook (see Sections 4.3.1.1 and 4.3.1.2).  The key difference which 
emerged from the questionnaire (and corroborated through the focus group) was that 
the students were using Facebook for educational purposes (Section 4.4.1.1 and 
4.4.1.2). 
4.4.1.1 Facebook usage 
When asked about their Facebook usage, the students mentioned that they use 
Facebook not only for social reasons, but also for educational purposes. They cited 
their main reasons for using Facebook socially as, staying in touch with family and 
friends, communication and uploading photos, while educationally the students used 
Facebook as a place to share ideas, ask questions and collaborate.  
The majority of the students in the focus group (n=5, 83.33%) said they used 
Facebook for social purposes and this same number of students also used it as part of 
their learning at [Institute], while one student, Student 1, still preferred to use email 
as her main communication method.  This student chose not to set up or use a 
Facebook account at all due to her concerns regarding potential security and privacy 
issues.  Student 1 stated her reason for not using Facebook as being that “I think 
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there are a lot of security risks with Facebook and I would rather talk to my friends 
face-to-face rather than online.  A lot safer as well.”  Interestingly, this student 
would be considered part of the Generation Y group who typically are prolific 
Facebook users. Her real concerns for her privacy and personal security outweighed 
any need to create and use a Facebook account, unlike many of her peers. The focus 
group students stated that they used their social Facebook page to predominantly 
keep in contact with friends and family both in Australia and overseas.  Facebook 
was seen predominantly as a communication tool that enables them to post photos 
and chat with friends and family with little cost involved as compared to other 
methods. For example, Student 2 stated that she generally uses Facebook “because I 
have family in different parts of Australia so I post photos of my children and what 
they’re doing.  Initially just used it for that, but now [I] use it to chat with friends 
and update [them] with what I’m doing.”  While Student 5 said she uses Facebook 
mostly for “communication because it’s cheaper to talk to my friends through 
Facebook than texting them.  I have extended family across the world so good way to 
keep in touch with them.”  While it appeared that using Facebook as a 
communication tool was a common theme amongst the student group, it was also 
evident that it was a more cost-efficient way of keeping in touch with others 
regardless of their country of residence.  Facebook was seen as a much cheaper way 
of contacting relatives and friends living overseas compared to the costs of telephone 
calls or texting internationally. 
4.4.1.2 Closed Facebook Page – Why it works 
The focus group students, who currently used Facebook as part of their learning, 
outlined the process that they followed to set up a closed Facebook group for their 
Diploma classes, their teacher was Teacher 1, see Section 4.3.  The students 
(Students 2-5) explained to me that a student from one of their Diploma class groups 
(who was not part of the student focus group interview) suggested they set up a 
closed Facebook group for the students in their immediate class.  The group was set 
up with the initiating student as the administrator.  The name of the group was placed 
on the whiteboard and all students who wanted to join were asked to join the closed 
Facebook group. 
Once this was executed successfully, it was decided to then extend this to 
include the other class of Diploma students.  This meant that there was one closed 
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Facebook group for both Diploma groups and another separate group for the initial 
Facebook group. One of the students from each class was the administrator for each 
of the closed Facebook groups. It was mentioned several times by the students 
(Students 2-5) in the focus group that they would have preferred the teacher to be the 
administrator of the group.  
It is worth noting that it was the students themselves who demonstrated the 
desire to use Facebook and who initiated the process, not Teacher 1. Overall, the 
students seemed very positive about the use of the closed Facebook page as part of 
their learning and saw many benefits to using Facebook in this way. 
One of the main reasons that a closed Facebook group works so well, 
according to the students, is that they are able to keep their personal Facebook page 
and friends separate to their educational group of friends.  As Student 2 outlined: 
The reason why the closed group works so well is because we don’t have to 
be Facebook friends so we can all be on there and nobody can see any of my 
photos of my kids and status updates so when I post updates in that group 
it’s specifically for that group and I don’t have to be friends with people that 
I might not want to be friends with from my class.  It’s really good in that 
sense. 
Some students from the closed Facebook group also became Facebook friends 
but it was their personal choice. Student 2 added that she liked the “privacy and the 
security because no one is going to see, unless I add them as a friend, anything from 
my personal life.  So you can separate that from your [Institutional] life.” This 
appeared to be a major reason why the closed Facebook group was so successful for 
these Diploma students. It was a way of compartmentalising their lives. That is, 
keeping their personal life in one compartment, and their educational life in another 
area altogether.  
4.4.2 Generation Gap 
The questionnaire given to both teachers and students highlighted significant age 
differences between the teachers and students at the Institute.  All of the teachers 
(n=13, 100%) were aged 46 years or older while the majority (97.14%) of the 
students were 35 years of age or less.  This meant that, according to the generation 
categories, that all of the teachers were identified as either Generation X or Baby 
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Boomers while the majority (94.29%) of students surveyed were Generation Y.  The 
students in the focus group were asked whether they thought the age difference (or 
generation gap) between the teachers and students had any influence over who uses 
Facebook or how they use it. The discussion in the focus group focussed on (i) 
capacity of teachers to use Facebook in educational settings (Section 4.4.2.1); and (ii) 
lifestyle (Section 4.4.2.2). The group further raised the issue of (iii) alerts and 
urgency (Section 4.4.2.3). 
4.4.2.1 Teacher capacity to use Facebook 
The students did not necessarily see the age difference or generation gap between 
teachers and students as influencing who uses or is able to use Facebook.  They 
believed that Facebook could be used by anyone as it is relatively easy to learn and 
navigate.  Student 5 stated that Facebook “is not a very highly advanced program, 
it’s just an online forum with pictures and videos.”  They believed that various 
generations use Facebook now in the social arena and this could easily be transferred 
into the learning environment. They did not see a person’s generation as a barrier to 
using Facebook.   
There appeared to be an expectation that teachers were well educated and could 
easily learn Facebook if they were not already using it. Student 3 identified that 
“given the level of education of teachers, they’re going to have a pretty good 
knowledge of computers.  You can’t be a teacher in this day and age if you don’t 
know your way around a computer.”  There was a belief that if a teacher could use a 
computer, they could easily learn to use Facebook.  This belief was supported 
through the teachers’ comments in the focus group where they stated that they felt 
they could easily learn to use Facebook as part of their teaching as they were 
currently using it for social purposes. 
4.4.2.2 Lifestyle 
While initially the students did not see the generation gap as an influence over the 
ability to use Facebook, they did highlight that there was a difference in how 
Facebook was used by the different generations.  One participant, Student 4, 
identified that “for younger people, I think Facebook is an extension of their way of 
life and I think for older people it is a learned behaviour.”  Student 2 supported 
Student 4’s view and further added that for teenagers or those in their early 20s, 
Facebook was a way of life and they were “connected to it 24/7, it’s always there” in 
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contrast to the older generation who “may not have a smart phone with the 
technology, or may not want to or if they do use it, they access it through logging 
onto a computer” (Student 2). The discussion was not about whether or not 
Facebook is used but more about the devices that it is was accessed from.  They saw 
the older generations as accessing most of their applications and data through a 
computer as opposed to the younger generations who would rather access their 
information through their portable or mobile devices such as smart phones, or iPads 
and tablets. This discussion supported the idea that the younger generation prefer to 
use portable, mobile devices so that they can feel connected constantly. The students 
also do not, especially when on campus, access a set office or desk.  They connect to 
the servers and Internet remotely and at various locations around the campus. 
The student focus group agreed that for students, Facebook was a part of their 
everyday life and that they would feel lost without it as they need to feel connected 
“24/7.”  This indicates that the younger students need to feel that they are accessible 
at all times and that they can also access others, if required.  They use mobile devices 
so that they can respond instantly to messages or other information and use any spare 
time to connect with others.  The term lifestyle was used as highlighting the 
difference in how Facebook was used rather than it being identified as a generational 
issue.  
4.4.2.3 Alerts and urgency 
The other factor that students believed affected the way Facebook was used as 
opposed to other communication methods, such as emails, was the way that 
Facebook alerts the user that there is a new message or notification.  Facebook 
provides an alert that the user can see (and sometimes hear, depending on user 
settings) without the need to go into the application.  The user can clearly see there is 
a new notification or message as it appears on the screen, whereas with emails, the 
user needs to actually go into their inbox to see or read any new messages.  Student 2 
stated that “my Facebook is open 24 hours, 7 days per week.  It always looks like I’m 
online.  Even if I’m in class my Facebook is open all the time.” The students seemed 
to like the convenience of being able to quickly see if there was a new notification or 
message in Facebook as they could see this without too much interruption to the task 
they were working on at the time and could choose to respond instantly or leave it to 
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later.  It provided them with the information and then they had the control or power 
to choose their response. 
The urgency of the message also seemed to affect which communication 
channel participants would choose.  Student 2 stated that for her “if it’s urgent, 
message or ring me.  If it’s something that you want to know and are happy for me to 
get back to you, then (yes) Facebook.”  There was a difference between individual 
and group conversations.  Emails or personal messages in Facebook could be used 
for one-on-one communication while the closed group in Facebook was valued as it 
provided a space for group communication. The students seem to want a choice 
when it came to communicating with their fellow students and others.  They have 
been exposed to and are already experienced with the different communication 
channels available and want to be able to decide which method is best depending on 
the audience and the urgency of the message. 
So from the students’ responses it appears that they did not believe that the 
generation gap between teachers and students necessarily affects or influences who 
uses Facebook or even their ability to use Facebook, but it was noted that the way in 
which Facebook is accessed and used and the devices that each generation uses was 
different.  
4.4.3 Benefits of Facebook 
The students in the focus group were asked if they could see any potential benefits to 
incorporating Facebook into their learning and if so, what would they be. The 
benefits the students identified were: (i) sharing of ideas/collaboration (see Section 
4.4.3.1);  (ii) networking (see Section 4.4.3.2); and (iii) flexibility to respond (see 
Section 4.4.3.3). 
4.4.3.1 Sharing of ideas/collaboration 
The students used a closed Facebook group that had been set up to post questions, 
share ideas and provide links to resources in relation to their course.  They all agreed 
they liked the sharing and collaboration aspect of using the closed Facebook group.  
Student 5 said that she liked the closed Facebook group because there may be: 
Something you may not understand in class, [but] a classmate might.  
You can put it out there and [say] “I don’t understand this part of 
what the teacher said” and people can just comment and when the 
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right one comes up for you….you have a record of it as well so you 
can go back to it if you need to. 
Facebook was being used to not only share information and ideas with each 
other but also to record and store data which students could refer back to at a later 
date if required.  While the current Learning Management System (LMS), used by 
the Institute, provides the unit content and discussion forums that the students can 
refer back to, it does not provide a place where the students can see the teacher’s 
responses to individual emails or questions from other students. 
The students liked the fact that the Facebook group provided them with a 
chance to not only see each other’s questions but also the teacher’s response.  As 
Student 2 said “it may be a question that hasn’t even been thought of and, in an 
email, it’s just one on one but on the closed Facebook page everyone in the class gets 
to see it.”  There was a definite shift from individual learning to group learning when 
Facebook was used to communicate with students as opposed to emails.  Vocational 
students are traditionally familiar with group learning and collaboration in the 
classroom environment as a lot of assessments involve group projects and 
presentations and this seems to have shifted into the Facebook environment. The 
students were no longer only working in groups within the classroom but also outside 
of the class, when traditionally they would be working individually before meeting 
again. They were also not only working with other students within their group, but 
also students from other groups as they were able to see their questions and ideas. It 
allowed the learning and collaboration to continue online.  It is just another way to 
communicate outside of the classroom. 
As there was also a closed Facebook group with the other Diploma class 
sometimes questions and ideas were posted from students from the other group.  
Student 5 shared that,  
At the moment there’s about 40 people in our Business course and we 
are split into two classes.  Like Student 4 was saying there may be 
someone in the other class that raises questions when none of us in 
our class has thought of it. 
The students were collaborating and sharing ideas outside of the traditional 
classroom hours of learning and with other students that they may not even know 
personally.  The collaboration had extended outside of their own class to the other 
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group of students studying the same subject with a different teacher.  Without the use 
of Facebook, this situation would not normally occur as the classes are usually quite 
separate. 
This collaboration through the use of Facebook was not true for all students in 
the focus group though.  One of the participants, Student 6, who was from another 
teaching area (Language and Literacy) stated that he used Facebook more for social 
purposes or researching information and did not like to use the chat feature in 
Facebook for his study group. He said that “if I have a question I just ask them face-
to-face it’s just much easier I think.”  This difference may be related to the course 
content or the group dynamics of that particular class.  The students in this area tend 
to work individually on workbooks and assessments as their work needs to be their 
own so the teacher can check their individual understanding and progress.  There 
tends to be less group work in this content area.   
4.4.3.2 Networking 
Another benefit of using the closed Facebook group for Student 4 was “….the 
networking aspect. For example with emails, someone has to know where to email 
whereas with a Facebook page those resources can come from anywhere.”  What 
Student 4 meant was that the resources can come from anyone in either class or the 
teachers.  Students often share articles or information that they have found with 
others through the Facebook group.  She also added that she did not need to know 
someone’s email or contact details and with Facebook she could “get a notification 
to go onto the Facebook page and see a question that I hadn’t even thought of yet … 
from people I wouldn’t normally have spoken to.”  This is an interesting point as it 
appears that by using Facebook, the communication between students, that might not 
normally feel comfortable speaking to each other, is increased.  Facebook appears to 
provide a relatively safe place for the students to ask questions without feeling 
uncomfortable or “silly.”  
4.4.3.4 Flexibility of response 
Another key benefit outlined was the convenience of using Facebook groups rather 
than emails.  The students stated that it was quicker and easier to contact each other 
but it was also cheaper.  The students appeared to like that the comments or posts of 
the Facebook group page were not directed at one particular student as is the case 
with an email.   
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Student 2 said that she liked using Facebook as: 
… it’s not straight in your face, you can reply in your own time.  You get the 
notification that something has been put out there in the closed group and 
you think ok I don’t need to reply to that straight away. You know that it’s 
not just directed at you.  There’s like 30 other people that can answer that 
question if you don’t know it. 
There was no pressure to answer a question or post a comment if the student did not 
want to.  This informal environment was less threatening to the students.  
The students felt that they could also contact another student at different times 
outside of the Institute without feeling that they were intruding or interrupting the 
other student.  One example provided was when Student 2 wanted an answer to 
something that she was working on late at night.  She decided to send a message 
through Facebook asking if Student 3 was awake rather than phoning or sending a 
text message as she did not want to wake them.  Student 2 said “I knew it wouldn’t 
wake him [Student 3] up like a phone call or a text message would.  He would get it 
on his phone if he was awake and could see it.”  This was, therefore, seen as not 
interfering in the other student’s private or personal life and consequently less 
intrusive.  The students seemed to navigate around what they deemed as acceptable 
when contacting another student after hours, particularly late at night. 
Student 2 added that the advantage of the Facebook message was that it “was a 
little bit less invasive than a phone call and I got a response more or less straight 
away and knew within a couple of minutes of whether he [Student 3] was awake or 
not.”  They were able to talk through the problem and talk about possible answers. 
Student 2 said “we confirmed with the teacher the next day but I was able to keep 
going with my study until I could talk to the teacher the next day.”  This highlights 
that students need to be able to discuss and talk through problems with either other 
students or the teacher at different times, outside of traditional classroom hours.  To 
be able to do so seemed to provide them with the necessary confidence to continue 
with their studies or assessments at that time. 
The use of Facebook to message each other seemed to provide a safer avenue 
for communication as the students felt that they could send a message through 
Facebook any time, day or night, and it was seen as less intrusive and more 
convenient.  Although Student 5 stated “you could just have your phone nearby and 
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be cooking dinner or something and easily send back a quick response.” Facebook 
seemed to provide them with a convenient option of contacting other classmates in a 
1: many rather than 1:1 setting. The Facebook users in the closed group have control 
over when, where or if to respond to messages or posts from others.  It allowed them 
to navigate and manage their learning relationships in a non-threatening way, a more 
socially accepted way. There seemed to be an informal etiquette, an understanding of 
what the social norms were in relation to the time, frequency and method of 
contacting others within their group.  
The convenience of Facebook was also a major benefit to students when 
contacting the teacher.  The students found that emails did not provide them with the 
immediate response from the teacher that they desired.  Student 4 highlighted that 
waiting for a teacher’s reply to an email could cause costly delays in completing 
learning and assessment goals: 
You can email the teacher and sit and wait and none of us can wait 2 
or 3 days to postpone a study session to work on our assignment or 
(alternatively [by asking your peers]) you risk getting the wrong 
information.  They are our options.   
The students made it very clear that having the teacher involved in the closed 
Facebook group allowed them to get accurate information.  This seemed to be very 
important to the students.  Surprisingly one student, Student 1, who was from the 
Generation Y age group, had chosen not to use Facebook and preferred to instead 
email the teacher.  When asked if she found using email was adequate, she replied 
that, “Yes, because I’m getting direct information from the teacher, not from other 
people’s work who could go wrong.”  For her, the accuracy of the information was 
far more important than a quick response from the group. 
The majority of the students wanted a quick response to their questions and 
email contact was not providing them with that.  They also did not just want the 
quick response time from their fellow classmates but wanted the teacher to respond 
so that the information they were getting was accurate.  Therefore, timeliness and 
accuracy of information was considered paramount to their completion of 
assessments on time. 
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According to the student responses, there were many benefits to using 
Facebook as part of their learning but they were also adamant that the closed 
Facebook group worked best in their situation. 
4.4.4 Risks or Issues for students 
The students were presented with some information gathered from the student 
questionnaire in relation to whether or not the students wanted to use Facebook as 
part of their learning.  In the questionnaire, 37% of students had answered maybe.  
The students were then asked in the focus group “what they thought might be the 
students’ biggest concerns about using Facebook at the Institute?” There were a 
variety of reasons provided including previous experiences with Facebook, the 
separation of their personal life and [educational] life, concerns about bullying, 
inappropriate comments or behaviour and the restrictions that are placed on the use 
of Facebook in the institute. These are discussed in terms of: (i) 
compartmentalisation of life (see Section 4.4.4.1); (ii) personal risks (see Section 
4.4.4.2); and (iii) institutional restrictions (see Section 4.4.4.3). 
4.4.4.1 Compartmentalisation of life 
Some of the students’ previous experiences with Facebook have made them cautious 
about sharing their personal lives with those that they work or study with.  One 
participant, Student 5, said that she had: 
… worked at places where I’ve had work colleagues or the 
manager/boss try and add me (add as a friend in Facebook) and I’m 
like, “No”, I don’t want my boss to go through my pictures of when I 
went to this place. 
This may be the case with the respondents in the questionnaire who responded 
with maybe when asked if they wanted to use Facebook as part of their vocational 
learning. As Student 5 said “maybe it is that people don’t want their teachers to be 
their actual friends.”  Privacy and social separation appeared to be very important to 
the students in the focus group and while they wanted to use Facebook for their 
learning, they wanted to do this in a way that was very separate from their personal 
Facebook information.  The students in this group indicated that this is not just the 
case for their teacher but also other students in their class.  
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When the group was asked if they were concerned more about privacy and 
separating their personal life from their teacher or other students, their response was 
interesting.  Student 4 said “I think it’s other students” and Student 3 said 
“absolutely” while Student 2 agreed saying “more so!”  They valued the use of the 
closed Facebook group though, with Student 2 explaining that:  
I think there is that concern.  You want to keep your social life separate from 
your [educational] life and that’s where you can be selective and not having 
to add them as a friend but have contact through the closed group.   
They also highlighted that they needed to be mindful of your privacy settings 
within Facebook.  Some in the group had very secure settings while others had more 
open and freely accessible Facebook pages but the closed Facebook group allowed 
them to choose who could be their Facebook “friends.” 
Another student highlighted that some of the students surveyed may have been 
unsure of how Facebook will actually be used in their learning.  Student 2 agreed 
with Student 4 and added that the students may be thinking “How is it going to 
work?  Am I going to have to be friends with my teacher?  People may not even be 
aware that you can create closed groups.”  This indicates that one of the possible 
risks or concerns may be a lack of knowledge about how Facebook could work in 
their educational lives. 
The students indicated that they would not want Facebook to be their only 
source of information but as an additional method of accessing information.  For 
example Student 4 stated “I would use it if it was links to information or case studies 
or storage of information, but if it was just going to be for a bit of a vent for people 
in the group … then maybe I wouldn’t use it.”  The students indicated that they 
would need to understand the scope and purpose of using Facebook in their studies 
before committing to using it. 
4.4.4.2 Misinterpretation/bullying/inappropriate behaviour 
Student 5 mentioned that she had previously been a part of a smaller Facebook group 
with students from an earlier course that she had completed.  Some issues that they 
encountered were around messages and comments being misconstrued.  Student 5 
outlined that:  
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A lot of problems for us were that messages were not always conveyed 
correctly, because you can’t tell the tone of someone’s voice through 
text and some people thought they were being personally attacked 
about their work and without again not having a teacher as a monitor, 
things can get a bit messy…   
It appeared that some of the students in that group felt intimidated and even possibly 
bullied and without the teacher monitoring the group, there was no intervention to 
solve any issues. 
The student focus group agreed that you always needed to be very careful 
about what you post on Facebook and some students added that they used emoticons 
to help convey the correct tone when posting comments on Facebook.  Student 2 said 
that if you “use smiley faces [it] helps people to get across your tone so when they 
see the smiley face there they understand, “oh, ok”, they didn’t mean it and you hope 
they interpret it as you not being nasty.”  How the comments and posts are perceived 
and received seemed very important to the students. They made it clear that they did 
not want to offend other students through their comments on Facebook.  
The students also indicated that the current closed Facebook group was 
administered by a student who had the authority to remove students from the group 
for any inappropriate behaviour or bullying.  The group seemed to think that this task 
should really be done by the teacher to avoid any subjectiveness.  Student 2 said: 
That’s where I think we need the teacher or someone as the higher level of 
authority to actually run the group and you don’t just have a student running 
it.  They will keep an eye on it and ensure it is all above board.   
Student 5 agreed saying that the teacher would provide “an unbiased view” if 
they were the administrator.  The students seemed to respect and appreciate the 
importance of the role of the teacher in controlling the group. They thought that the 
role of administrator of the Facebook group needed to be undertaken by someone in 
a position of authority. 
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4.4.4.3 Institutional restrictions or “blocking” 
Another issue the students raised was in relation to the restrictions placed on 
Facebook access from the institute. These restrictions have been implemented to 
reduce the demands placed on the limited bandwidth.  The institute currently blocks 
or denies access to the Facebook site except for one hour per day, from 12 to 1 pm.  
The students spoke about the issues around Facebook crashing in this hour due to the 
high volume of people trying to access Facebook. Student 2 said “the computers run 
so slow for that hour.” The students indicated that it was more frustrating to have the 
one-hour access than to block it altogether. 
There seemed to be, however, an understanding behind the decision to block 
the use of Facebook. Student 2 said: 
I don’t think [the Institute] is trying to stop us from using it.  I was 
told that it just uses too much data, it crashes the system so that 
people who are actually learning can’t access the Internet and do the 
research that they need to because everyone is on social media and 
using up all the data. 
The available bandwidth at the institute limits the amount of access that the 
students have to the Internet and as Facebook is very popular with students and 
attracts heavy traffic, its access is restricted.  Interestingly though, the students seem 
to support the institute’s decision because they want to be able to access the Internet 
for their learning without the delays that the use of Facebook seemed to create. 
While the students only have restricted access to Facebook while at the 
institute, this does not, however, prevent them from accessing the site.  The students 
in the focus group indicated that they just use their own iPhones or other mobile 
devices with a data allowance to access the Facebook site rather than the institution’s 
computers or Internet network.  Student 2 said:  
I think everyone uses their iPhones to connect to the Internet.  If it’s 
restricted [by the Institute]… we use our iPhones as the modem.  I just 
keep Facebook open on my phone and I can get messages or 
notifications and I can choose to answer them or leave them so I don’t 
actually use the [Institute’s] computers or Wi-Fi for Facebook, I just 
use my smartphone.  
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This statement highlights that while the students understand the institute’s 
decision to block the use of Facebook, they still need to feel connected to Facebook 
and will find other ways of accessing that site.  This is only possible though for those 
who have access to a mobile device with data capabilities which raises equity 
concerns for those unable to afford the same devices. 
4.5 SUMMARY 
In this chapter, the data for the questionnaires and focus groups has been presented. 
Clear themes emerged for teachers in relation to the use of Facebook in teaching and 
its effect on learner engagement, potential benefits and or associated risks.  Any 
“generation gap” issues were also explored.  For the students the data suggests 
different thoughts and perceptions in relation to the same topics as explored with the 
teacher group.  The following chapter, Chapter 5, analyses this data in response to 
the research question and conceptual framework.  
  
Chapter 5: Findings and Discussion 93 
Chapter 5: Findings and Discussion 
5.1 INTRODUCTION 
The aim of this study was to investigate the factors that influence both teachers and 
students’ readiness to use Facebook for learning in an adult vocational setting. In the 
previous chapter, Chapter 4, the data from the questionnaire and focus groups with 
students and teachers was presented.  
The initial questionnaire data (see Section 4.2) indicated that there was support 
for the use of Facebook in learning as over one third of the teachers (n=5, 38.46%) 
and almost half of the students (n=16, 45.71%) indicated that they would like to use 
Facebook as part of their teaching or learning.  It is worth noting, however, there 
were also just as many teachers (n=5, 38.46%) who indicated that they did not want 
to use Facebook as part of their teaching.  There were also over a third of the 
students (n=13, 37.14%) who selected maybe as their response to being asked about 
using Facebook as part of their learning.  This mixed result indicates an ambivalence 
and uncertainty that needs to be understood before any preliminary proposals for the 
use of Facebook to engage learners at the vocational education Institute used as the 
research setting for this study could be considered.  
In this chapter, a theoretical lens is brought to the analysis of this data and three 
major findings are presented and discussed.  These findings emerged from the data, 
but also addressed the unknown factors identified in the literature review (see 
Conceptual Framework - Figure 2.1).  The findings will address those unknown 
factors in each of the sections. Firstly, in Section 5.2, the concept of the teacher and 
student capacity is examined using McClusky’s (1963) theory of power versus load 
(see Section 2.6).  Secondly, Section 5.3 discusses how Facebook changes the face of 
learning, that is the roles of teachers and students, and the different places and spaces 
within which they learn.  Thirdly, Section 5.4 outlines some of the conditions needed 
for success for Facebook to become an institutional student engagement strategy.  
Finally, the chapter concludes by drawing together an answer to the research 
question: What are the factors influencing teacher and student readiness to use 
Facebook for learning in an adult vocational educational setting. 
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5.2 FINDING 1 - CAPACITY – POWER V LOAD 
In Chapter 2, the idea of “readiness” was explained from the literature as the 
difference between the amount of energy required for the change (load) and the 
amount of energy the individual has available (power) (see Section 2.6).  
Determining readiness involves evaluation of teacher and students’ attitudes and 
beliefs, their current skills and knowledge and any barriers affecting their motivation 
or willingness to change, which all affect their levels of power and perceived load.  
However, rather than it being just a simple push and pull between the two forces of 
power and load, it represents a more dynamic process.   This section expands on this 
idea to include the idea of capacity.  This is understood here to mean whether 
teachers believed that they had the capacity, or ability to implement Facebook, into 
teaching and learning, at the case study vocational Institute. Teacher and student 
capacity is affected by many factors which are identified in the following sections.  
Section 5.2.1 identifies teachers’ current knowledge, attitudes and beliefs in relation 
to Facebook, while Section 5.2.2 examines these same traits in students.  Section 
5.2.3 considers whether there were differences between the age groups, or 
generations, when comparing teacher and students’ Facebook usage, while Section 
5.2.4 looks at the vocational Institution’s current policy framework and restrictions 
and how these impact both teacher and student capacity.  Lastly, Section 5.2.5 
assesses the teachers’ and students’ willingness, motivation or capacity to change the 
balance of power.  
5.2.1 Teachers’ current skills and knowledge 
The teachers’ capacity to envisage how Facebook might be incorporated into their 
teaching was underpinned by their existing knowledge, and their personal beliefs.  
The data indicated that while a majority of teachers (61.54%) had set up a Facebook 
account, they were predominantly using it for social interaction like keeping up-to-
date with family and uploading and sharing photos.  Only one teacher, Teacher 1, 
indicated that he used Facebook for educational purposes and this was initiated by 
his students.  The majority of teachers in this study indicated that they would spend, 
on average, less than one hour on Facebook per day, which indicates that they are not 
avid Facebook users. 
While the teachers seemed unanimously to believe that Facebook was 
relatively easy to use based on their own experiences through using it socially, there 
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appeared to be some confusion as to how Facebook could be used as part of their 
teaching.  They had little exposure to using Facebook in the educational arena and 
were trying to relate it to other systems that they currently used and knew well. For 
the teachers, the use of Facebook as part of their teaching represented a shift in 
identity within a community of practice where, as Wenger (1998) described, “we 
define who we are by the familiar and the unfamiliar” (p. 149).  They were seeking 
experiences of continuity, imagination and convergence to help them feel competent 
(Wenger, 1998, p. 239).  The teachers were recalling and using their own personal 
experiences to try and make sense of this new system or community of practice in 
which their membership might be required. 
Potential risks or issues that were identified by the teachers in the questionnaire 
when contemplating Facebook as part of their teaching included a lack of purpose, 
with one teacher stating “I am unsure of why something that seems to play an 
important part of many people's social life also has to be used for educational 
purposes.  Worlds colliding and all that!” (Anonymous survey response). Without 
the power of a shared vision for using Facebook for learning, there did not seem to 
be much momentum for using Facebook as a learning tool. This statement indicates 
that teachers did not see Facebook as a learning forum, but more as a social tool and 
that these two environments should be kept quite separate.  This concept of 
compartmentalisation, introduced in Section 4.4.4.1 is examined more closely in 
Section 5.4.  Thus there were two significant load factors identified by the teachers, 
(i) a lack of knowledge and training and (ii) the related factor that they did not have a 
vision for the purpose of using Facebook for learning.  
The first of these, a perceived lack of knowledge and training in Facebook was 
a load factor that affected the teachers’ capacity to incorporate this change. The 
majority of the teachers in this study indicated that they believed they did not know 
enough about Facebook and how it could be used.  They thought they were not 
“exposed enough to technology or have enough time, or know how we could use it.  I 
think it would be great but I just don’t know enough” (Teacher 2).  This load factor is 
supported by Hanpachern, Morgan and Griego (1998) who found that employees 
rated job knowledge and skills as highly important in terms of its effect on their 
readiness for change.  
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A factor that would add power to the teachers’ capacity was a willingness to 
learn new technologies and methods of engaging students but felt that a significant 
load was limited time to actually learn new systems due to their existing 
commitments.  They currently felt overwhelmed with the level of ever-changing 
technology that the institute introduced and that they are expected to adopt and use as 
part of their role.  The distribution of power and load was quite different for students. 
As the majority of the students already had a Facebook account and were using it for 
between two to five hours per day, their knowledge on the features and benefits of 
Facebook was more in-depth than that of the teachers and they required little training 
to increase their level of power to implement Facebook into their learning. 
5.2.2 Students’ current skills and knowledge 
In strong contrast to the teachers’ existing knowledge, the students were drawing on 
more in-depth knowledge and experiences of Facebook for learning purposes. 
Firstly, the students’ usage of Facebook was prolific when compared to that of the 
teachers.  The data gathered indicated that over 90% of students had a Facebook 
account and over two thirds of these students said that they spent between two to five 
hours per day on Facebook.  Approximately three quarters of the students indicated 
that they used Facebook mostly for social interaction with friends and family and that 
it was a communication tool that enabled them to post photos and chat with friends 
and family, with little cost involved.  These results indicate that students were 
spending significantly more time per day on Facebook as compared to the teachers 
(see Tables 4.2 and 4.3), and that it represented a more important part of their 
identity.  From this, it can be contended that students have a more developed 
understanding of the features and benefits available in this social media forum.  They 
also, critically, had an understanding of how it might be misused; an understanding 
which led to their requested need for compartmentalising of their personal Facebook 
for friends and family and a closed institutional Facebook with teachers and peers. 
Interestingly, though a majority of the students in the focus group (66.67%) 
and the questionnaire (54.29%) said that they were currently using Facebook as part 
of their learning and for educational discussions.  These students had initiated the use 
of Facebook for their learning, rather than the teacher, and the students reported 
positive experiences with using Facebook in this way.  This supports Lloyd and 
Yelland’s assertion (2003) that “students do not fear technology.  The observations 
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here are that they are generally competent in its use and are capable of using it 
irrespective of what their teachers do or believe” (p. 10).  The students immediately 
saw the benefits of using Facebook as part of their learning, particularly their 
informal learning, possibly due to their previous experiences and current knowledge 
of Facebook, which increased their power and they found a way of navigating 
through any possible barriers or load in order to make it happen.  Their level of 
readiness to use Facebook as part of their learning was high.  The instances of self-
initiation and self-regulation are clear evidence of this finding. 
5.2.3 Generational perspectives 
Research question 1(d) sought to identify how influential the “generation gap” was in 
relation to its effect on the readiness of both teachers and students, to use Facebook 
for learning. All teachers in this study identified themselves as aged 46 years or older 
while the majority of the students (94.29%) identified their age as 30 years or 
younger.  In relation to the generations referred to earlier in Section 2.1, this meant 
most of the teachers (n=10, 76.92%) represented the Baby Boomer generation, with a 
few teachers (n=3, 23.08%) representing Generation X, while the majority of 
students (94.29%) were identified as Generation Y.  These generational extremes 
were significant and therefore their impact on both teachers’ and students’ opinions 
and actions in their Facebook usage were examined. The generation gap affected the 
levels of power and load of each group. Analysis also revealed some interesting 
stereotypes that each group held about the other, where each group recognised that 
the other might have more “power.”  
The teachers understood that Facebook was readily used by their students and 
saw it as “part of their normal everyday behaviour.  You don’t have to ask them to 
go on Facebook.  If a student didn’t get to Facebook every day, they would have 
withdrawal symptoms” (Teacher 1). This indicates that the teacher generation 
perceived the students’ power’ to use Facebook as high and recognised it as an 
extension of their everyday life.  They believed that the students felt the need to be 
connected to Facebook “24/7.”  The students though, contrary to the teachers’ 
opinions, were more concerned with managing how they receive their data and 
information and had a more sophisticated approach than just purely being connected 
to Facebook 24/7.  This idea is examined in more detail in Section 5.4. 
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There were also some teacher stereotypes about the different student groups 
which also impacted on their perception, beliefs or load around student engagement.  
When asked about the challenges that they faced when trying to engage their 
students, there were some responses that indicated pre-conceived or real ideas about 
the different types of students who attended the case study Institute.  The comment 
from Teacher 4 in Section 4.3.2, indicated that some teachers tend to draw 
conclusions about certain learner age groups and find it easier to engage and teach 
the more mature night student who could potentially have similar social experiences 
to those of the teacher, as opposed to those students who have recently completed 
high school.  The variations in the students’ ages, their knowledge, life and work 
experiences, within the different vocational classes was highlighted as one of the 
challenges around engaging the different types of learners and potentially using 
Facebook as part of their teaching process.  
The students did not see the age difference or generation gap between teachers 
and students as influencing who uses or is able to use Facebook, but instead believed 
Facebook was relatively easy to learn and navigate and could be used by anyone.  As 
Student 3 stated “it’s [Facebook] not a very highly advanced program, it’s just an 
online forum with pictures and videos.”  They perceived the teachers’ power to use 
and incorporate Facebook into learning as high as there was an expectation that 
teachers were well educated and could, therefore, easily learn Facebook if they 
weren’t already using it.  There was a belief that if a teacher could use a computer, 
they could easily learn and use Facebook.   
While the students did not see the generation gap as having an influence over 
the teachers’ ability to use Facebook, they did highlight that there was certainly a 
difference in how Facebook was used by different generations.  The students 
identified that for teenagers or those in their early 20s, Facebook was a way of life in 
contrast to the older generation who “may not have a smart phone with the 
technology, or may not want to or if they do use it, they access it through logging 
onto a computer” (Student 2).  The study, however, did not find generational 
differences to be significant but this could be due to the small sample size and the 
specific location used.  This discussion around the digital devices used and the 
different places that learning takes place is explored further in Section 5.3.3.  
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5.2.4 Institutional restrictions 
One of the major risks identified in Section 2.5 as impacting on teachers’ and 
students’ capacity or readiness to use Facebook for learning was that of institutional 
regulation.  It has been previously noted that the case study vocational Institute had 
very clear policies and guidelines when it came to using Facebook in teaching and 
learning.  There were also restrictions placed on students’ access and usage of 
Facebook (to one hour per day).  All of these factors combined were found to have a 
significant impact on both the teachers’ and students’ perceived power and load and 
capacity to change.  
While the official policy guidelines indicated that the use of Facebook between 
teachers and students was possible, at the Director’s discretion, it was not supported 
by the Director at that time and had actively been discouraged.  Issues with the 
Internet bandwidth at the institute meant that the students’ access to Facebook was 
time delimited, and combined with an unreliable Learning Management System 
(LMS) that had been falling over quite frequently; teachers experienced the load of 
frustrations with the current systems and processes.  They also perceived their power 
to affect change as quite low as they did not have access to the policy making 
process and the institute was undergoing significant downsizing (see Section 1.2).  
The students, however, seemed to accept the institute’s decision to restrict their 
usage of Facebook to just one hour per day and were aware of the bandwidth issues.  
They instead used their own iPhones or other mobile devices with a data allowance 
to access the Facebook site.  They increased their margin of power by finding self-
managed and self-generated alternatives. 
While the teachers’ perceived capacity or power to implement change, and 
incorporate Facebook into learning teachers was quite low, this did not mean the 
balance could not shift quite rapidly. For example, Teacher 1 who was invited by his 
students to join a closed Facebook page found benefits and was keen to share these 
with his fellow teachers (see Section 4.3.3).  Across the institute there appeared to be 
inconsistencies in relation to teachers’ perceptions and understanding of what the 
policy framework, particularly in relation to Facebook, involved, with one teacher 
stating in the questionnaire “It is illegal to use it for learning (I think).” (Anonymous 
survey response)  These misunderstandings only further contribute to teachers’ 
perceptions of their margin of power as opposed to their load levels.  Given the 
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current organisational climate in the case study Institute, as outlined in Section 1.2 
and corroborated in the focus group data (see Section 4.3), the teachers were 
genuinely concerned about the security of their employment and their fears and 
concerns in relation to what they could and could not do when using social media, 
such as Facebook, were a very real part of the load.  
5.2.5 Capacity to implement changes to alter the balance of power  
Using Facebook as part of their teaching or learning was a new experience for the 
participants in this study.  Both the teachers and the students tried to make sense of 
the how it would all work (Facebook), what their role would be and even if it was 
possible.  They were negotiating meaning and challenging their current identities 
which as Wenger (1998) explained “consists of negotiating the meanings of our 
experience of membership in social communities” (p.149). They were attempting to 
build on their current beliefs, knowledge and experiences and apply these to the new 
information or processes.  Wenger (1998) contended that “the negotiation of 
meaning is a productive process, but negotiating meaning is not constructing it from 
scratch” (p. 54). The teachers and students in this study were merging their current 
identity with new information in order to form totally new identities and ways of 
engaging in learning.  These pre-existing capacities or abilities then impacted on 
their willingness and motivation to implement the changes required.  Therefore, the 
teachers’ and students’ willingness and motivation to implement change and 
incorporate Facebook in their teaching and learning was found to have a significant 
impact on their perceptions around their capacity and their respective power and load 
balances. An example is the difference in how the two groups perceived the demands 
on their time. 
The new demands of Facebook on their time management was understood as a 
load factor by teachers and as a power factor by students. The teachers had concerns 
about how much extra time was required to incorporate Facebook into their teaching, 
that is, their perceived load of implementing this type of change was relatively high. 
The teachers were aware of the new technology and that it was constantly changing 
but as Richards (1996, cited in Lloyd and Yelland, 2003) suggested they often “feel 
relatively powerless to prevent such change and insufficiently informed to articulate 
such fears” (p. 6).  It is self-evident that the teachers could not know what they did 
not know and they, therefore, thought that using Facebook as part of their teaching 
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would require a considerable amount of their time. In contrast, the students saw that 
the use of Facebook “saved” time, as they acknowledged Facebook allowed them to 
get instant “just-in-time” responses and, in most cases, answers to their questions at 
all different times of the day.  They were able to manage their time more wisely and 
efficiently. 
Overall it could be concluded that the students welcomed the idea of using 
Facebook as part of their learning and liked the sharing, collaboration and 
networking that the site enabled them. Despite the restrictions of the institute, many 
of the students had already begun to use Facebook for learning purposes.  In using a 
closed Facebook group, the students were able to share articles or information that 
they have found with others in their class and post information if someone had 
missed a class.  However, the students indicated that they would need to know the 
scope and purpose of using Facebook as part of the official institutional approach and 
would not want it to be their only source of information, but used more as an 
additional forum for accessing and sharing information.  They would similarly not 
welcome Facebook being used formally or for assessment.  They also stipulated the 
need to keep control over Facebook in terms of who became their friend and how 
much of their personal details were made public.  Overall, with these two caveats in 
place, their motivation and willingness to incorporate Facebook into their learning 
was high, that is their level of power was higher than any perceived load. 
For teachers, the load seemed to be greater than their perceptions of power. 
Resistance to change was acknowledged as a possible outcome if teachers were 
forced to incorporate Facebook into their teaching, with Teacher 5 indicating in 
Section 4.3.5.4 that teachers would be reluctant to give up some of their control or 
authority.  This concept of the changing roles of both teachers and students is 
examined more closely in the following section.  
5.3 FINDING 2 – CHANGING FACE OF LEARNING  
While the previous section considered the issues surrounding the readiness of 
students and teachers to consider using Facebook for learning, this section examines 
the various dynamic changes that occur when Facebook is incorporated into the 
learning environment.  New artefacts and tools in a community of practice are a form 
of discontinuity that can create “cascades of transformations” through the day to day 
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lives of participants (Wenger, 1998, p. 91). Facebook is an example of a tool that can 
be used to form or transform a community of practice.   
Before an institution could introduce Facebook as an institutionally approved 
tool to engage learners, the discontinuities and changes to the roles, places and 
spaces of learning it would provoke need to be understood. It is cautionary to accept 
that “technological change is not additive; it is ecological.  A new technology does 
not merely add something; it changes everything” (Postman, 1995, p. 192). Some of 
these issues are explored in this section. Section 5.3.1 identifies how the role that 
both teachers and students play is transformed, while Section 5.3.2 demonstrates how 
communication between students is increased, and finally Section 5.3.3 outlines how 
the place, space and time that learning takes place is altered when Facebook is used 
for learning.  
5.3.1 Changing roles of teachers and students  
As Facebook is integrated into the learning environment, the dynamics between the 
teacher and student are shifted and the role that they both play is forever changed. As 
Berge (2008) pointed out “as learners assume more responsibility for their own 
learning than they have in the past, it changes the role they have in their learning.  
The role of the instructor changes, too” (p. 408).  The traditional role of the teacher is 
challenged when using social media such as Facebook.  The role of the institution 
also stands to change particularly in regard to its industrial model of the relationship 
between teachers and students.  
Facebook can enable students to receive more immediate responses to their 
questions rather than have to wait days for replies to emails or until their next class. 
As Student 4 highlighted in the student focus group (see Section 4.4.3.4), waiting for 
a teacher’s reply to an email could cause costly delays in completing learning and 
assessment goals.  The students were seeking more immediate and reliable forms of 
communication and responses to their questions and there was a clear indication that 
they believed that Facebook was able to provide this as opposed to using email.  
As mentioned previously in Section 5.2.5, the teachers in this study indicated 
their concerns about “giving away control” if they were forced to incorporate 
Facebook and that the role the teacher plays changes to that of more of a guide or 
facilitator.  The traditional role of the teacher, as someone in a position of power, and 
the provider of all information and advice is changed when Facebook is used.  As 
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Lloyd and Yelland (2003) offered “it is not techno-fear, it is disempowerment and a 
loss of the sense of self” (p. 12). Some of the control over their learning is transferred 
to the students as they begin to take on more responsibility and use Facebook to 
share information and resources, ask questions and interact not only with each other, 
but also with the teacher.  One teacher, Teacher 1, who was involved with a closed 
Facebook group with his students, said the students “upload their own files and 
share articles … I didn’t have to do that, they did it.”  He added that “It’s really 
about collaboration and mutual support.”  There appeared to be a definite shift from 
the teacher being the sole provider of information and answers to a more 
collaborative, flatter structure where, every person, teacher or student, could answer 
a question or share information.  Smeed, Kimber, Millwater and Ehrich (2009), when 
attempting to understand leadership styles and power relations within schools, 
referred to this as a “power through” or facilitative style of leadership which “entails 
enabling and empowering others through power sharing” (p. 30) as opposed to a 
more authoritative approach referred to as “power over.”  The use of Facebook has 
the potential to provide a more collaborative approach to learning where everyone 
can contribute to the learning environment thus, challenging the more traditional 
methods of teaching and relationships between teacher and student and student and 
student. 
Students, though, remained concerned about the accuracy of information that 
their peers might provide, so they wanted the teacher to be involved in the closed 
Facebook group, preferably as the administrator, to ensure the other students’ 
responses to questions were reliable.  They also raised concerns about potential 
bullying or misconduct and indicated how important it was that the teacher 
monitored the Facebook group to prevent any misconduct.  This raised an interesting 
conundrum where students indicated only a qualified trust in their peers.  Student 5 
(see also Section 4.4.4.2) indicated from her previous experiences that: 
… because you can’t tell the tone of someone’s voice through text … some 
people thought they were being personally attacked about their work and 
without … having a teacher as a monitor, things can get a bit messy.  
Teacher 1, said that what he “noticed is that when a student asks a question, more 
often than not, another student answers the question.  I moderate.”  The students saw 
the teacher as providing an unbiased view when dealing with the overall operation of 
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the Facebook group and dealing with any potential student issues.  Neither teacher 
nor student saw Facebook as an unregulated space.  They rather indicated a 
preference for a hybrid space which provided the academic and personal scaffolds of 
the classroom along with the informality and immediacy characteristic of social 
media. 
5.3.2 Using Facebook as a ‘backstage area’ for communication 
The students who were using the closed Facebook group were collaborating, 
networking and sharing ideas outside of the traditional classroom hours of learning, 
and with other students that they may not even know personally, even from another 
class.  In the words of one student, she could “get a notification to go onto the 
Facebook page and see a question that I hadn’t even thought of yet….from people I 
wouldn’t normally have spoken to” (Student 4, see Section 4.4.3.2).  It appeared that, 
by using Facebook, the frequency and depth of communication between students, 
who might not normally feel comfortable speaking to each other, was increased.  As 
previous studies have shown (see, for example, Andrews & Drennan, 2009; Reid, 
2011; Ryan & Xenos, 2011), students who might not talk to another student in a 
classroom setting, for a variety of reasons such as shyness, different cultures or social 
groups, will, however, talk to others online in a social networking site such as 
Facebook. This confirms Livingstone’s (2012) observation that technology can help 
to “intersect places of learning – home, school, work and community” (p. 10). 
Facebook appears to provide a relatively safe place for the students to ask questions 
without feeling uncomfortable or silly.  As Teacher 2 pointed out: 
Not all students want to go directly to the teacher.  How often do you have a 
student that says “this is a really stupid question” but they won’t feel so 
stupid if they can post it on Facebook.  It promotes the whole group dynamic 
and communication. 
This finding concurs with the research by Selwyn (2009) who found that: 
Facebook, appears to provide a ready space where the ‘role conflict’ that 
students often experience in their relationships with university work, 
teaching staff, academic conventions and expectations can be worked 
through in a relatively closed “backstage” area. (p. 157) 
Through closed groups, Facebook created an environment where students 
could participate and discuss issues that they may not have felt comfortable doing in 
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class and this, in turn, increased their level of engagement. They became more 
involved and actively participated for longer periods of time, thereby, demonstrating 
“high behaviour” as outlined by Munns and Woodward (2006) and were able to gain 
a better understanding of what they were learning, that is, “high cognition” (p. 194). 
5.3.3 Place and space of learning – outside classroom/after hours, 24/7 
The students highlighted the critical difference in how Facebook is accessed by the 
different generations, including teachers and students, and most significantly through 
the digital devices they used to access the site (see Section 5.2.3).  While the teachers 
identified their desktop computer and mobile phone as the devices they used most on 
a daily basis, the students used their laptops and mobile phones.  Nearly one third of 
students used their digital devices for more than eight hours per day while 
approximately the same number of teachers used their digital devices for two to four 
hours per day.  The majority (80%) of the students indicated that they used these 
digital devices to access social media sites, with Facebook being the most popular, 
while only approximately half of the teachers used their digital devices to access 
social media with YouTube being their favourite.  The behaviour of both teachers 
and students varied significantly in how the digital devices and social media sites are 
being accessed and used. 
The students appeared to use more portable, mobile devices such as iPhones, 
iPads, and laptops, for accessing Facebook and their learning and as they were often 
not situated in the same place or space each day. They connected to different servers 
and Internet remotely and at various locations both on and off the campus.  Merchant 
(2012) explained that: 
… the idea of the computer, a machine that processes huge databanks of 
information, housed in a room, has given way to the seemingly 
straightforward everyday social and portable uses of technology.  
Technology is on the move; it moves with us now.  It is as mobile as we are. 
(p. 770) 
The teachers, however, had not adopted the mobile technology at the same pace as 
students and fixedly positioned themselves at their institutionally-provided desktop 
computers that were located in the same place and space every day, that is, their 
personal work desk in the staffroom.  This demonstrates that the teachers tended to 
separate or compartmentalise their work life from that of their home or social life 
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and the fixed location of their desktop computer supported this approach, while the 
students consciously blended work and social life effortlessly with the use of mobile 
technology.  
Increasing use of mobile devices is impacting on the divide noticed in this case 
study. Merchant (2012) argued that “mobile computing is a significant trend, and is 
certainly one that has begun to impinge on the discourses of technology and 
education” (p. 775).  In the vocational educational Institute studied there are, like in 
many other educational contexts, accepted schools of practice and routines that do 
not generally include the use of mobile technology as part of the learning process, 
and certainly not the use of social media such as Facebook. However, there appeared 
to be an understanding from some of the teachers that, as the students were already 
using Facebook regularly, and their attention was focused on that site, they could use 
it to add comments or course information and it wouldn’t be too intrusive or onerous 
for the students.   
As some of the other teachers noted, the students probably like using Facebook 
as “it is already something they are using, they see the social aspect to it” (Teacher 
5).  Teacher 2 added that “it’s just another one of the comments to read with friends, 
etc. [on their newsfeed].  It’s just another one you put your comments on.”  The 
teachers recognised that as the students appeared to be already blending the two 
compartments of their lives, that is, their education and social worlds, then this could 
be used to their advantage.  They could access the students in the areas that they were 
already connected to, that is, Facebook.   
They also pointed out that the students did not need to change their current 
habits and log into another website, particularly a site provided by the vocational 
educational Institute.  As Teacher 2 said “You [They] don’t have to go out [of 
Facebook] and log into a TAFE system.”  They understood the importance of 
communicating with the students in the environment that they were familiar with and 
wanted to use.  They indicated that the students would see the comments or links that 
the teacher provided in their Facebook newsfeed and would view it as if it was just 
another post and “It becomes like they [the teachers] are just one of my friends” 
(Teacher 2).  As Arnold and Paulus (2010) pointed out “social networking sites differ 
from and provide an alternative to proprietary course management systems such as 
Blackboard, since SNSs emphasize community and collaboration” (p. 188).  Using 
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Facebook as a tool to support traditional education removes possible barriers to 
learning and alongside the increased mobility of technology, allows the blending of 
social and educational structures to occur.   
5.4 FINDING 3 – CONDITIONS FOR FACEBOOK AS AN ENGAGEMENT 
STRATEGY 
This section explores some of the shared repertories (Wenger, 1998) that students 
identified were part of how they used Facebook as an effective learning tool.  Firstly, 
in Section 5.4.1, the concept of compartmentalisation is discussed, which implies 
that people prefer to keep their personal and work or educational lives very separate, 
that is in separate “compartments”.  Secondly, in Section 5.4.2, Facebook etiquette 
and the expected social norms that students use are outlined.  
5.4.1 Compartmentalisation of lives 
As outlined in Section 2.4 there have been studies that have shown that some learners 
do prefer to use Facebook to assist their learning (see, for example, Selwyn 2009; 
Lampe, et al., 2011).  In contrast, there are other studies such as Karl and 
Peluchette’s (2011) that found some learners see sites such as Facebook as private 
and social and would prefer not to have their teacher or other students as their friend.  
Like the learners in Karl and Peluchette’s (2011) study, the students at the case study 
Institute wanted a way of compartmentalising their lives. That is, they saw Facebook 
as a way of keeping their personal life in one compartment, and their educational or 
work life in another section altogether. This does not mean though that they did not 
want to blend these areas of their life into one location, just use measures or settings 
in Facebook to maintain privacy. 
The students enjoyed using Facebook for their learning but only through the 
use of a closed Facebook group where members can request to join the group and the 
administrator then selects who is added to the group.  One of the main reasons that 
the closed Facebook group worked so well, according to the students, is that they 
were able to keep their personal Facebook page and friends, separate to their 
educational group of classmates.  There was no need for the students to become 
Facebook friends although some students from the closed Facebook group had done 
so through personal choice. The students said they liked the “privacy and the security 
because no one is going to see, unless I add them as a friend, anything from my 
personal life.  So you can separate that from your [educational] life” (Student 2, see 
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Section 4.4.1.2).  Privacy and social separation appeared to be very important to the 
students and while they wanted to use Facebook for their learning, they wanted to do 
it in such a way that their personal Facebook page was very separate, that is, in 
another compartment, not only from other students, but the teacher too.  This would 
also be a very real concern for the teachers as well, as privacy and separation from 
work would need to be considered. 
5.4.2 Facebook etiquette and social norms – students’ understanding of these 
The students using the closed Facebook group seemed to navigate and understand the 
appropriate Facebook etiquette and social norms when communicating with their 
peers and this could be attributed to their high level of Facebook usage.  By 
participating in this Facebook community of practice, the students became mutually 
engaged and understood the “subtle and delicate” intricacies of acceptable etiquette, 
behaviour and the social norms that allowed them “to cohere enough to function” 
(Wenger, 1998, p. 74).  
The students seemed to navigate around what they deemed as acceptable when 
contacting another student after hours particularly late at night.  Facebook provided 
them with a convenient option of contacting other classmates and the Facebook user 
then had the control over when or where to respond to messages or posts from others.  
It allowed them to navigate and manage their learning relationships in a non-
threatening, more socially accepted way. There seemed to be an implicit 
understanding of what the social norms were in relation to the time, frequency and 
method of contacting others within their group. 
The urgency of the message also seemed to affect which communication 
channel the students would choose.  Student 2 outlined that for her “if it’s urgent, 
message or ring me.  If it’s something that you want to know, and are happy for me 
to get back to you, then [yes] Facebook.”  There was also a difference between 
individual and group conversations.  Emails or personal messages in Facebook were 
used for one-on-one communication while the closed group in Facebook was valued 
by the students as it provided a space for group communication and was visible to 
everyone in the group.  Teacher 1 never used personal messaging when 
communicating with his students and only ever interacted with them through the 
closed Facebook group environment.  This indicated that students valued having a 
choice in ways to communicate with their teacher and fellow students.  They have 
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been exposed to and are already experienced with the different communication 
channels available and want to be able to decide which method is best depending on 
the audience and the urgency of the message.   
The students (Students 2 – 5) using the closed Facebook group also agreed that 
you need to be very careful about what you post on Facebook and some students 
added that they used emoticons to help convey the correct tone when posting 
comments on Facebook.  It was clear that they did not want to offend other students 
through their comments on Facebook. The students themselves were conscious of 
creating a sense of connectedness and engagement in their Facebook community, and 
it is of interest that they took on this role, not the teacher.  Wenger (1998) referred to 
this as “community maintenance” (p. 74) which is less visible than other forms of 
engagement in the practice.  For any teachers or students not familiar or experienced 
with these Facebook nuances, coaching would be required so that they too can 
become fluent and “engaged in actions whose meanings they negotiate with one 
another” (Wenger, 1998, p. 73). 
5.5 SUMMARY 
As outlined previously in Figure 2.1 the “unknown factors” affecting this readiness 
included teachers’ and students’ current attitudes, beliefs, skills and knowledge, their 
perception of the benefits and potential risks from using Facebook and how all these 
factors influenced their motivation or willingness to incorporate such a change.   
As presented in Chapter Two, previous research by others had identified the 
potential benefits of incorporating SNS into education as enabling teamwork, 
collaboration and sharing of ideas (Moore & McElroy, 2012), peer conversations 
outside of the classroom (Reid, 2011) and the potential to increase student 
engagement, increase communication (Martino, 2008) and promote a sense of 
belonging (Livingstone, 2012; Wenger, 2008; Willis, Davis & Chapman, 2013).  
These benefits from the literature were also confirmed in this study. 
This study contributes to this body of knowledge by identifying that the 
teachers’ and students’ perceived power and load balances affected their capacity and 
readiness to implement a change, such as incorporating Facebook into their teaching 
and learning.  These perceptions were influenced by their existing attitudes and 
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beliefs, current skills and knowledge, and the Institutional restrictions placed upon 
them.  
The second finding was that the Face of learning is changing and that the roles 
of teachers and students have changed including the places and spaces within which 
students want to learn.  Students use Facebook as a “backstage” area where they can 
collaborate and shares resources and ideas, 24/7, outside of traditional classroom 
hours (Coleman, 2012; Junco, 2012a; Livingstone, 2011; Reid, 2011; Taylor & 
Parsons, 2011).  Lastly, it was found that there are certain conditions that are 
necessary, in order to protect students’ and teachers’ privacy, for Facebook to be 
effectively used as an engagement strategy. 
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Chapter 6: Conclusion 
The purpose of this study was to investigate the factors that influence teacher and 
student readiness to use Facebook within a vocational educational setting.  Chapter 5 
presented three main findings from the research, that is the importance of (i) capacity 
to influence change through power and load balances, (ii) the changing face of 
learning and where it occurs and (iii) the conditions necessary for Facebook to be 
used as an educational learning and engagement strategy.  The purpose of this 
research was to investigate the main research question: What are the factors that 
influence teacher and student readiness to use Facebook for learning in an adult 
vocational educational setting?  In seeking to understand the various factors that 
could potentially impact teachers’ and students’ readiness, this study also 
investigated the following sub-questions:  
(a) What are the student and teacher perspectives on the possible benefits to be 
gained by using Facebook to enhance learner engagement? 
(b) What are the student and teacher perspectives on the potential risks or issues that 
could occur by promoting the use of Facebook as a teaching for learning tool in 
Vocational education courses? 
(c) How do current users of Facebook within the adult vocational educational 
context use Facebook to engage in learning? 
(d) How influential is the generation gap in any difference in readiness to use 
Facebook for learning purposes in a vocational setting? 
This Chapter will discuss the findings from the data in order to provide answers to 
the research questions.  Section 6.1 reviews the main research question, while 
Section 6.2, 6.3, 6.4 and 6.5 will outline the findings as they relate to the sub-
questions.  Section 6.6 provides an overview of the limitations of this study and 
Section 6.7 offers some implications for future research in this area.  Finally, Section 
6.8 summarises the last Chapter. 
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6.1 MAIN RESEARCH QUESTION 
The main research question that was investigated was: 
What are the factors that influence teacher and student readiness to use Facebook 
for learning in an adult vocational educational setting.   
It was found that there are many factors that influence both teachers’ and students’ 
readiness to incorporate Facebook into their learning in the vocational educational 
setting.  The factors for teachers were quite distinct from that of the students so it is 
necessary to review these separately. 
6.1.1 Teachers 
The teachers in the vocational educational Institute studied had some concerns in 
relation to using Facebook as part of their teaching.  Underlying all of these concerns 
were feelings of “fear” and “uncertainty” and the factors that influenced their 
readiness and willingness to use this social media with their students included (i) lack 
of knowledge on the use of Facebook and its features, (ii) institutional support and 
restrictions, (iii) privacy and security concerns, (iv) time poor and increased 
workload and (v) uncertainty of future tenure.   
(i) Lack of knowledge 
Most of the teachers had been exposed to Facebook and used it socially to contact 
friends and family but only one teacher had used this social media site for 
educational purposes.  Throughout the research it became apparent that the teachers 
were unsure of all of the features and functions that were available within Facebook.  
Often they confused the use of Facebook as a replacement for, rather than an addition 
to, the current Learning Management System (LMS).  They were also aware that the 
students they were teaching were avid Facebook users but seemed unsure of how 
they could use the site to enhance student engagement within their classes.  They 
perceived Facebook to be more of a social tool rather than an educational one.  
Without the knowledge of the features of Facebook, the teachers were unaware of 
what they did not know and this in turn meant they were not aware of potential 
benefits that Facebook might provide. 
  
  
Chapter 6: Conclusion 113 
(ii)  Institutional support and restrictions 
The research case study Institute placed restrictions on what the teachers could or 
could not do in relation to using social media for teaching purposes.  The Institute 
directive was to avoid using social media between teachers and students to avoid any 
potential breaches of the Code of Conduct.  If the teachers wanted to set up a 
Facebook account, they would first need to have sought the approval of the Director. 
The Institute also had limited Internet bandwidth which led them to restrict the 
use of social media sites (and other sites such as shopping sites) to just one hour per 
day.  There were also technical issues in relation to the Learning Management 
System (LMS) that was currently in place at the Institute.  The LMS was constantly 
“falling over” which created a sense of frustration with the teachers as it meant that 
the students could not access the online course content and the teachers needed to 
explain this to their students. 
These restrictions and a perception of a lack of institutional support meant that 
if the teachers did want to use Facebook as part of their teaching, they would need to 
overcome these barriers and this, in turn, left them feeling rather powerless to change 
this situation.  It is hoped that this study may contribute to the possibility of future 
policy reform in the institution that was studied as well as other vocational learning 
institutions. 
(iii) Privacy and security concerns 
As mentioned, the institute was immersed in policy which served the important 
purpose of protecting students, teachers and the institute.  The teachers were 
consciously aware of their “duty of care” and the underlying code of conduct to 
which they were bound.  This created a cautiousness when evaluating the use of 
social media, such as Facebook with their students.  The concerns around privacy 
and protection for both the student and the teacher was a factor that hindered their 
readiness to adopt a new learner engagement strategy such as Facebook.  They were 
concerned with protecting their own privacy and their students’.  As noted, this 
combined with the lack of Facebook features and functions, meant they were 
unaware of how to mitigate this risk. 
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(iv) Time poor and increased workload  
The teachers often spoke of a workplace environment that meant they were under 
increased workloads which, in turn, meant they felt they had little time to incorporate 
any new teaching methodologies or technology such as Facebook.  They explained 
that they already found it difficult to keep up with the demands of learning the new 
technology that the institute introduced.  This perceived load contributed to the 
teachers’ lack of readiness to use Facebook as a learner engagement strategy. 
(v) Uncertainty of future tenure 
The case study Institute had over the past three years undergone some major 
restructuring and this meant merging with other vocational institutes.  With this 
restructure, came reductions in staffing levels, both administration and educational 
staff which created a sense of uncertainty amongst the teachers.  They were aware of 
their lack of future job security and this meant that they were reluctant to do anything 
that might jeopardise this.  Incorporating Facebook may have been perceived as a 
potential breach of the code of conduct and this combined with the uncertainty of job 
security created a sense of cautiousness. 
Summary 
Overall, while the teachers appeared willing to learn new technology and teaching 
methods that could increase learner engagement, they were reluctant to move away 
from their current ideals due to the barriers outlined.  The teachers felt that they had a 
lot to consider and possibly lose which meant they were cautious and, therefore, 
hesitant to immediately incorporate Facebook into their teaching methods.  
Underlying all of the factors listed that affect the teachers’ readiness to incorporate 
Facebook into the vocational educational setting, was fear.  Some of this fear could 
possibly be reduced if the lack of knowledge factor was addressed. 
6.1.2 Students 
In contrast, the students are willing to use Facebook and are already incorporating it 
into their learning.  The students had, overall, a greater knowledge and understanding 
of the features and functions of Facebook which enabled them to address the factors 
that influenced their readiness to use Facebook.  The factors the students identified 
were more necessary conditions that they needed met before they would consider 
using Facebook as part of their study.  These conditions included (i) the separation of 
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personal life and educational lives on Facebook (compartmentalisation), (ii) the 
teacher as the Administrator of Facebook, (iii) and that they saw Facebook as an 
extra resource to their existing classroom or online content. 
(i) Compartmentalisation - separation of personal and educational life 
on Facebook  
The students demonstrated a willingness to incorporate Facebook into their current 
learning practices but only if there were clear caveats around its use.  The students 
clearly described how they wanted to keep their personal Facebook accounts as 
separate to that of their educational Facebook profile.  They highlighted that they 
thought that this worked best by using a “closed” Facebook group.  This meant they 
did not have to “friend” their teacher or their fellow classmates unless they 
voluntarily chose to do so. 
(ii) Teacher as the Administrator of Facebook 
The students felt strongly that the teacher should be the Administrator of any 
Facebook group set up for educational purposes.  This meant that the teacher would 
be able to control the accuracy of the content uploaded onto the site and also deal 
with any unacceptable behaviour.  They also wanted to be able to ask the teacher 
questions outside of classroom hours so they could seek clarification around content 
and assessments without any lengthy delays. 
(iii) Facebook as an extra resource to their existing classroom or online 
content. 
The students highlighted that they saw Facebook as just an additional forum to locate 
the content or resources that they required for their study.  They did not see it being 
used as a Content Management System (CMS) or a Learning Management System 
(LMS) but as another place where they could access resources and post questions for 
either the teacher or other students to answer.  The students enjoyed the informality 
of Facebook and did not consider its use linked to any part of their formal 
assessment.  
6.2 SUB-QUESTION A 
What are the student and teacher perspectives on the possible benefits to be gained 
by using Facebook to enhance learner engagement? 
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Both the teachers and the students saw potential benefits from incorporating 
Facebook into their teaching and learning.  They agreed that the affordances of using 
Facebook included:  collaboration amongst students through sharing resources, 
knowledge and ideas, increased communication with fellow peers and teacher, and a 
platform that was familiar and used frequently by students.  The students also liked 
that Facebook allowed them access to the teacher outside of traditional classroom 
hours.  These benefits show clear links to how Facebook can contribute to greater 
student engagement. 
6.3 SUB-QUESTION B 
What are the student and teacher perspectives on the potential risks or issues that 
could occur by promoting the use of Facebook as a teaching for learning tool in 
vocational education courses? 
The risks or issues that the teachers identified were different compared to those 
identified by the students.  The teachers were concerned about privacy, 
confidentiality and ethical behaviour of both the students and the teachers and how to 
manage these risks.  They also had concerns about their accessibility and whether 
they would be expected to be available 24/7 and the subsequent demands on their 
time.  Some teachers also raised concerns that they didn’t have the Facebook 
knowledge whereas they felt that the students did.  The issue of how much 
institutional support they might receive and the capabilities of the current technology 
were also identified as a potential risk of using Facebook as a learning engagement 
strategy. 
The students main concerns were around privacy and the separation, or 
compartmentalisation, of their personal and educational lives; the potential for cyber-
bullying or misinterpretation of comments; the possibility of inaccurate information 
if the teacher was not involved in the Facebook group and lastly, the institutional 
restrictions placed on the use of Facebook due to limited bandwidth.  The students 
had developed some strategies to manage the risks and issues they had identified but 
any issues that the teachers raised would need to be addressed and managed prior to 
incorporating Facebook as a student engagement tool. 
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6.4 SUB-QUESTION C 
How do current users of Facebook within the adult vocational educational context 
use Facebook to engage in learning? 
While two thirds of the teachers in this study had Facebook accounts and were using 
it for social purposes such as, keeping in touch with family and friends and posting 
photos, only one teacher indicated that they were using it in the educational arena.  
The teacher reported positive experiences from using Facebook as an additional 
educational tool such as engaging with students and ensuring they were “on track” 
with their assessments.  The students were engaging with each other and answering 
questions from other students, the teacher monitored the accuracy of the information 
and moderated, which resulted in a reported reduced workload. 
In contrast, the students were actively using Facebook with over 90 per cent of 
students reporting Facebook as their most popular social media site.  They used 
Facebook both socially and as part of their learning.  Some students had indicated 
that they used a closed Facebook group as a way of collaborating, sharing ideas and 
resources outside of traditional classroom hours while they were also able to post 
comments and links to information for those students who may have been absent 
from class.  These current uses of Facebook further enhance its suitability to engage 
learners. 
6.5 SUB-QUESTION D 
How influential is the generation gap in any difference in readiness to use Facebook 
for learning purposes in a vocational setting? 
There were major differences in the age groups of the teachers and the students so it 
was relevant to consider whether there were generational differences in relation to 
the teachers’ and students’ readiness to use Facebook.  In the questionnaire, it was 
revealed that over 75 per cent of the teachers were over the age of 50 and over 85 per 
cent of the students were under the age of 25. 
The study found that while both generations of teachers and students were 
familiar with Facebook, they were using the site very differently and accessing it at 
different locations through different devices.  The teachers and students had a very 
different mindset about how Facebook could be used.  The teachers saw Facebook 
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predominantly as a social not an educational tool while the students found strategies 
for using it for both purposes without sacrificing their concerns over privacy.  The 
teachers separated their work life from their social life, while the students blended 
their educational and personal lives through the use of Facebook, although they the 
incorporated features, such as a closed Facebook group, to keep those areas separate 
which enable them to maintain their personal privacy.  As noted previously, the 
teachers did not appear to understand all of the Facebook features and functions and 
often spoke vicariously through their own children’s experiences with Facebook. 
The other incongruence between the teachers’ and students’ use of Facebook 
that could be linked to a generational difference was the location and the devices that 
they were using to access the social media site.  The teachers mostly referred to their 
desktop computers as their main device accessed daily while the students preferred 
their laptops and mobile phones.  The students were accessing the site more 
frequently than the teachers and were constantly changing their place and space of 
learning.  As students prefer to use Facebook over other social media sites, and are 
already showing their readiness to use it as part of their learning, these generational 
differences indicate areas to consider if Facebook were to be employed as a learner 
engagement strategy. 
6.6 LIMITATIONS OF THE STUDY 
All case studies suffer from problems of generalisation of findings and the potential 
limitations of this research derive from both the sample of participants used in the 
research or in the instruments and methods used to gather the data and analyse it. The 
participant sample chosen for the research was relatively small and from only two 
vocational teaching areas across the adult vocational educational Institute.  Their 
views, beliefs and attitudes are also being researched at a particular point in time and 
research at another time may yield different responses.  This small sample could, 
however, be expanded through further research to explore if these generalisations are 
indicative of a larger population. 
This sample is also located in just one adult vocational learning environment in 
a metropolitan area.  Research from other adult vocational environments from other 
locations may yield very different results.  The findings here may not be transferable 
even to similar vocational institutions because of local rules set by the Director and 
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by the technical infrastructure.  Participation in the focus group was on the basis of 
self-selection which may skew results as it may have only attracted participants who 
were already interested in the topic, that is, Facebook.  Generalisations are difficult 
due to the limited number of responses and there is the problem of stereotyping all 
students or all teachers based on the information provided.  Creswell (2012) states 
that sampling using a mixed methods approach “needs to consider the dangers of 
grouping all participants together in a general category that may stereotype them” (p. 
553). This would need to be considered when evaluating this research. 
The use of a questionnaire with mostly closed-ended questions also limits the 
validity of the data, in that the participant must choose an option even if there are no 
suitable options that reflect their view.  As noted, the data collected was from only 
from two vocational teaching areas across the adult vocational learning environment 
and the attitudes from teachers and students from other vocational areas, for 
example, Information Technology, may produce very different results. As an initial 
pilot study in the vocational area however, this case study research will provide 
useful information that can potentially lead to more wide scale research in this area. 
6.7 IMPLICATIONS FOR FURTHER RESEARCH 
The five main areas for further research that have emerged from this study are to: (i) 
investigate the use of other technologies and their potential impact on learner 
engagement, (ii) explore the relationship between institutional rules and policies and 
the beliefs about technology and its role in teaching and learning, (iii) examine the 
relationship between technology use and institutional infrastructure, (iv) take the key 
findings from this study into other educational settings and lastly (v) explore the 
pedagogical use of Facebook and how it might be used as a tool for teaching across 
different educational areas. 
(i) the use of other technologies and their potential impact on learner 
engagement 
The focus of this research was on one social media site, Facebook, but there are 
many different forms of technology that could be used for learner engagement in 
different settings.  It will be important to investigate other technologies, not just 
Facebook, that may increase learner engagement and communication between 
teacher: student and student: student and its impact on their relationships.  
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Collaboration could also occur using other forms of ICT such as wikis, blogs or 
Skype.  There are many different technologies that have varied purposes, features 
and benefits and these are worthy of consideration. 
(ii) explore the relationship between institutional rules and policies and 
the beliefs about technology and its role in teaching and learning 
The research undertaken in this case study vocational educational Institute revealed 
an emphasis on rules and policies when incorporating technology, such as Facebook, 
into education.  This focus has had a significant impact on the beliefs of management 
and teachers at this institute and highlights the importance of challenging these 
beliefs in relation to technology.  It will be important to examine if there is a 
relationship between institutional rules and policies and the role that technology 
plays in teaching and learning. 
(iii) examine the relationship between technology use and institutional 
infrastructure 
The infrastructure at the case study Institute in this study was identified as limited in 
its capabilities in relation to meeting the teachers’ and students’ needs due to its 
limited Internet bandwidth and restricted access to Facebook and other sites.  This 
meant the students used their own personal devices and data in order to visit the sites 
that they wanted to access.  It is suggested future research could examine the 
relationship between infrastructure and the impact it has on technology use.  
(iv) to take the key findings from this study into other educational 
settings. 
As noted in the limitations to this study, this research was undertaken in one 
vocational educational setting and studied teachers and students across only two 
vocational educational areas.  To identify if these key findings are consistent with 
other vocational institutes and other educational settings, further research will be 
required. 
 
(v) explore the pedagogical use of Facebook and how it might be used 
as a tool for teaching across different educational areas. 
For Facebook to be accepted and used as a teaching tool, further research into how it 
can be used and incorporated into current teaching practices will need to be 
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investigated.  Its pedagogical use across different educational areas will require 
further research. 
6.8 SUMMARY 
The purpose of this research was to understand teachers’ and students’ readiness and 
the perceived potential benefits and/or risks associated with using Facebook as a 
teaching strategy to enhance learner engagement.  
This study is significant as the Australian vocational educational sector, is an 
educational context that has not been explored in current literature in relation to 
learner engagement through the use of SNS.  By identifying the factors that influence 
teachers’ and students’ readiness to use Facebook for learning in an adult vocational 
educational setting it contributes important information for policy and practice for 
those interested in the potential that SNS, in particular Facebook, could have on 
increasing learner engagement both within the classroom setting and out of it. 
This research identified that teachers’ and students’ readiness to implement 
change is influenced by their perceived power and load balances which, in turn, 
affect their capacity to effect change.  An individual’s capacity or readiness to 
implement change, such as incorporating Facebook into their teaching and learning, 
is linked to their existing attitudes and beliefs in relation to technology such as 
Facebook; their knowledge and skills when using Facebook and the institutional 
restrictions that are placed upon them. 
The second finding was that the Face of learning is changing and that the roles 
of teachers and students have changed including the places and spaces within which 
students want to learn.  Students use Facebook as a “backstage” area where they can 
collaborate and shares resources and ideas, 24/7, outside of traditional classroom 
hours.  Lastly, it was found that there are certain conditions that are necessary, in 
order to protect students’ and teachers’ privacy, for Facebook to be effectively used 
as an engagement strategy.  
The implications arising from this research are that students in the vocational 
educational area are “ready” to use Facebook as an additional tool to enhance their 
learning.  Many of the students already have the knowledge and skills necessary to 
effectively use Facebook as they already use in everyday life.  They are sophisticated 
enough to navigate the privacy settings of Facebook in order for it to meet their 
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individual needs and understand the necessary etiquette and social norms associated 
with its use.  The recommendation for vocational education and policy makers is to 
ensure that teachers’ readiness is enabled through an increase in power factors, such 
as training and education and clear guidelines, and that the load factors, such as poor 
infrastructure, lack of institutional support, inadequate policy and restrictions, are 
reduced.  If there is a commitment to supporting teachers and students to have the 
capacity and readiness to implement change, Facebook could be integrated into 
vocational education as an effective learner engagement strategy. 
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Appendix A – Overview of research questions and objectives 
MAIN RESEARCH AND SUB-RESEARCH 
QUESTIONS 
OBJECTIVES QUESTIONNAIRE AND 
FOCUS GROUP QUESTIONS 
USED 
Main research question 
What factors influence teacher and student 
readiness to use Facebook for learning in an 
adult vocational educational setting? 
Identify: 
 
 the participants’ current desire to use Facebook as 
part of their teaching or learning. 
 
 any factors that could have a potential impact on 
the participants’ readiness to use Facebook.  
 
 the teachers’ and students’ current beliefs and 
attitudes in relation to the use of Facebook in their 
teaching and learning. 
 
 what current skills and knowledge do the teachers 
and learners have in relation to Facebook use. 
  
 What is their capacity to incorporate change in 
their environment. 
 
 How motivated or willing are the teachers and 
learners to incorporate change. 
 
Questionnaire 
Questions 13 – 15 incorporating the 
demographical data gathered from 
Questions 1-12 
 
Teacher Focus Group: 
Questions 1-5 (All) 
 
Student Focus Group: 
Questions 1-4 (All) 
 
  
  
Appendices         131 
 
Research sub-question (a) 
 
What are the student and teacher perspectives 
on the possible benefits to be gained by using 
Facebook to enhance learner engagement? 
Examine: 
 
 Teachers’ current beliefs about learner engagement 
issues. 
 
 Teachers’ and students’ current thoughts on 
potential benefits of using Facebook to enhance 
learner engagement. 
 
 Participants’ Current beliefs and attitudes about 
using Facebook in teaching and learning. 
 
 Participants’ current skills and knowledge about 
Facebook. 
 
 What type of Facebook page or account they 
thought would work best, if at all.  
Questionnaire 
Questions 14 
 
Teacher Focus Group: 
Questions 2 and 3 
 
Student Focus Group: 
Question 3 
 
Research sub-question (b) 
 
What are the student and teacher perspectives 
on the potential risks or issues that could occur 
by promoting the use of Facebook as a teaching 
for learning tool in Vocational education 
courses? 
Investigate: 
 
 Teachers’ and students’ current thoughts on the 
possible risks associated with using Facebook in 
learning?  
 
 The problems that might arise through the use of 
Facebook in the vocational environment?  
 
 How can these problems or issues might  be 
overcome 
Questionnaire 
Questions 15 
 
Teacher Focus Group: 
Question 5 
 
Student Focus Group: 
Question 4 
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Research sub-question (c) 
 
How do current users of Facebook within the 
adult vocational educational context use 
Facebook to engage in learning? 
Ascertain: 
 
 What digital devices the participants were 
currently using and for how many hours per day. 
 
 For what purpose/s do they use their digital 
devices. 
 
 Identify what social media sites the participants 
accessed including Facebook. 
 
 If the participants owned a Facebook account 
 
 For those that were using Facebook, identify for 
what purpose and for how many hours per day. 
Questionnaire: 
Questions 6 – 12 
 
Teacher Focus group: 
Question 4 
 
Student Focus group: 
Question 1 
Research sub-question (d) 
How influential is the generation  
gap in readiness to use Facebook? 
Analyse: 
 
 . Who were the participants in the study? 
 
 What generation category did they associate with? 
 
 Demographic information of the sample group 
including: 
 Teacher/Student 
 Vocational area 
 Age/Generation 
 Gender 
 Highest level of education 
Questionnaire: 
Questions 1 – 5 
 
Teacher Focus group: 
Question 4 
 
Student Focus group: 
Question 2 
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Appendix B - Questionnaire 
Use of Facebook in vocational education 
This research is being undertaken as part of a Master of Education Study by Toni 
Connolly. The purpose of this questionnaire is to investigate the factors that affect 
both teacher and students’ use of Facebook as part of their teaching/learning in a 
vocational educational setting. 
 
* Required 
 
Are you a teacher or a student?* 
Teacher 
Student 
 
Are you a teacher or a student?* 
Teacher 
Student 
 
What vocational area do you teach or study in?* 
Business 
Language, Literacy and Numeracy 
 
Indicate your age group.* 
15-19 
20-25 
26-30 
31-35 
36-40 
41-45 
46-50 
51-55 
Over 55 
 
What is your gender?* 
Male 
Female 
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What is your highest level of education completed?* 
Year 10 
Year 12 
Vocational course - eg TAFE 
University Degree 
Other:  
 
Please tick all the devices that you use on a daily basis* 
Base this on a "typical" day 
 
Mobile phone - other than iphone 
iphone 
ipod 
ipad 
Tablet 
MP3 player 
XBox 
Playstation 
Desktop computer 
Laptop 
Netbook 
Other:  
 
How much time would you spend on these devices per day?* 
In total 
less than an hour 
2-4 hours 
5-7 hours 
8-10 hours 
more than 10 hours 
 
What do you use these devices for?* 
May choose more than one option 
 
Emails 
Text messages including imessage 
Social Media sites eg Facebook, Twitter, etc. 
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Skype 
Facetime 
Games 
Work/school related  
Other:  
 
Indicate which of the following social media sites you use.* 
May choose more than one 
Facebook 
MySpace 
Twitter 
Instagram 
Pinterest 
Tumblr 
YouTube 
Blogspot 
LinkedIn 
WordPress 
TripAdvisor 
Flickr 
GooglePlus 
Reddit 
StumbleUpon 
None of the above 
Other:  
 
Do you currently have a Facebook account?* 
Yes 
No 
 
How much time would you spend on Facebook per day?* 
never use Facebook 
less than 1 hour 
2-5 hours 
6-10 hours 
more than 10 hours 
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If you use Facebook, for what reason do you use it?* 
May choose more than one 
Social interaction with friends, including chatting online 
Educational discussions, homework, assignments, etc. 
View or upload photos 
To see what others are up to 
To meet new people 
Get information 
Never use Facebook 
Other:  
Would you like to use Facebook as part of your teaching/learning at TAFE?* 
Yes 
No 
Maybe 
 
What do you think might be the benefits of using Facebook as part of learning 
at your vocational training Institute?* 
 
 
 
Do you see any problems/issues with using Facebook as part of learning at your 
vocational training Institute?* 
 
 
 
Are you willing to participate in a focus group session about this topic?* 
Yes 
No 
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Appendix C – Focus group Interview questions 
FINAL QUESTIONS FOR TEACHER FOCUS GROUP SESSION 
1. How many of you currently have and use a Facebook account?   
What do you primarily use it for?   
Have you experienced or used it in a learning context before?  If so, can you explain 
how it worked? 
 
2. My thinking was that Facebook might help our learners engage more. I often hear 
us talking about wanting to engage learners. What do you think are our current 
issues around student engagement in this institute? 
 
3. What kind of learning might Facebook enhance?   Can you see any benefits that it 
may bring? 
 
4. Do you think the generation gap has any influence over who uses Facebook or how 
they use it? Why do you think so?  How does it impact its use? 
 
5. In some of the responses I received in the questionnaires, there was some concern 
over the use of Facebook and if it was “legal” to use it, others were concerned 
about the students becoming easily distracted or the increase in the teacher’s 
workload. 
   
What would be your biggest concerns about using Facebook or other social media 
in your teaching?   
 
6. If your concerns could be addressed or overcome, would you consider using 
Facebook in the future? 
 
7. If TAFE Queensland policy was changed and it required teachers to use Facebook to 
engage students, what would be your reaction? 
 
Any additional comments 
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FINAL QUESTIONS FOR STUDENT FOCUS GROUP 
 
1. How many of you currently have and use a Facebook account?   
What do you primarily use it for?   
Have you experienced or used it in a learning context before?  If so, can you explain 
how it worked?  Were there any problems with using it? 
 
2. Do you see potential benefits from incorporating Facebook into your learning?  
What would they be? 
 
3. In the questionnaire, a question was asked “Would you like to use Facebook as part 
of your teaching/learning at TAFE?”  16 out of the 34 responses (i.e. 46%) said 
“Yes”. 
There were also 13 out of 34 (i.e. 37%) who said “maybe”. 
What do you think are the biggest concerns about using Facebook at TAFE? 
 
4. Do you think the age difference (or generation gap) between teachers and students 
has any influence over who uses Facebook or how they use it?  
If so, why do you think so?  And how? 
 
5. My thoughts were that Facebook could be used to help the students engage better 
with each other and also with the teacher.  It could be used to allow students to 
post questions and for others from the class (including the teacher) to answer and 
share resources.  Do you think this would assist your learning?  Would you feel 
more engaged and connected with the group? 
 
